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JEFF CLARK

Planning: the Cure for 
Organizational Motion 
Sickness
Efficient planning skills are a scarce 
commodity. Very few people are good 
planners. In fact, it would embarrass 
most of us to be asked to outline our 
planning process. How about it? What 
is your planning process?

Responsible stewardship of our re
sources demands that we cultivate good 
planning skills. We live in a fast-paced, 
highly competitive social order. The 
likelihood of accidentally making the 
right moves is reduced with each pass
ing day. Maximum utilization of every 
available resource is the basic chal
lenge to any manager in any kind of 
organization, including the church. 
Planning is a fundamental function of 
every manager, at every level.

Planning includes at least three ba
sic elements: (1) the systematic deter
mination of a particular course of 
action based on a careful assessment of 
present possibilities in the light of their 
future consequences, (2) the systematic 
organization of the resources necessary 
for the implementation of the decision, 
and (3) the systematic evaluation of the 
actual outcome compared to the ex
pected outcome in the light of transac
tional variables and organizational 
feedback. Planning does not deal with 
future decisions. Rather it deals with 
the futurity of present decisions. Plan
ning is an educated or informed ap
proach to decision making.

Planning presents a challenging 
paradox. It is done most easily in a sta

ble environment where change is mini
mal and predictability is high. But it is 
most critically needed in a complex, un
predictable environment. Effective 
planning cannot completely eliminate 
the element of risk, but it can signifi
cantly increase the probability of tak
ing the right risks.

Volumes have been written on the 
benefits of effective planning. Some of 
the most identifiable are:

1. Effective planning keeps the or
ganizational objectives in focus.

2. Effective planning provides a 
means for evaluation and control.

3. Effective planning maximizes re
source utilization and minimizes over
lap.

4. Effective planning stimulates par
ticipation both among organization 
members and with outside profession
als.

5. Effective planning combats entro
py, or the tendency of organizations to 
wind down.

6. Effective planning provides a ba
sis for unity and organizational "own
ership” among the participants.

7. Effective planning develops lead
ership through responsible involve
ment.

8. Effective planning provides for 
the realistic assessment of the organi
zation’s past, present, and future.

An epidemic of organizational mo
tion sickness is presently sweeping 
across our nation and it is especially 
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deadly in churches and other voluntary 
associations. People everywhere are 
torn between competing loyalties, each 
demanding their time and resources. 
The response has been a frenzy of mo
tion, but the motion cannot endure 
forever. A great literary figure once re
minded us that we must never mistake 
motion for action.

The frenzied absence of organization
al direction certainly has not been 
malicious or intentional, but neverthe
less people are getting weary in well 
doing. At least a part of the problem 
can be attributed to some mistaken 
conceptions about planning. Energy is 
often expended under the mistaken 
guise of planning when, in reality, it is 
only a loosely related activity.

One of the most common misconcep
tions about planning is the substitution 
of calendar scheduling for planning. 
While it is true that planning does in
volve a time-frame or scheduling re
sponsibility, it is not true that 
scheduling is planning. Often our plan
ning sessions or retreats are little more 
than calendar parties. Scheduling does 
not require an in-depth integrative 
analysis of alternatives in the light of 
organizational objectives and available 
resources. Actually, it requires a little 
luck, some compromise, and a generous 
sprinkling of authoritative resolution.

Calendar planning is rivaled only by 
budget planning as a common miscon
ception of planning. An organization 
that uses budget development as a 
means of organizational planning has 
the old proverbial tail wagging the dog. 
First of all budgeting, as the primary 
planning process, is like playing the 
game without the ball. What is the ba
sis for decision? Second, a budget pro
vides for poor goals. What should be the 
manager’s aim? Complete expenditure 
of budget allocations? If a manager un
derspends his budget figure then he is 

often cut back the next year. Therefore, 
fiscal efficiency is a means to death. The 
value of a project or department is of
ten ascribed in relation to budget, 
therefore, responsible financial man
agement works to reduce the value of 
the manager. A budget-dominated plan 
rarely considers the possibilities be
cause it is, by its nature, preoccupied 
with its limitations.

Forecasting is another common mis
conception of planning. Forecasting is 
only an attempt at predicting the fu
ture without regard to present action. 
Like a dream, it is only a form of antici
pation. It lacks realization.

One final common misconception is 
planning by cliche. There are many 
clever cliches with regard to planning: 
"Plan your work and work your plan.” 
"A job well planned is a job half done.” 
"If you don’t plan, then plan to fail.” 
The validity of such sayings can hardly 
be questioned; however, an arsenal of 
cliches does not mean that a person is 
a good planner. In fact, it may be only 
a thinly veiled disguise for a serious 
deficiency in planning skills.

Planning is a dynamic process. It is 
not a static event resulting in rigid out
put. The words perpetual and flexible 
are keys to the understanding of plan
ning. It is an on-going exercise, con
stantly readjusting or reinforcing in 
the light of feedback. It must not be 
considered an annual or semiannual 
ritual.

The good planner will soon learn the 
difference between discipline and rigid
ity. Planning requires discipline, but its 
greatest enemy is rigidity. A plan 
should not be abandoned or even ad
justed simply because it has encoun
tered resistance, either anticipated or 
unanticipated; but the resistance must 
be reckoned with and, if the occasion 
demands, the plan may be altered or 
perhaps even abandoned. Adjusting or 
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abandoning a plan, or for that matter 
even a decision to "let it ride,” requires 
perpetual interaction among the plan
ners and with the plan.

Planning is not a mysterious sub
stance that one might casually or acci
dently discover. The development of a 
planning process that meets an organi
zation’s needs requires answers to some 
questions. Perhaps the basic questions 
to be answered are: Who is responsible 
for participation in the planning pro
cess and to what degree? What tasks 
are to be considered by the various 
planners?

The rules as to who should and who 
should not be directly involved in the 
planning process are not clearly stated. 
The specific criteria for involvement 
will vary from -organization to organi
zation. However, there are two consid
erations that merit universal 
application in the selection of the peo
ple to be directly involved in the plan
ning process. First, most people want 
some representation in matters that di
rectly affect their lives and work. Peo
ple do not like to have their lives 
manipulated by outsiders. Representa
tion is an important planning concept. 
Obviously, everyone cannot be directly 
involved at every stage of the planning 
process, but representation is an 
achievable aim.

One factor working in the favor of 
planning is that everyone does not 
want to be directly involved in plan
ning at every level. Generally, member
ship in an organization indicates some 
basic agreement with its basic policies. 
Participation is desired, at least for the 
most part, in the planning for the prac
tical application of general organiza
tional policies. One word of caution: 
never eliminate the possibility that 
anyone in the organization could, if he 
so desired, provide some input at most 
every level of the process.

Second, most people want to be in
volved in the planning process in the 
areas that they have (or at least think 
they have) some specific skills or under
standing. If a person is considered an 
expert, or even knowledgeable in a cer
tain area, it is managerial suicide to 
preclude him from the planning pro
cess with regard to that area. Obvious
ly, every "expert” cannot always be 
directly involved with the planning 
process, but some means of getting his 
input if he desires to give input should 
be developed. In some cases the "ex
pert” will not even want to be directly 
involved, but he or she should never be 
ignored.

Though the method of participation 
selection may vary from organization 
to organization, one thing is certain: 
clear guidelines for participation must 
be established and understood. Every 
planner in the organization should be 
aware of his specific responsibilities in 
planning. Planners have to gather 
data, observe the functioning organiza
tion, and develop and analyze feedback. 
The maximum performance of the 
tasks of the planner will occur only 
when he or she knows what is to be 
done, how, and when.

The preceding paragraphs may have 
given the impression that planning is 
the domain of only a few people. Or per
haps that it is only a function as op
posed to a process. Such a view 
inevitably emerges when we isolate 
particular elements of a process that is, 
in reality, in constant motion. Actually, 
as previously indicated, planning is the 
basic task of every manager and it must 
be viewed as an on-going process rather 
than just one of several functions on a 
manager’s things-to-do list.

There are some important elements 
of the planning process that may be 
loosely identified as approaches to plan
ning. These approaches are concerned 
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with some basic assumptions about 
planning and about the nature of the 
organization itself. Three of the more 
commonly recognized approaches are: 
short-range/long-range, formal/infor
mal and single-use/standing.

The consideration of the short- 
range/long-range question in planning 
requires us to give attention to time 
frames in planning. Time is a key fac
tor in planning and performance. A 
decision as to what is short-range and 
what is long-range does not actually re
quire a complete consideration of the 
various facets of time, but it will cause 
at least some awareness of the time di
mension in planning.

There are no universally applicable 
guidelines for dividing planning into 
short-range and long-range incre
ments. Each organization will have its 
own unique pace and environment. 
One possible approach to the division is 
in terms of environmental predictabili
ty and resource availability. A short- 
range plan normally includes much 
more detail than a long-range plan. 
These detailed functions are developed 
on the basis of assumptions about envi
ronmental stability and resource avail
ability. The organization that exists in 
a relatively stable, predictable environ
ment and utilizes resources (human as 
well as physical and financial) that are 
reasonably certain to be available and 
attainable may cover a long period of 
time in short-range planning. On the 
other hand, an organization that exists 
in the midst of an extremely mobile en
vironment with some uncertainty as to 
resource availability may include only 
a few weeks in short-range planning.

A word of caution about long-range 
planning is needed. Remember flexibil
ity and participation are important in
gredients in successful planning. 
Therefore, exercise caution in the de
velopment of long-range plans. An 

organization does not really exist apart 
from its people. It is, in and of itself, a 
uniquely alive entity. Excessive long- 
range planning, particularly in volun
tary associations such as churches with 
a regular flow of new members, may 
stifle participation, inhibit creativity, 
and eliminate flexibility. Do not misun
derstand. Long-range planning is not 
an evil to be avoided. On the contrary, 
it is a necessary element of effective 
planning. However, it should be used 
with temperance as a binding determi
nant of organizational activity.

The question of formal/informal is a 
question of commitment to planning as 
opposed to a question of style or choice. 
Informal planning operates predomi
nantly on the basis of subjective, emo
tional information. It usually occurs in 
sporadic bursts, often in response to a 
particular situation. Crisis or reactive 
planning are often synonyms for infor
mal planning. An informal approach to 
planning ignores entirely the value of 
objective input. It is like a bell tied to a 
dog’s tail ringing uncontrollably and 
unintelligently anytime the dog moves.

Formal planning is most effectively 
characterized by words such as objec
tive, rational, regular, future oriented. 
Formal planning will not eliminate 
subjective input. In fact, the elimina
tion of subjective input is not even a 
desired result. The desire is to provide 
objective input in addition to subjective 
input. The emphasis on regularity 
avoids the crisis syndrome. The empha
sis on the future insures that the cre
ative juices will be allowed to flow. 
Through formal planning, an organiza
tion can, in some respects, influence its 
environment instead of being complete
ly influenced by it.

Organizations often reach a stale
mate over the issue of single-use or 
standing plans or, as they may be 
called, procedures. Standing plans or 
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procedures insure perpetuity of the 
present command. They provide abso
lute solutions to recurring issues. They 
are an excellent means of enforcing or
ganizational goals without human 
risks. They are, also, often death to the 
organization.

The most certain way to deflate an 
ambitious, creative, innovative in
dividual is to give him the procedures 
manual. In fact, standing plans or 
procedures are often no more than 
security blankets for insecure, inept 
managers. They are a means of avoid
ing risks. With unfortunate frequency 
a live spirit in an organization has been 
put in its place by an insecure manager 
wielding his deadly procedures manu
al.

Standing plans deny the life of an 
organization. An organization is a liv
ing entity. It is different, almost mo
ment by moment. They deny the 
multiplicity of today’s living. Situa
tions are rarely able to be compartmen
talized and categorized into like groups. 
They also deny mobility of our environ
ment. Even if they were once valid, the 
likelihood of ever passing that way 
again exactly as before is slim.

The organization should be task ori
ented, bringing together skills, in
sights, and information applicable to 
each situation. The present life of the 
organization can be breathed into its 
decision only if its present participants 
are involved.

Of course, such an approach is a defi
nite detriment to dynasty building. 
Also, it will require secure leaders, 
committed to a goal that is greater than 
themselves. It will require the retooling 
of the old leadership and fresh ap
proaches to training the new. Risks will 
rise, but so will productivity. The life of 
the organization will become presently 
committed to present decisions as op
posed to being controlled by a memory.

From the previous paragraphs it 
would appear that standing plans or 
procedures are the cardinal sin of or
ganizational life. Such a conclusion is 
not exactly correct. The development of 
standing plans, devised to deal with 
situations that recur in the present en
vironment, is a good approach to man
agement. Time, effort, and resources 
should not be wasted in dealing with 
the same problem or possibility over 
and over. However, the admonition is 
to use a task-oriented, single-use ap
proach to planning anytime it appears 
at all feasible and avoid standing plans 
or procedures except in those circum
stances that absolutely demand them. 
Furthermore, when a standing plan is 
developed, it must not be considered 
canonical. Too many organizations 
have lost their effectiveness or disinte
grated under the load of yesterday’s 
decisions in today’s world.

The "recipe,” or step-by-step process 
of planning, varies from organization 
to organization and from textbook to 
textbook. There is no universal agree
ment as to exactly how many steps are 
necessary, what these steps are, and 
what they must accomplish. Differ
ences in product, purpose, environ
ment, people are responsible for these 
inevitable variations. However, the 
diversity, as a practical matter, is in 
essence just the result of differing 
styles or emphases. There are some ba
sic ingredients that are common to vir
tually all planning processes.

Depending upon the style of the in
dividual writer, these basic ingredients 
may be reported in as few as five steps 
or as many as a dozen or more steps. 
Presently, simplicity dictates the 
choice of five steps, some with addition
al substeps, for our consideration. As a 
point of clarification, an explanation on 
terminology is in order prior to looking 
at the "recipe.” Discussions of the plan
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ning process often take considerable 
space to explanations as to the differ
ence of such terms as objective, goals, 
purposes, aims, subgoals, policies, 
strategies. Such careful delineation is 
often valuable (though the definitions 
are rarely in agreement). However, for 
present purposes, in the interest of 
space and simplicity, only three terms 
will be defined and they will be used 
broadly. The first of these terms is pur
pose, which is the explanation for the 
existence of the organization. The sec
ond term is objective, which is what the 
organization or individual intends to 
achieve. The third term is strategy, 
which is the way the objective is to be 
achieved. These definitions are neces
sarily broad and are not universal; 
however, they do provide common 
ground for the immediate application 
and understanding of the information 
in the following paragraphs. Now for 
the "recipe.”
Step 1—Task identification and clarifi
cation

A clear understanding of the task is 
a basic necessity in planning. The iden
tification and clarification should be a 
group process (if the planning is to be a 
group process). Often everyone clearly 
understands the task. Unfortunately 
their understandings are not always 
mutual or even compatible. Obviously, 
a group cannot move together to a deci
sion if the individual participants are 
pulling, either intentionally or inad
vertently, in opposing directions. The 
group, or individual, must come to a 
clear agreement and understanding as 
to the task that is to be performed. 
Step 2—Review organizational pur
posed) and objective(s)

An integrated plan must be born out 
of a keen awareness of the reason for 
the organization’s existence and its ba
sic intentions for achievement. Too of
ten strategies are formulated that are 

forced to compete with other strategies 
of the organization for resources and 
attention. Occasionally, a strategy is 
developed with objectives that lie com
pletely outside the organization pur
pose. Such mistakes cause dilution of 
effort, fragmentation of support and 
friction among the group. A review of 
the organizational purpose and objec
tives will help keep the organization on 
target.
Step 3—Data collection

Accurate and appropriate informa
tion is essential to the development of 
effective strategies. A careful analysis 
of the present position of the organiza
tion as it relates to the task under con
sideration should be made. Information 
concerning present strengths and 
weaknesses of the organization and the 
present environment in which the 
organization exists is the beginning 
point. Next, a survey of the past perfor
mance of the organization should be 
made (the past performance of other 
organizations under similar circum
stances may also prove helpful). Final
ly, a forecast as to future 
environmental factors should be devel
oped.

Data collection is often done haphaz
ardly. There are many reasons for such 
a fault and there are several solutions. 
One simple, effective, and usable solu
tion is the formulation of a research 
and development task group within the 
organization. The members of such a 
group could, in a relatively short period 
of time and with only a moderate effort, 
develop valuable research skills. The 
number of organizations that falter or 
flounder would be significantly reduced 
if every one of them could view their 
operations from the pinnacle of intelli
gence as opposed to the valley of igno
rance.
Step 4—Data analysis and develop
ment of alternatives
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The planners should carefully and as 
objectively as possible examine the in
formation gathered in step 3. Then 
they should propose several alternative 
solutions. Rarely should a group work 
from the perspective of only one alter
native possibility. A conscientious 
effort should be made to get several pos
sible solutions before the group. Often, 
some of the possibilities may appear ab
surd, but every possibility can make a 
contribution to the final strategy. Key 
words at this stage are objectivity and 
possibilities. Hear every suggestion 
completely and fairly.
Step 5—Alternative selection and 
strategy development

After several alternatives have been 
considered, one of them must be select
ed. Hopefully, the selection will be on 
the basis of some objective analysis of 
probability in performance rather than 
mere personal preference. The various 
alternatives exist only as skeletal 
strategies. The bare framework is 
present but very little has been done 
with the working parts of the strategy.

A strategy consists of at least two ba
sic parts, a plan for implementation 
and a plan for evaluation. The im
plementation process can be reduced to 
six basic questions: who, what, when, 
where, with what, and how. Several of 
these questions raise other questions. A 
strategy must clearly identify the per
sonnel to be involved (who) and the 
tasks they are to perform (what). Per
sonnel may be identified by name or by 
task, but remember to consider the 
skills, interest and work load of each 
individual as these decisions are made. 
The tasks may be assigned to specific 
departments or managers with ulti
mate decisions concerning specific per
sonnel involvement resting in their 
hands.

The ’'what” is basically the organiza
tional objectives with reference to the 

particular task. These objectives must 
include two major components. First of 
all, they must be measurable. After you 
have proposed an objective, then pro
pose the means for its measurement. If 
the measurement cannot be simply and 
realistically accomplished, rework the 
idea. It is not clear enough yet to be an 
objective. Second, it must be ownable. 
The best idea in the world is worthless 
unless it is so appealing and clearly 
stated that people can understand it 
and are willing to commit themselves 
to its success.

The strategy must be time-sequenced 
(when). Do not assume anyone will 
work at a particular pace unless that 
pace is at least generally specified. 
Methods such as a CPM (Critical Path 
Method) can be employed by virtually 
any organization as a means to the effi
cient projection of time sequencing. 
The critical path is, in essence, an esti
mation of the sequence of interdepen
dent events that take the longest time 
to complete. Usually, a task has some 
functions that depend on the comple
tion of another function for their own 
progress. The critical path serves as the 
estimate of total time needed for task 
completion. Independent functions are 
then scheduled as necessary in the 
light of the critical path of interdepen
dent functions.

The questions "where” and "with 
what” deal with physical resources, 
what facilities will be used, and what 
other materials will be needed. At some 
point in time, the plan must include a 
specific materials estimation in order 
for budget allocations to be made. The 
resource stage includes the identifica
tion and procurement of financial and 
physical resources.

The final stage of the plan for im
plementation requires the specific de
scription of the necessary functions 
(how). These functions may be specified 
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in the master plan or they may be gen
eralized with the details left to the vari
ous departments. One often overlooked 
consideration at this stage is the possi
bility of worker training. If additional 
training or review is needed, it must be 
provided for in the plan for implemen
tation.

The second basic part of a strategy is 
the plan for evaluation. It is treated 
separately because it is frequently 
overlooked. Often an organization de
velops a so-called excellent plan on pa
per without any consideration of the 
need for evaluation.

A plan for evaluation is the only way 
a strategy can be analyzed with rela
tive objectivity. Such an analysis is nec
essary for effective strategy 
implementation. A strategy cannot be 
simply wound up and turned loose. In
terim checks must be made to keep it 
on course or make necessary adjust
ments. The analysis is also of tremen
dous value in summarizing the strategy 
in the light of future needs and pos
sibilities.

There are two major elements to a 
plan for evaluation, criteria for meas
urement and a feedback system. The 
criteria for measurement must be 
adopted prior to implementation. The 
criteria is simply the expected outcome 
in measurable terms. Much of the crite
ria development is done in conjunction 
with the "what” stage of the plan for 
implementation. Remember the objec
tive must be measurable. The plan for 
evaluation stage of strategy develop
ment simply identifies the means and 
method of the measurement, usually in 
a time-sequenced context.

A word of caution is in order at this 
point. Evaluation is not simply the 
comparison of the anticipated with the 
actual. It also includes the analysis of 
the transaction that has occurred. Con
sideration must be given to various en

vironmental factors that may have in
fluenced the outcome. This is not a 
means of reducing the requirements. 
Rather it is an attempt to make a fair 
assessment for future use. The purpose 
of evaluation is to improve perfor
mance, not simply give a grade.

The feedback system is the channels 
through which evaluative information 
will flow. A systematic approach to in
formation collection is vital. Informal 
feedback is usually incomplete, or at 
best biased. Each strategy will have 
different requirements and therefore 
different feedback systems, but all 
strategies must include a feedback sys
tem of some kind.

The word detail should be empha
sized with regard to the entire planning 
process and especially to strategy de
velopment. An outline is not a plan; it 
is only a skeleton. Only an operational
ly defined and developed strategy that 
is the fruition of detailed analysis and 
discernment of the past, present, and 
future is a plan. Finally, remember a 
plan is not a plan unless it degenerates 
into work.
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CHARLES A. PARKER, JR.

Foundations for Weekday
Child Care Services
There are several foundations which 
serve to motivate a church to begin or 
to continue a ministry of preschool edu
cation on weekdays. Some of these are 
the result of the biblical teachings and 
attitudes concerning children and their 
education. Others exist in the various 
means by which the church has at
tempted to minister to children and 
their families down through the Chris
tian centuries. Still others are the re
sult of the interaction of Christian 
theology with contemporary education
al, psychological, and social thinking.

Definitions
Before considering these foundations in 
detail, it will be necessary to look at 
several terms which will be frequently 
used throughout this article.

Weekday Early Education
These programs are an example of a 
grouping of preschool educational and 
custodial activities that includes kin
dergartens, nursery schools, Head 
Start centers, day-care centers, and so 
forth. It is defined as "an umbrella term 
covering a wide range of programs for 
children, birth-through-five, designed 
to minister to the whole child through 
care, education, nurture, and welfare 
in a Christian framework or setting.”1 
This definition seeks to distinguish it 
from more traditional examples of reli
gious education for preschoolers like 
Sunday School or Vacation Bible 
School in two ways. First, the emphasis 
is spiritual in a broad sense, with its 

necessarily greater proportion of atten
tion also being paid to other aspects of 
"the whole child’s” development than 
are the traditional means. Second, the 
time framework is on weekdays, rather 
than on Sundays.

Day Care
The Child Welfare League of America 
offers this definition for day care: "a 
wide range of resources, or the facilities 
in which children spend the whole or 
part of a day away from their own 
homes when their parents are obliged 
or wish to delegate responsibility for 
their care to someone else.”2 While a 
day-care program should certainly 
have some educational curriculum, its 
primary purpose is recognized as "the 
care and protection of children.”3

Kindergarten
Founded by Friedrich Froebel in Ger
many in the nineteenth century, the 
kindergarten has become a popular 
part of American education. It is recog
nized as a program "for five-year-olds 
conducted half day or all day five days 
a week.”4 Depending upon its sponsor
ship it may or may not have a spiritual 
emphasis, but it will always attempt to 
develop other aspects of the child. At 
East Frankfort Baptist Church there is 
also a prekindergarten, which is called 
a nursery school in some places. It at
tempts to provide education and sociali
zation of the child coordinated in a 
Christian environment for four-year- 
olds.5
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Biblical Foundations for Weekday 
Early Education

The biblical foundations for weekday 
early education prove conclusively not 
only the concern for children and their 
education in both Testaments but also 
the attention to shifting social condi
tions as they related to the family. 
These principles have lasting relevance 
for the church that considers a week
day ministry to preschoolers.

Old Testament Attitudes Toward 
Children and Their Education
The Hebrews shared with many other 
ancient Near Eastern peoples a desire 
for many children. Sons were especially 
desired in order "to perpetuate the 
family line and fortune, and to preserve 
the ancestral inheritance.”6 Daughters 
were also cherished.7 No greater bless
ing could be imagined for Ruth than 
that she be "like Rachel and Leah, who 
together built up the house of Israel” 
(Ruth 4:11, RSV).

Furthermore, children were seen as 
a special blessing or gift from God 
(Ruth 4:13; Gen. 4:1, 29:31, 33:5). Gene
sis 1:28 and 9:1 were not so much com
mands as they were elaborations of 
blessings God had promised.8 When the 
prophet Zechariah wanted to picture a 
restored Jerusalem, one of his images 
was of "the streets of the city . . . full of 
boys and girls playing” (Zech. 8:5). For 
the Hebrew, "the happiness of man
kind is not to be understood without 
children.”9

The Hebrews were, however, no 
strangers to changing economic and so
cial conditions. Second Kings 4:1 and 
Nehemiah 5:1-5 show how extreme pov
erty could even force parents to sell 
their children into slavery.10 This 
would indicate that there were various 
shifts in the means of nurture and edu
cation for children.

Boys and girls were under the care of 

their mothers in their infancy. This 
meant that some of their earliest edu
cation, especially moral instructions, 
came from their mothers. This mater
nal control continued for girls as they 
were trained in the vocation of wife and 
housekeeper. However, boys were 
weaned at a comparatively late age (as 
in Babylon), sometimes as late as three 
years old, and then placed in the hands 
of others for much of their education. 
Samuel seemed to have been fairly old 
when he was turned over to Eli.11

The father of the Hebrew boy was 
charged with the chief responsibility of 
instructing his sons. This was both 
practical and theoretical. The boys 
were from an early age trained in 
household chores (2 Kings 4:18), arts 
such as music (1 Sam. 16:15-18), and 
various crafts.12 At the same time, in
struction in the national faith was not 
to be neglected (Gen. 18:19, Psalm 78:3- 
6, Prov. 4:3-4). A key passage is 
Deuteronomy 6:4-9, the Shema, which 
has been called "Judaism’s confession 
of faith” and "the classic statement of 
monotheism.”13 As long as this passage 
was taken seriously, it must have made 
the Hebrew home a school of religious 
education,14 the methods being pre
scribed in it consisting of both repeti
tion and object lessons. Exodus 
12:26-27, which speaks of the child’s 
questions at Passover, and Joshua 4:6- 
7, incorporating his questions concern
ing the memorial stones at the Jordan, 
show how effective the latter method 
could be, as well as the reinforcement 
to home training offered by the liturgy 
of that day.15

Although secular education devel
oped rather late among the Jews, it is 
possible that from an early time schools 
were connected to the various sanc
tuaries. Samuel would then be an ex
ample of many children brought to the 
sanctuaries to receive their educa
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tion.16 Whether at home or in school, 
the aims of education in the Old Testa
ment period were: (1) the transmission 
of the historical heritage, (2) instruc
tions for ethical conduct, and later (3) 
’’practical conduct of daily existence,” 
as exemplified in the book of Pro
verbs.17

The relevance of the Jewish attitude 
toward education to contemporary pre
school education is incipient, rather 
than direct. Although it is known that 
school started at age seven in the years 
just before the fall of Jerusalem in A.D. 
70, there is certainly no evidence for 
any preschool education outside the 
home. However, its place in the home 
was definitely recognized. Philo said 
that Jewish education started in swad
dling clothes.18 Josephus asserted that 
education began as soon as the child 
was sensible of anything.19

Jesus as a Child
Jesus must have shared the current 
emphases of Jewish education during 
his boyhood. ’’The idea of secular life 
and culture was foreign to Jewish 
thought” at that time, according to 
McCasland, since the Jews felt that all 
truth came from God through revela
tion. This was in contrast to the Greek 
view of education, which emphasized 
the discovery of truth by man’s mind, 
basically unaided by God.20 Jesus prob
ably learned carpentry as a trade by 
being Joseph’s apprentice, but had lit
tle formal exposure to science, art, or 
philosophy, which were hardly current 
among the Jews of that time. The syna
gogue in Nazareth must have had a 
school, which would have given Jesus a 
good grounding in the Hebrew Scrip
tures and probably the Apocrypha.21

Luke 2:40 and 2:52 provide summary 
statements of Jesus’ growth, one after 
the infancy narratives and the other 
after the incident in the temple in 

Jerusalem with the Jewish teachers. 
Neither would deny Jesus’ develop
ment as a ’’whole person.” The first pas
sage is particularly instructive 
concerning the growth of the preschool 
child. Jesus ’’grew and became strong” 
in his physical being; he was ’’filled 
with wisdom,” which points to emotion
al and intellectual growth; finally, he 
had ’’the favor of God,” literally, the 
’’grace” of God upon him, which indi
cates growth spiritually. Jesus was not 
somehow different as a child than his 
fellows, as some of the apocryphal gos
pels portrayed him. Rather, the pas
sage indicates a balanced upbringing.

Caird points out that Jesus’ ’’teach
ing reveals to us a mind deeply ap
preciative of nature, Scripture, and 
common life of ordinary folk; and all 
three must have made their impact on 
him during his formative years.”22 Fur
thermore, there is the important place 
of Jesus’ home life in his later develop
ment; it must have shaped his mind 
and influenced his religious character 
and devotion. Grant says: ”If the atmo
sphere which surrounded his childhood 
conditioned in any way his later devel
opment (and how else could he have 
grown, if the Incarnation was real?), 
then we must suppose that the picture 
Luke draws in his first two chapters is 
true and realistic.”23

Jesus’ Teachings Concerning Chil
dren
Much of Jesus’ teachings about so 
many subjects must have been rooted 
in his concepts of love for God and man. 
Mark 12:29-31 (and parallels) reflects 
his Jewish heritage summarized in the 
Shema and perhaps his own awareness 
of the developing person. When Jesus 
declared: ’’Hear, O Israel: The Lord our 
God, the Lord is one; and you shall love 
the Lord your God with all your heart, 
and with all your soul, and with all 
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your mind, and with all your strength 
. ... You shall love your neighbor as 
yourself,” then he was calling for a 
radically new understanding of the an
cient faith. The Christian educational 
tasks that grow out of this passage have 
been summarized as: "(1) growing in 
awareness of one’s relation to God, (2) 
developing trustful and responsible re
lationships with others, and (3) becom
ing a whole person.”24 All of this, of 
course, must be seen against the back- 
drop of Jesus’ mission of proclaiming 
the kingdom of God. In the new age of 
the kingdom inaugurated by Jesus, 
love of neighbor was redefined to mean 
love for any person in need,25 which 
would certainly include children and 
families.

The child seems to have a strangely 
prominent place in this new scheme of 
things. Both as an image of the king
dom person and as an object of Jesus’ 
ministry, the child comes into promi
nence in Jesus’ teachings. Indeed, it is 
asserted that Jesus actually liberated 
children from those who had classified 
them as unimportant, even on a level 
with the deaf, dumb, and weak-min
ded.26

Upon one occasion Jesus used a child 
as an object lesson on the meaning of 
real greatness. Mark 9:33-37 (Matt. 
18:1-6, Luke 9:46-48) illustrates service 
to the lowliest fellowman by pointing to 
the child as an example of one who 
needed such care and ministry. It is 
commented: "To receive a child in 
Jesus’ name probably meant to receive 
and help him, because this is what 
Jesus would do for a person who is im
mature and unable to find answers for 
his own need. The child is a concern to 
Jesus, so he must be a concern to any 
disciple. To express one’s care for the 
child, therefore, is also to receive 
Jesus.”27
If Jesus thus identified himself with the 

welfare of children, then Christians 
have certainly been right to do so 
across the years.28

Grant asserts that Mark and his 
original readers in the early church un
doubtedly connected this passage with 
both hospitality and the care of or
phans,29 two pressing social problems 
of that day.

Twice Jesus surprised those around 
him by his treatment of children. The 
most celebrated incident is the blessing 
of the children in Mark 10:13-16 (Matt. 
19:13-15, Luke 18:15-17). Certain adults 
sought to have Jesus touch their chil
dren in blessing. When this was op
posed by Jesus’ disciples, he became 
indignant at his associates. The depth 
of his feeling is indicated by the fact 
that this is the only time this strong 
word was used of Jesus in the New Tes
tament.30 Although the words of Jesus 
in this incident taught childlikeness as 
a prerequisite for accepting the gospel, 
his actions of touching and holding the 
children taught tenderness in the king
dom person’s contacts with such weak
er ones. The implications of these 
verses include a recognition of the in
trinsic value of the child as a person 
and a reminder of the Christian’s need 
to minister to the child in the name of 
Jesus, constituting "a kind of charter 
for Christian education and the minis
try to children.”31 Furthermore, Task
er points out that "it may or not be 
significant that in Matthew and Mark 
though not in Luke, this beautiful story 
is placed directly after the passage 
about divorce.”32 A concern about the 
children of divorce would certainly fit 
the teaching of Jesus.

Matthew 21:15-16 contains the 
rebuke of the Jewish leaders to Jesus 
concerning the singing of praises to 
him by children. The little ones seemed 
to recognize instinctively real religion, 
since Jesus had just cleansed the Tem- 
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pie.33 The priests and scribes demon
strated indignation which '"was prob
ably not entirely a pose,” according to 
Buttrick. "They were in character 
.... They thought it childish blasphe
my, and were blind to the real blasphe
my of their own lives.”34 Their anger 
was in striking contrast to that of 
Jesus, who became indignant when 
children were denied his presence, 
rather than when they spoke of God’s 
work.

Children in the New Testament 
Church
The new ethic set in motion by the min
istry and teachings of Jesus had chil
dren among the objects of its outreach. 
Really, anyone in need, the poor, the 
prisoner, the friendless, the outcast, 
the sick, or the unloved might be a tar
get for the expression of Christian love 
through the early church’s charitable 
activities. Children might fit into sev
eral of these groups. The foundations of 
this new Christian charity, already 
seen in Jesus, Paul, and the other 
apostolic figures, have been delineated 
by John Glenwood Clayton. First, there 
is agape, "spontaneous, unmerited” 
love. Second, the ideal of diakonia, un
tiring service, was promoted. Third, a 
concern for the poor was demonstrated 
in love deeds done without thought of 
reward and for the sake of Christ. Fi
nally the body of Christ had to be built 
up. The community of goods in the ear
liest church and the collection for the 
poor saints in Jerusalem were two ways 
to do this.35

The child in the family as learner 
and blessing reflected the Jewish pat
tern in two passages where Paul urges 
the duty of obedience on children (Eph. 
6:1-4, Col. 3:20). Ephesians 6:4 further 
urges parents to rear the children "In 
the discipline and instruction of the 
Lord.” These words involve training at

tained by correction36 and the element 
of warning.37 Paul further commends 
Timothy in Second Timothy 3:15 for 
having learned the Scriptures since his 
childhood.

A different emphasis with children is 
evident in First Timothy 5:4 and James 
1:27. In the first passage the adult chil
dren of a widow are charged to take 
care of an aged and widowed mother. 
The second evidently refers to widows 
and orphans who have no one but the 
Christian community to take care of 
them. In a social setting where the 
working mother was rare, this was of
ten the only solution. The passage cer
tainly does not preclude other options 
today for the children of widows be
cause of the death of a spouse (or the 
death of the marriage through divorce), 
nor a full range of services, including 
education. Rather it reflects the 
church’s response to a social problem of 
their time to the best of their under
standing.

Historical Background of 
Weekday Early Education

The history of the church’s concern for 
children is rather sketchy about atti
tudes toward preschoolers. However, 
practices regarding the care of children 
and their education in general contain 
insights for the present, particularly as 
they demonstrate growing knowledge 
of the preschool child’s potential and 
responses to changing social conditions.

Practices Until A.D. 400
In contrast to Roman "philanthropy,” 
which was given in hope of a return,38 
the Christians in the late Roman Em
pire had a vast charitable enterprise 
which sought to deal with numerous so
cial problems because of the same moti
vations the New Testament church 
demonstrated; namely, caring love, un
tiring services, concern for the poor, 
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and a desire to build up the body of 
Christ. Several areas of this enterprise 
must have had to do directly with chil
dren, and others influenced their care.

The church, which prayed for widows 
and orphans immediately after church 
officials in the liturgy, urged believers 
to adopt orphans and rear them as 
their own. The bishops were told to as
sist boys in learning a trade and to ar
range marriages for the girls.39 It was 
reported by Eusebius (Ecclesiastical 
History, vi. 43) that the Roman church 
at one time supported 1,500 widows and 
poor persons.40

Christianity was the major con
tributing movement to changing the 
mores of the Western world as they 
concerned social problems relating to 
child welfare. Orphans, unneeded chil
dren, and handicapped children had 
been present since the dawn of humani
ty, but the solutions of abortion, infan
ticide, and abandonment were rejected 
by the church. Since the values of 
American society even today have been 
shaped by this Christian humanitarian 
ideology (with its foundations in Juda
ism and secular modifications in the en
lightenment), it can be argued that this 
charitable enterprise at the dawn of the 
Christian era was the seedbed out of 
which modern child welfare services 
grew.41

In regard to the need to work, the 
church acted as an employment bureau 
or labor union for the faithful, either 
furnishing work elsewhere to those 
who needed to work or maintaining 
them.42

Monasteries often sponsored orphan
ages. They also carried on schools 
which educated many children.43 In 
A.D. 381 the Council of Constance di
rected that schools be started in coun
try parishes, as well as in monasteries 
and cathedrals.44 Prior to this time, 
much of the education of Christian chil

dren in the primary grades and above 
had been carried on in pagan schools. 
This made their early education in the 
home especially important in its focus 
on moral and religious training,45 
which would be under the direction of 
the father, mother, or sometimes 
grandmother, as demonstrated in the 
lives of such church leaders of this pe
riod as Origen, Athanasius, and Basil 
the Great.46

Middle Ages, Renaissance, and 
Reformation
The Roman Empire, including its 
schools of pagan sponsorship, was 
gradually destroyed under the pressure 
of barbarian invasions. Cities declined, 
and the result was a largely agrarian 
and feudal society in western Europe 
for some ten centuries. The monastic 
and cathedral schools continued to pro
vide the first formal education for boys. 
Upper-class girls were usually taught 
at home. Most of the poor were not for
mally educated. Preschool education, 
as it is now conceived, was unknown.47

With the coming of the Renaissance 
and Reformation period, forces were 
set in motion that led to the spread of 
education to the poor and to girls. Both 
Luther and Calvin considered popular 
education desirable.48 A Lutheran pas
tor in Waldersbach, Alsace, Johann 
Friedrich Oberlin, is generally credited 
with initiating early childhood educa
tion outside the home. He founded a 
"hall of refuge” in 1767 to teach and 
care for the very young while their par
ents worked in the fields.49 This was in 
keeping with other examples of social 
welfare which Oberlin promoted to 
raise living standards in the parish, in
cluding the building of roads and 
bridges, the organization of a savings 
bank and factories for local industries, 
the promotion of new techniques in 
farming, the establishment or orphan
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ages, and even his own practice of medi
cine. His influence can be seen in the 
teachings of the Swiss educational re
former Pestalozzi and in the name of 
Oberlin College, which was named for 
him. He ministered to both Catholics 
and Protestants in his parish.50

One of the brightest figures in this 
period, called the "father of modern 
education,” was John Amos Comenius, 
the last bishop of the Bohemian and 
Moravian Brethren.51 He is related to 
education today much as are "Coper
nicus and Newton toward modern 
science, and Bacon and Descartes to
ward modern philosophy.”52 Since he 
divided education into the four parts 
common in western education today 
(the "School of the Mother,” elemen
tary school, "Latin” or high school, and 
higher education)53 and advised that 
age six was the time to remove children 
from their mothers for school,54 it 
might be argued that his effect on pre
school education was negligible. It 
should be remembered, however, that 
he wrote in a preindustrial society. Fur
thermore, it was he who first empha
sized the importance of teaching the 
preschool child in a wide variety of 
areas, including physical education; 
learning by seeing, hearing, doing, and 
speech; character formation; and reli
gious education.

American Puritans, though in
fluenced by Comenius, started their 
colonial schools for the primary pur
pose of teaching youngsters how to read 
the Bible in English. Like Comenius 
they had a strong Christian motivation 
in their educational practices.55 In
struction began in the home in the al
phabet, reading, and writing, with the 
parents or (in the case of children ap
prenticed to a tradesman) the masters 
as the teachers. Other approaches for 
educating the young in New England 
included "dame schools,” taught by 

poor widows, private teachers, and 
grammar schools.56

In both the middle-Atlantic and the 
Southern colonies, education was less 
effective. Most of it was private, though 
there were some elementary schools for 
the poor operated as charities. The pat
tern for early teaching continued to be 
in the home.57

The Impact of the Industrial Revo
lution and Child Care Today
With the advent of the Industrial Revo
lution in England about 1750, the 
American North about 1820, and the 
American South about 1880, forces 
were set in motion which would change 
rural and small-town nations into ur
ban ones and which would change 
agricultural economies into industrial 
ones. A comparable shift in social 
mores was created by such situations as 
increasing adult productivity (which 
made it possible to end child labor); the 
transfer of child-caring functions from 
traditional institutions to the nuclear 
family and the newly developed social 
work profession; the recognition that 
the child was not merely a miniature 
adult, but had a special nature; and 
lower child mortality rates.58 A revolu
tion in education as seen in modern 
psychology and philosophies accom
panied these technological and social 
shifts. The care and education of chil
dren in the modern period both within 
and outside the church is scarcely un
derstandable, therefore, apart from a 
consideration of the social situation of 
the working mother and the new 
knowledge about human development.

The working mother. Conditions at 
the cotton mill in New Lanark, Scot
land, in 1816 when Robert Owen 
started his famous Infant School,59 
serve to illustrate the early problem of 
the working mother. At that time, not 
only did the fathers and mothers work 
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but so did the children. It was not un
common to find six-year-olds working 
for fourteen hours a day. Owen, an 
early reformer, changed this to age ten 
and shortened the workday. He started 
schools for all ages, including one for 
boys and girls from three to six.60 In 
these schools Owen experimented with 
many revolutionary educational ideas, 
many of which are only now being tried 
again.61 Gradually the practice of child 
labor came to be condemned by many 
churches and concerned citizens. As 
early as the 1880s and 1890s Southern 
Baptist editors generally opposed it,62 
as did the state social-service commit
tees and the Southern Baptist Conven
tion Social Service Commission in the 
1920s and 1930s.63

Many women, of course, had to work 
outside the home. If their children 
could not work with them, some alter
native had to be found. Although the 
first American day-care center was 
opened as early as 1838,64 the need did 
not become acute until after the Civil 
War, when many war widows and the 
increasing industry brought about the 
change.65 The need has been most often 
recognized during wartime, when 
many women have joined the labor 
force,66 and at other crisis periods, such 
as the Great Depression. For example, 
during the 1930s the Works Projects 
Administration (WPA) started many 
new nursery schools (which incorporat
ed many good day-care features) to em
ploy teachers who were out of work, 
and during World War II the Lanham 
Act provided day-care centers for the 
children of women working in war in
dustries.67

The number of working mothers has 
continued to rise. It "has increased 
more than sevenfold since 1940 and has 
more than doubled since 1950,”68 prob
ably in order to supplement family in
come (or as the family’s sole support), to 

get off welfare, and to seek fulfillment 
beyond traditional female roles.69 It is 
projected to rise 43 percent by 1980.70

Educational developments. Day 
care has usually had some components 
designed to educate the child, but dis
coveries outside this particular area of 
child care have supplemented and 
focused upon this aspect of the child’s 
needs. It has been rightly said that 
"early childhood education programs 
are inventions of the past one and a 
half centuries.”71 Indeed it has been ar
gued that "in medieval society, the idea 
of childhood did not exist,”72 apart 
from, of course, obvious biological diff
erences. As more has come to be known 
about children and the way they learn, 
and in several differing cultures, differ
ent techniques have been developed. 
Most of these have been adapted in one 
way or another by the traditionally 
eclectic American educational system. 
Along with the problem of the working 
mother, many attempts have been 
made to provide educational stimuli for 
children in the preschool years apart 
from the work or lack of it by the moth
er.

The four greatest of these as far as 
current practices go are: (1) the Infant 
School of Robert Owen; (2) the kinder
garten of Friedrich Froebel; (3) the 
Nursery School of Rachel and Marga
ret McMillan; and (4) the Casa Dei 
Bambini of Maria Montessori.73 The 
religious beliefs of these founders var
ied, though each came out of a human
ist tradition.74 All recognized the 
importance of the young child’s learn
ing potential and some basic ideas con
cerning the process of human 
development.

How has the church (particularly 
Southern Baptists) reacted to this 
movement? Individuals and philan
thropic organizations started the early 
American Kindergartens. Mrs. Carl 
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Schurz, who had studied under Froebel, 
started a German-speaking program at 
Watertown, Wisconsin, in 1855 al
though his ideas had been introduced 
in the United States in 1837.75 The first 
in the English language was begun by 
Elizabeth Peabody in Boston in 1860, 
but others soon followed, spurred by 
the desire to help poor children in a day 
of rising immigration and growing 
slums. Many of them were started by 
churches.76 It is not known how rapidly 
Southern Baptist churches responded 
to the trend toward starting kinder
gartens, nursery schools, and day-care 
centers. However, a 1954 study by the 
Sunday School Board showed the num
ber of kindergartens rapidly growing 
and led to the writing of Polly H. Dil
lard’s book, in part motivated by the 
secular perspectives of most existing 
books in the field.77 The bibliographies 
in Dillard’s book do not mention any 
Southern Baptist works before hers. In 
the early 1970s the Church Adminis
tration Department of the Sunday 
School Board employed a consultant in 
weekday early education. At latest re
port, the number of Baptist churches 
involved in weekday preschool educa
tion had increased from 550 to 3,500.78

Theological Principles Underlying
Weekday Early Education

The point of interaction between the 
church’s understanding of its biblical 
mission and the challenge of contempo
rary needs and thought is the ground 
from which theological principles grow. 
It is at this point that a consistent ra
tionale for weekday early education in 
the church may be derived.

The Church’s Ministry of Love
The ministry or mission of the church 
is to share God’s love in Jesus Christ. 
The two dimensions of this mission in
volve a gathering and a sending. David 

Haney pointed out that when Jesus 
chose the twelve from a great throng of 
followers (Mark 3:7-19), his reasons for 
doing so were (1) that they might be 
with him and (2) that he might send 
them forth.79 The church, therefore, 
must have times of sharing God’s love 
within its own fellowship and occasions 
of being sent out to perform actions re
flective of his love to others. This twin 
dimension of the contemporary mission 
and purpose of the church is supported 
by many writers from various theologi
cal positions.

Elton Trueblood describes the 
church’s pattern for ministry under the 
metaphors of the base and the field.80 
The base is the church gathered for 
worship, support, and teaching. Any 
sending depends on the quality of the 
gathering. The gathered church should 
be marked by caring love. Trueblood 
identifies the final, greatest, or ulti
mate mark of a church really on mis
sion as John 13:35: "By this all men will 
know that you are my disciples if you 
have love for one another.”81 Further
more, the gathered church will remem
ber those means of grace which sustain 
the church member’s relationship to 
God, in order to provide a faith of sub
stance to new converts throughout 
their pilgrimages.82

The field is the society into which the 
church is sent. In order to penetrate 
this society with the gospel, the church 
must reach into the common life of peo
ple.83 The love which is its true mark 
should not rest with members only but 
should reach out to others as well.84 
The necessity of penetrating people’s 
common life calls for ministry to be in
carnated in human lives, since Jesus 
was the Word of God embodied,85 and 
Christians are to continue his complet
ed work by their actions.86 Further
more the church’s function is not 
merely to minister to the individual in 
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isolation but to the individual in com
munity.87

The ministry of weekday early edu
cation can be a valid expression of 
God’s love through the church. It pene
trates the common life of people by 
ministering to the needs of their chil
dren and family. It can incarnate a gos
pel of concern to the lost which the 
gathering of the church will probably 
not be able to do. Church leaders should 
be especially able to show love, which 
has been cited as one of the crucial 
needs for workers with children.88 The 
use of its buildings says a great deal 
about a church’s attitude toward loving 
the community.89 It is a chance for 
some Christians to become involved in 
a church-related vocation.90 If a church 
is willing to make careful observation 
and scientific study, weekday early edu
cation may appear to "be appropriate 
to the actual needs and the realistic 
conditions of the community.”91 It 
should be frankly recognized that 
weekday early education is primarily a 
ministry of social concern. That Chris
tian love can penetrate society in this 
manner is accepted by the present 
writer. David O. Moberg has adequate
ly documented the shifting social con
cern among evangelicals since the 
mid-1800s, which has created a distrust 
of social ministries among many South
ern Baptists.92 Furthermore, the argu
ments of Findley B. Edge that the 
mission of the church includes both an 
evangelistic and a social emphasis are 
compelling.93

These ministries are in a sense, pre- 
evangelistic. By incarnating the gospel 
of concern to families, they both pre
pare parents for the church’s evangelis
tic witness and lay foundations for the 
child’s later response.

Care, Education, and Spiritual For
mation of Children Appropriate to 
This Ministry
An educator has rightly stated: "The 
real issue is not whether we’re going to 
have day care .... The real issue is 
what the quality of day care is going to 
look like.”94 What special contributions 
can the church make to the quality of 
not only day care but also other forms 
of preschool education?

The church can effectively meet the 
needs of the whole child in a way that 
many others in society cannot because 
they either feel compelled to neglect 
the child’s spiritual nature because of 
church-state complications or will 
choose to do so because of secular moti
vations. Sometimes churches have 
latched onto the idea of ministering to 
the whole person as an excuse to ne
glect the spiritual, but this is a distor
tion. Halbert correctly states: "The 
whole child concept takes on meaning 
when attention is given to the physical, 
emotional, intellectual, social, lan
guage, aesthetic, and spiritual needs of 
the child. Teaching of this type adheres 
to a practice of education that will not 
fragment the person. It integrates reli
gion in all of life so that the curriculum 
is theologically oriented and compre
hensive in nature. Certainly the studies 
include biblical stories and Christian 
teaching.”95

This is in great contrast to the ap
proach of the National Education Asso
ciation, for example. In calling for 
extended education for preschoolers at 
its 1966 convention, this group men
tioned four major areas of instruc
tion.96 The spiritual was not among 
them. Such neglect, while perhaps not 
intentional, nevertheless leads to an in
complete person. It has been suggested 
that the church kindergarten is free to 
add concern for spiritual growth to con
cern for intellectual, social, physical, 
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and emotional growth,97 all of which 
fits into a sound theory of education 
from a Christian standpoint.

It has already been demonstrated 
that caring love has been a mark of the 
church and its mission since apostolic 
times. Caring for children is an appro
priate means of demonstrating this 
compassion. The church day care, for 
example, can effectively provide for 
several of the basic life needs of the pre
school child. Such things include: the 
security of family life, protection from 
hazards to health and safety, protec
tion from disease and promotion of 
good health, nutritionally balanced 
diet, exercise, rest, love and self-confi
dence, companions and friends, experi
ence in social behavior, some 
independence, intellectual stimulation, 
skills and creative experiences.98

There can be no argument that the 
church has as a part of its mission the 
teaching of important Christian truths. 
Concepts about God, Jesus, the Bible, 
the church, self, others, home, God’s 
world, and church music can be effec
tively taught to preschool children on 
their level.99 Some Christians seem to 
regard the outcome of Christian train
ing of children as a matter of mere 
chance, predetermination, or the inevi
table result of Christian desires. Each 
of these is inadequate. A more correct 
position is to conclude that "Christian 
nurture and admonition have an effec
tive and predominant influence upon 
the child.”100

This becomes especially pertinent 
when one realizes that the preschool 
years are the time of the child’s more 
rapid learning. Since half of a child’s 
knowledge is learned before he starts 
school,101 the church should gain in
sights from developmental psychology 
on how it can best influence the educa
tion of the young child.

Laying Foundations for Future 
Faith and Growth
With this developmental perspective 
well in mind, it should be obvious that 
as the church helps the child become 
the self God intended him to be, it also 
lays the foundations for later faith and 
Christian growth.

Others have certainly been con
vinced that influences planted in the 
preschool years will have lasting 
ramifications for decision making and 
loyalty. Spodek spotlights the develop
ment of a "new man” as one of the 
motifs in early childhood education.102 
Christians cannot help seeing scriptur
al overtones in this phrase, but it has 
also been used in different ways by gov
ernments in Prussia, Nazi Germany, 
Fascist Italy, and Soviet Russia.103

Foundations for the future begin in 
the home. The baby who experiences 
hatred or even an absence of love finds 
his later ability to learn God’s love seri
ously retarded. The search for knowl
edge is encouraged or hindered by 
parental attitudes toward a child’s 
curiosity. He learns belonging or non
belonging in the family. If there is pre
dictability in his daily life, it will help 
give him faith in an orderly univer
se.104 These lessons can be reinforced 
by a good church preschool program. If 
they are missing in the child’s previous 
experience, the program can attempt to 
construct them before it is too late. A 
prominent secular educator has re
minded the nation that "children need 
people in order to become human.”105 
For persons made in the image of God 
to be all they were intended to be, this 
is certainly true.

Later meaningful encounters are in
fluenced by the preschooler’s encoun
ters with God and his people. Halbert 
has pointed out: "The basic foundations 
which contribute to continued achieve
ment and development of a healthy 
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self-concept are the same foundations 
which are called upon later in life when 
a child makes a profession of faith. This 
decision is one that utilizes abstract 
reason and generalized thinking which 
reflects positive examples of the life of 
Christ and his teaching.”106 If the child 
is expected to find meaning in his fu
ture encounters with God, then it is im
portant for him "to find meaning in his 
present experiences.”107

This is true not merely for beginning 
the Christian pilgrimage but also for 
the contributions which the future 
adult can make in the area of Christian 
living. If the child can learn he is a per
son of worth endowed with many 
gifts,.108 then he will be much more like
ly to use these gifts later in kingdom 
service. The attempt to build a good 
self-image in preschool children must 
be one which the church weekday early 
education ministry will stress.109 Other 
areas vital to the growing child include 
helping him to learn to relate to per
sons outside his family (the psychoso
cial roots), laying foundations for the 
formation of intellectual concepts 
(roots of concept formation), and help
ing him in his language and creativi
ty.110

Relationships the Key Educational 
Means
The greatest lessons that a weekday 
early education ministry can teach are 
more caught than taught. For example, 
socialization and values "are learned 
not through any formal prescribed cur
riculum, but as a result of the sum total 
of the school experience, formal and in
formal.”111 Each child wants to fit, so 
he will come to value the things his 
school and teachers value.112 This 
should make it obvious that Christian 
principles and attitudes are not some
thing which can be taught purely as a 
separate subject.

The chief relationship, which is love, 
is in keeping with both the ministry of 
the church and the soundest education
al principles. God’s love is expressed 
only through people. The incarnation 
demonstrated this and there is a con
tinuing need to have the good news em
bodied.113 It is strange, however, that 
despite the crucial nature of love to 
good teaching, most books on develop
mental and educational psychology ne
glect love or do not define it.114 It is a 
reality which, if neglected, can lead to 
all sorts of disorders.115 It follows, then, 
that the church preschool program will 
have to be motivated and permeated 
with love, both love for God and for the 
children.

An emphasis on loving relationships 
will lead to the development of each 
child’s own abilities to exercise his will 
in love; teaching through daily activi
ties and the senses, instead of indoctri
nation; prayer as more than words; and 
using the Bible in ways the child will 
understand.116

Ministry to Church and Non-church 
Families
The church weekday early education 
program is itself a ministry to the fam
ily, and it also provides entry to other 
family ministries which can benefit 
both church member families and those 
outside the church.

Training sessions may be conducted 
for all workers in the church’s pre
school program so that the expertise 
and extra training of the weekday 
teachers may be shared.117

Parents of each child can be led to see 
that the greater their involvement in 
what the day care or kindergarten is 
trying to do, the greater will be the 
learning for their child.118 Parents of
ten seem to think that they are simply 
biding time with their children’s educa
tion until they start school. This seems 
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to be borne out by the research of Ellen 
Handler in Illinois, which revealed that 
the majority of clients at the day care 
centers surveyed had their children 
there for the traditional reason "of day 
care as a baby-sitting service that frees 
parents for work or study.”119 (One 
wonders if these parents view their own 
role with their children as teachers or 
custodians.)

Opportunities for counseling in fam
ily problems and for sharing the gospel 
exist among families reached through 
weekday early education programs. Re
search has revealed that 90 percent of 
the children enrolled in Southern Bap
tist preschool programs are not affiliat
ed with the church sponsoring the 
programs.120

A good program of weekday child 
care can be a theologically valid expres
sion of the church’s biblical and histori
cal heritage of concern for children.
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JOHN R. ROGERS

Authority in Group 
Leadership
This article was prepared during Feb
ruary-March, 1979 as a term paper at 
Vanderbilt Divinity School, Nashville, 
Tennessee, for a course in "The Dynam
ics of Groups” taught by Dr. Peggy 
Way. The article attempts to integrate 
both my personal experience as a pas- 
tor/group leader with current litera
ture and research.

As a pastor, I grasped my role as 
group leader only gradually without be
nefit of formal training. The process 
through which I became equipped for 
leadership has involved much trial and 
error and learning by doing. However, 
I have been helped greatly in under
standing and in coping with my leader
ship role through the research whose 
results I present in this article. I submit 
this article in the hope that other pas
tors will find it helpful too in becoming 
more effective leaders and trainers of 
leaders. Likewise, I hope this article 
will be helpful in enabling pastors to 
clarify and sharpen their perceptions 
about the nature of authority in group 
leadership.

Observations on the Nature of 
Authority

Some writers1 2 speak of authority and 
power essentially as synonyms. Blanch
ard and Hersey3 speak about personal 
power which arises when a trusting re
lationship exists between a leader and 
his followers, and position power, 
which arises due to special status with
in a hierarchial organizational struc
ture (cf. rank within a military 
organization).

Another characteristic of authority 
is that it is bestowed from followers. 
Unless followers grant permission to 
leaders to assume active leadership 
roles, leaders are powerless. Ultimately 
the basis for authority lies in the needs 
of people who legitimize leaders who in 
turn are believed able to help them to 
achieve their personal and corporate 
goals. Thus the relationship between 
leaders and followers lies within a deli
cate balance through which power (or 
authority) is legitimized only to the de
gree that followers believe their goals 
are met and their needs satisfied by the 
one upon whom they bestow authority.

Anderson4 identifies charismatic au
thority as a special type of personal 
power which traces its origin back to 
the charisma of the original leaders. 
Within religious organizations, Ander
son equates charismatic authority with 
the authority of tradition which comes 
from the ordination of persons to minis
terial office. Somewhat in the same 
vein, the theologian, Daniel Day Wil
liams5 says, "To be a minister is to en
ter through a public vocation and office 
into a responsible continuation of the 
ministry of Christ” and to "represent in 
the church the ministry of Christ which 
brought the Church into being.”6

With all due respect to this under
standing of the nature of ministerial 
authority, one doesn’t have to be a par
ticularly keen observor of the current 
scene to recognize that ministers can 
no longer maintain authority purely on 
the basis of charisma and/or claims to 
traditional authority inherent within 
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the ministerial office. Modern obser- 
vors refer to the "erosion of authority”7 
in the church and institutional life in 
general.

Without attempting to assign causes 
to this "erosion” but rather to delineate 
symptoms, Anderson8 cites the work of 
the sociologist Daniel Katz, who recog
nizes three ways in which persons re
late to organizations. The first way is 
through "symbolic attachment,” 
whereby absolute values are emotional
ly attached to certain symbols, for ex
ample, the flag, the cross, and holy 
orders, including ordination. Katz be
lieves the way of relating by means of 
symbolic attachment is gradually wan
ing and losing its grip in modern indus
trialized societies. Katz identifies two 
other ways of relating to organizations 
which he believes are gaining ascend
ancy. He calls these ways "functional 
involvement” and "normative involve
ment.” Functional involvement means 
that people will abide by "rules” (au
thority) to the extent that their so do
ing promotes the good of the 
organization. Normative involvement 
means that people will submit to au
thority in order to achieve acceptance 
within the organization which in turn 
enables them to meet personal goals.

The sociologist, Zaleznik9 postulates 
that the erosion of traditional authori
ty arises "from the impact of man’s in
creasing ability to assert himself over 
nature. The scientific revolution has 
made it possible to overturn tradition 
and to innovate at a rate beyond nor
mal comprehension.”

As a pastor who has attempted to 
compare my personal experience with 
pastors of a generation or two ago, my 
experience has been that the "tradi
tional authority,” bestowed upon min
isters in a simpler, more stable 
generation, is a thing of the past. Like
wise my years of experience as a church 

leader confirms Katz’s observation that 
the involvement of most church mem
bers is at the functional and normative 
levels. I believe that some people join 
churches because they value what the 
organization can do for them in en
abling them to reach their personal 
goals. Of course, there are exceptions 
where certain individuals still accept 
"traditional norms,” but I believe this 
attitude is relatively unimportant 
among the vast majority of church 
members.

Within my personal experience as a 
minister, I recognize that church mem
bers join a church having a variety of 
needs to be met. Among these are ego 
satisfaction, which may be met through 
the exercise of a particular talent or 
gift, for example, teaching, choral 
work, or the exercise of leadership. 
Some members seek personal power by 
means of seeking a voice in the deci
sion-making process, while others see 
the church’s role as providing moral in
structions and guidance for their chil
dren. Still others "enjoy” a spectator 
relationship, whereby they receive in
spiration and personal satisfaction 
through edifying sermons, inspiring 
music, and well-designed worship ser
vices.

If one accepts the assumption that 
church people relate to the church at 
the functional and normative levels 
and that they become a part of the 
church organization primarily to have 
their needs met and in order to pursue 
personal goals which are generally 
compatible with the overall organiza
tional goals of a congregation, the ques
tion naturally arises: How does a 
pastor, as overall group leader, become 
equipped in order to lead effectively 
and with helpful results? In order to get 
at this question, I plan to describe some 
key learnings about leadership which I 
have found particularly helpful in
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Anderson10 defines leadership as '"at
tempts on the part of a leader (influenc
er) to affect (influence) the behavior of 
the follower (influencee) or followers in 
the situation.” The following section 
deals with some important learnings 
which are helpful to persons who want 
to become equipped to lead.

Key Learnings for Leaders 
The Continuum of Leadership 
Behavior
At this point, I refer to the Tannen
baum-Schmidt11 12 13 continuum of 
leadership behavior as a means of pro
viding orientation into various leader
ship styles and how they relate to each 
other.

Figure 1 is a graphic representation 
of the Tannenbaum-Schmidt continu
um model.

According to Schein14 and Hersey 
and Blanchard,15 most leaders readily 
recognize the two extremes on the Tan
nenbaum-Schmidt continuum. We 
might call these extremes total autoc
racy on the left-hand side, and total 
democracy on the right-hand side. The 
autocratic style is associated with tra

ditional authoritarianism, and this in 
turn may be described as directive and 
task-oriented. The democratic style is 
nondirective and dependent upon hu
man relations and group dynamic 
skills.

The continuum shows the broad 
range of latitude available to a leader 
within these extremes. Not only does 
he have a range of choices, he can 
choose different modes at different 
times. The factors which are at work in 
deciding an appropriate behavior16 are: 
(1) forces within the leader, (2) forces 
within the group, and (3) forces within 
the situation.

Significant forces in the leader are 
his values, his confidence in the group, 
his natural style, and his feeling of 
security. Group forces would include 
prior experience, competence, toler
ance for ambiguity, and motivation. 
Situational forces might include time 
pressure, nature of the problem, and 
the organization (voluntary versus non
voluntary).

During my years as a pastor, I have 
learned that when the church govern
ing board is working as a team for the 

(Authoritarian) 
Task Oriented

«•---------------------------------------------------------------------------------------—------ ► (Democratic)
------------------------------------------------------------------------------------------Relationships-Oriented

Figure 1 Tannenbaum-Schmidt: A Continuum of Leader Behavior
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best interest of the congregation and 
when things are moving along in an 
optimum fashion, I function best at ap
proximately the sixth position from the 
left on the Tannenbaum-Schmidt con
tinuum. Under no circumstances have 
I felt free enough to operate very far to 
the left of this position. If I moved to the 
right of this position, I would feel that 
my role as a ’’leader” would be essen
tially nonexistant.

How One’s Personal View of Man 
Affects His/Her Choice of a 
Leadership Style
Schein17 identifies four sets of assump
tions about the nature of man which in 
turn affect one’s choice of a leadership 
style. The first of these is essentially 
the same as McGregor’s Theory X.18 
According to this perspective, man is 
lazy and controlled entirely by econom
ic incentives. The function of leaders is 
to provide the appropriate organiza
tional structure and economic sanc
tions to control the followers. 
According to this ’’model,” leaders are 
entirely responsible for the perfor
mance of followers.

Schein next identifies ’’social man.” 
This view assumes that man needs to 
have good relationships with other 
group members as well as leaders. The 
leader’s task is to create a ’’good” envi
ronment. The leader must exhibit car
ing, understanding, and a desire to 
establish close and harmonious rela
tionships within the group.

The third view Schein calls ’’self-ac
tualizing man.” This view is sort of a 
composite of McGregor’s Theory Y19 
and Maslow’s need heirarchy.20 Ac
cording to this view, man is striving to 
satisfy his needs from lower to succes
sively higher orders. The ultimate goal 
of this process is for man to realize his 
potential and thus ’’actualize” himself. 
In this view, the leader’s role is to pro

vide adequate challenge to allow the 
group members to develop their talents 
fully and to have sufficient insight into 
the life of each group member to know 
when and how to challenge them. Moti
vation is assumed as a part of man’s 
’’inner striving” to grow toward self-ac
tualization.

Schein’s fourth view holds that man 
is complex, and every person changes 
and grows in different directions at his/ 
her own pace. One person might fit into 
Theory X for a while and later become 
self-actualizing. There is a multitude of 
factors which might shape a person’s 
development. Hence the leader’s task is 
to function as a good diagnostician with 
insights into the motivations and abili
ties of his followers. The leader must be 
equipped to provide appropriate leader
ship styles according to his diagnosis.

My experience confirms that this 
fourth category squares with my view 
of man. Yet, saying this, I hasten to add 
that this view reveals just how difficult 
the leader’s task really is. The leader 
must be able to make a correct diagno
sis if he is to be of help; and diagnosis 
is, at best, a joint effort which requires 
deep commitment on the leader’s part 
as well as his followers. Obviously this 
category points to one very serious diffi
culty in the process of helping people, 
and this refers to the process of speak
ing and being heard. To be more spe
cific, this problem concerns the feeling 
content of what is being said. What 
communication skills does the follower 
bring to bear in articulating his need, 
and how skilled is the leader in listen
ing to (and hearing) what is being said?

Diagnosis in Leadership
In his excellent book The Minister as 
Diagnostician, Paul Pruyser21 writes 
that the terms diagnosis and to diag
nose are not exclusively medical in ori
gin. Rather they are general terms.
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They refer to discernment and dis
crimination in any field of knowledge. 
Following an analysis of the Greek 
roots, Pruyser concludes, "To diagnose 
means grasping things as they really 
are, so as to do the right thing.”

For my purposes, I shall confine my
self to a consideration of diagnostic 
skills as a group leader. My concern is 
to use diagnostic skills in order to adopt 
an appropriate leadership style to suit 
a particular group situation. I operate 
out of the belief that diagnostic skills 
are necessary in order to relate success
fully as a group leader.

Moreover I accept the understanding 
of Hersey and Blanchard22 that "the 
skills of diagnosis involve techniques 
for asking the right questions, sensing 
the environment of an organization, es
tablishing effective patterns of observa
tion . and data-collecting, and 
developing ways to process and inter
pret data.”

Within groups and organizational 
settings, Hersey and Blanchard argue 
that problems which require diagnostic 
skills only exist whenever group goals 
are threatened. Accordingly, neither 
the level of conflict or the level of har
mony and cooperation is really at issue, 
unless an imbalance in these conditions 
affects group goals. In a one-to-one 
counseling situation a condition requir
ing diagnostic skills exists whenever 
someone is "hurting” and dysfunction
al to some degree.

The purpose of diagnosis in group 
leadership is problem solving, which in
volves defining the problem and recom
mending an appropriate strategy, or 
intervention, to solve the problem. For 
instance, if group performance has 
been identified as "the problem” some 
helpful diagnostic questions might be:

• What leadership, diagnostic skills 
are available?

• What is the motivation, communi

cation commitment to the group 
objectives?

• What is the maturity level of peo
ple involved?

• Are they able to take responsibility 
for the needed performance?

• At what need level (in self-actuali
zation parlance) are the prople op
erating right now?

• How are interpersonal relations?
• Are people recognized for perfor

mance?
• How much responsibility are peo

ple given?
According to Hersey and Blan

chard23 there is a fine line between 
diagnosis and analysis (problem solv
ing). Diagnosis concerns getting at the 
problem, whereas analysis is a step fur
ther in refining the problem and recom
mending a course of action. In 
one-to-one counseling, this distinction 
corresponds to Pruyser’s24 conception 
that "diagnosis becomes essentially a 
concise formulation of the person’s 
problem, so worded that leads for 
therapeutic intervention will logically 
follow.”

Hersey and Blanchard25 point out 
that "the goal of analysis is to deter
mine why the problem exists.” Some 
typical questions which are used for 
problem identification might include:

• What is the dominant leadership 
style being used and is it appropri
ate for the maturity level of the 
persons involved?

• What are the assumptions about 
the "nature of man” held by the 
main leaders within the organiza
tion?

• How well do these assumptions 
match the real potential and 
capabilities of the followers?

• Is the environment capable of sus
taining personal growth?

A final observation concerning the 
role of diagnosis concerns the work of
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Reik26 who described ’'listening with 
the third ear.” Reik says that listening 
is not a merely passive process, but the 
good listener interacts with the speaker 
to develop meaning and understand
ing. For "listening with the third ear” 
to occur, Reik offers the following prin
ciples:

• Listening should be purposeful.
• The listener should suspend judg

ment initially.
• Focus should be on the speaker.
• The listener allows time for pro

cessing what has been said.
• The listener rephrases the content 

and feeling to the speaker’s satis
faction and tries to obtain the real 
meaning through the words.

• The listener reflects and searches 
for all meanings.

Pruyser27 hints at this in-depth lis
tening process in diagnosis when he 
writes, "The next development in psy
chiatric diagnosis which in my opinion 
consists of letting the patient be the 
central figure in the diagnostic process 
.... Ideally, the patient should be en
abled to make a self-diagnosis.” The 
point which Pruyser goes on to make is 
that diagnosis is extremely complex 
and involves a number of professional 
perspectives all of which have a legiti
mate contribution to make. My experi
ence with groups has been that 
diagnosis and problem solving within 
groups is as complex as one-to-one 
situations and it should be approached 
with great care, humility, and respect 
for human complexity and differences 
at many levels.

Diagnosing the Environment
Another aspect of diagnosis which is 
critical for ministers concerns diagnos
ing the environment of the congrega
tion. In their excellent chapter entitled 
"Diagnosing the Environment,” Her
sey and Blanchard28 point out a num

ber of key learnings which apply direct
ly to establishing good relations be
tween a minister and his congregation.

The first of these learnings concerns 
the importance of sharing and compar
ing at the outset what each party in the 
relationship expects of one another. 
The only way a high degree of compati
bility can be reached is through each 
party perceiving accurately what the 
real goals and objectives are of the oth
er.

Naturally, there may be a problem of 
hearing what is really being said in 
negotiations where the stakes are high. 
Also there may be a problem of leaders 
in obtaining accurate feedback as to 
how they are being perceived by their 
followers.

Hersey and Blanchard29 cite the use 
of "sensitivity or T-group training” as 
an effective means of enabling persons 
to learn how they are perceived by oth
ers.

Many churches employ a retreat-for
mat, which in many respects is modeled 
after the T-group, in order to provide 
an informal, non-threatening setting at 
which pastor and church leaders level 
with each other and provide honest 
feedback which, if properly processed, 
offers potential for self-evaluation and 
clues toward developing more respon
sive leadership.

According to Hersey and Blan
chard,30 T-group training was original
ly structured to enable persons to 
achieve personal growth and self-in- 
sight into the ways their behavior 
affects their relationships. In churches 
and also industrial organizations, the 
process is now used to implement or
ganizational improvement and change.
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How Accurate Diagnosis of the En
vironment May Help a Leader—a 
Practical Example
In organizational settings, the Peter 
principle states that "in a hierarchy ev
ery employee tends to rise to the level 
of his incompetence.” Hersey and Blan
chard31 argue that the cure for the 
Peter principle becoming a self-fulfill
ing prophesy lies in making a proper 
analysis of the environment. According 
to the Peter principle, upward mobility 
is a trend in industrial organizations 
because industrial leaders assume that 
an effective manager at one level in the 
organization will be effective in the 
next level and so on up.

The fallacy which the Peter principle 
reveals may be seen by reference to the 
diagram (Figure 2) which also reveals 

the particular leadership dilemma of 
persons in the ministry.

For purposes of explanation, let us 
assume that the leader, a shop fore
man, has been offered a job as plant 
superintendent in another plant. This 
particular shop foreman has been do
ing an effective job in his present posi
tion for fifteen years. Because the new 
job offers more pay and prestige, per
haps the shop foreman’s first impulse is 
to accept the offer. But before he does, 
he wisely decides to determine what 
will be expected of him in the new posi
tion and how his particular skill and 
leadership style fit into the require
ments of the new job.

The shop foreman realizes that he 
has functioned well in an environment 
where he performs as a high task/low 

Figure 2 An example of all the environmental 
variables being analyzed together in terms of task 
and relationship.32
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relationship leader for fifteen years. 
Furthermore he recognizes that the 
new job will require less in the way of 
task (close supervision) and more in the 
way of relationships (people skills).

After making this analysis, the shop 
foreman must decide how to proceed. In 
this process, there are at least two key 
factors he must take into account. How 
much can he realistically be expected 
to change his leadership style if he 
should move into this new position? 
How much can he expect the organiza
tion to change in order to meet his lack 
of leadership skill in this new position?

Finally, after seeking to answer 
these questions, he may attempt to un
dertake the new task, believing he can 
make it work, or he can reject it and 
wait for a less demanding opportunity 
to arise. If he follows the latter course, 
he has the assurance that he is serving 
in a position where he knows he is effec
tive and will probably continue to be.

As for the relationship of this exam
ple to ministers, I have several observa
tions. First, congregations contain 
people whose range of interests (and 
needs) are very broad and varied. In 
terms of high relationship require
ments, there will be a broad spectrum 
of expectations within every congrega
tion. This spectrum ranges from per
sons who need counseling on a regular 
and frequent basis to those who are to
tally uninterested in a personal rela
tionship with the minister (except 
perhaps as a casual acquaintance).

Second, in the area of task require
ments, the minister’s role comprises a 
broad range of expectations. Some folk 
would hold the minister responsible for 
the supervision of every program in the 
church and expect knowledge and ex
pertise in every area.

Third, according to this type of anal
ysis the minister’s job is impossible if 
he expects to succeed in being all things 

to all people. Perhaps the most signifi
cant thing a minister can do in terms of 
diagnosing the environment and his re
lationship to his environment would in
volve his being as up-front as possible 
at the beginning of his relationship 
with a congregation about his strengths 
and weaknesses. Also he might attempt 
to educate his leaders as to the impossi
bility of the minister attempting to be 
all things to all people. Following this, 
he might try to solicit their assistance 
in various phases of ministry and offer 
to help them develop their skills.

Understanding Situational 
Leadership
For many years human relations ex
perts have felt that they might discover 
a particular leadership style which fits 
all types of situations. In recent years, 
researchers have begun to recognize 
the impossibility of this dream due to 
the fantastic complexity and variabili
ty present within human beings and 
within organizations in general.

Likert33 discovered that the most 
productive supervisors had one com
mon characteristic: they made clear 
what the objectives are and what needs 
to be accomplished and they gave their 
workers freedom to do the job. It would 
seem from Likert’s observation that an 
ideal leader might be one who was basi
cally high relationship and low task ac
cording to the diagram shown on 
Figure 2.

Upon closer examination, Likert’s 
observation about highly-productive 
supervisors holds true only about 65 
percent of the time in industrial situa
tions. Another study which shows that 
no single leadership style is ideal for all 
situations came from Nigeria where 
the results were the exact opposite of 
Likert’s findings. The bottom line of 
this investigation reveals "different 
leadership situations require different 
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leadership styles.”34
Hersey and Blanchard in their book 

Management of Organizational Behav
ior: Utilizing Human Resources in
clude an entire chapter on "Situational 
Leadership Theory.”35 A major finding 
they delineate is that situational lead
ership grows out df an attempt to relate 
leadership style to the behavior of the 
followers. In order to explore this theo
ry, the authors introduce the concept of 
maturity, which they define36 as the 
capacity to set high but attainable 
goals (achievement-motivation), will
ingness and ability to take responsibili
ty, and education and/or experience of 
an individual or a group. As a disclaim
er to this definition, they add that 

maturity should be considered only in 
relation to a specific task to be per
formed.” In other words, maturity, in 
terms of situational leadership, is 
defined rather precisely.

According to situational leadership 
theory, the level of follower maturity 
shifts to the left as confidence grows in 
task performance. As maturity in
creases, leaders’ behavior should 
change in order to compensate for this 
increase in maturity. The bell-shaped 
curve drawn on Figure 3 shows the way 
in which leadership behavior should 
change with increasing maturity.

Hersey and Blanchard38 have com
pared situational leadership theory 
with the parent-child relationship. Ac
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cordingly, when working with children, 
a high-task, directive parent style has 
the best chance of success during the 
first few years. But as the child begins 
to mature, the wise parent would nor
mally provide less direction and more 
opportunity for the child to take more 
responsibility. As the child develops in
creasing ability to handle responsibili
ty, the parent would seek to reinforce 
this new skill by exhibiting supportive 
behavior and providing less supervi
sion (see Fig. 3).

Moreover, situational leadership the
ory may explain the observations made 
earlier concerning the inability of re
searchers to discover an ideal leader
ship style. In this connection, Likert39 
found that the supervisors who 
achieved the highest production were 
the high relationship (people-oriented) 
types. Whereas in emerging nations 
such as Nigeria, the most productive 
supervisors were task-centered types.

Hersey and Blanchard40 suggest the 
clue to these differences lies in what 
may be called "cultural or work force 
maturity.” It is further suggested that 
level of education, standard of living, 
and industrial experience can have a 
pronounced effect on the task-relevant 
maturity level of a work group.

Another interesting observation 
(which relates to church organizations) 
concerns competence or task-related 
maturity already present within a 
group. Research has borne out the fact 
that the more competence or task-rele
vant maturity the group possesses, the 
more appropriate is a leadership style 
which stresses participation. By con
trast, the less competence (task-rele
vant maturity) present within a group, 
the lower the probability that partici
pation will be a useful management 
practice.

Where low levels of maturity are 
present, participation in decision mak

ing "might be characterized as a 'pool
ing of ignorance’ or the 'blind leading 
the blind.’ ” Hersey and Blanchard41 
state that in such situations, directive 
leadership might have a higher chance 
of success. Of course, the minister’s 
dilemma lies in being relatively power
less to be directive in exercising leader
ship in a voluntary organization in 
which an immature power clique has 
the potential power to vote him out of 
office.

A Critique of Assumptions 
Given the fact that sensitivity training 
is helpful to persons seeking growth, 
intimacy, and self-evaluation and given 
the fact that such group training offers 
potential for organizational leaders to 
become more responsive to their follow
ers and possibly discover ways to 
become more effective leaders, it still 
seems desirable to explore the basic as
sumptions underlying group experi
ence and training.

One reason for doing this is simply 
curiosity. In an area as full of potential 
and excitement as this, it seems almost 
natural to explore to the depths what’s 
going on. What do people like Universi
ty Associates know about human rela
tions that isn’t commonly known? 
What are their secrets? What is the 
source of their methods and practices?

A second reason for examining the 
basic assumptions underlying group 
dynamics is more basic for those who 
are trying to operate within the frame
work of Christian theology, and this 
concerns the value-judgments raised 
and the moral and ethical implications 
of group dynamics theory and practice. 
As a result of my personal experiences 
in attempting to use group dynamics 
theory and practice within my minis
try, I have identified the following 
areas of ethical concern.

One issue arose for me when I real
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ized that I wasn’t fully aware of the 
theory lying behind the practice of say 
a certain ’’structured experience” to 
make a moral judgment or evaluation. 
In other words, there is always the dan
ger of a person working as a group 
facilitator who lacks sufficient theoreti
cal background to know where he/she 
is headed and why. Somehow the 
thought that I might someday be in a 
group led by a group leader who was 
leading without sufficient training hor
rified me. It would not be unfair to com
pare this situation to undergoing major 
surgery by a person who had insuffi
cient training and practice.

A second problem with which I have 
wrestled concerns the adequacy of the 
theory behind sensitivity training. Is 
the theory adequate? Do practitioners 
know what they’re doing? Obviously 
some are better qualified than others. 
What kind of assurances does the aver
age person have that a candidate group 
is responsibly and ethically led? More
over, how can the average person know 
what kind of group will be helpful to 
him unless he already has a pretty good 
understanding of the basic theory and 
practice underlying each type of group? 
I suspect there are many persons who 
get into groups uncritically and per
haps because one type of group or an
other is fashionable among a certain 
clientele at a certain time and place.

Another problem I encountered in 
my study of group processes was that I 
became a believer almost too quickly. 
This was particularly true when I be
gan reading the approach to group 
training as outlined in the Annual 
Group Facilitator Handbooks pub
lished by University Associates. The 
more I read into the theory sections 
(lecturettes) and tried to see what they 
were doing in the structured experi
ences sections, I began thinking to my
self: This is great. 1’11 bet I could start 

applying some of these ideas in church 
sessions and also in Sunday School 
classes right now.

But just as surely as I started think
ing about becoming a group facilitator 
in the University Associates sense, I 
felt an internal signal cautioning me, 
”To what end? Where would this lead 
to? Do you have enough experience to 
deal with the unanticipated?”

It is therefore with this background 
that I discovered in my reading that the 
various group theoreticians are criticiz
ing each other’s methodologies. I was 
somewhat relieved to read the chapter 
in Authentic Management entitled 
’’The Contrasts” in which Herman and 
Korenich set in sharp contrast the ma
jor differences between the Gestalt the
ory of group training with conventional 
human relations theory.

Significantly Herman and Kore
nich43 point out that in the field of 
group theory as it applies to manage
ment, there is a broad range of theory 
during the past century. In 1895 Frede
rick Taylor urged management to cen
tralize power in order to develop ’’cool, 
dispassionate managerial efficiency.”

By the 1930s, a major shift in think
ing was ushered in by Elton Mayo 
through his monumental Hawthorn 
study. Mayo and his associates discov
ered that workers responded to group 
feeling and social environment. The 
bottom line of their studies was that 
motivation is related to the belief that 
management cares for its line em
ployees.

Still later in the 1960s, human rela
tions theory became the new ’’gospel.” 
The emphasis of human relations theo
ry lies in the belief that increased par
ticipation by group members will result 
in increased productivity of the organi
zation.

Herman and Korenich, proponents 
of Gestalt theory, argue that conven
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tional human relations theory is too 
one-sided in exhibiting what they call a 
’’gentleness-reasonableness bias” in its 
approach. The gist of the Gestalt cri
tique is that the human relation bias 
causes repression of vigorous, powerful 
emotional forces, and this repression in 
turn results in loss of energy and vital
ity which leaders need for effective and 
creative leadership.44

Herman and Korenich cite examples 
of how sensitivity-trainers subtly pres
sure and manipulate persons in order 
to get them to suppress behavior which 
the trainer has previously determined 
is negative and counterproductive for 
group goals. As a result, group mem
bers are chastened and their emotions 
are repressed, and this in turn damages 
their leadership ability.

By contrast, self-discovery and self- 
awareness are the starting points for 
Gestalt theory. This theory encourages 
the participant to get in touch with his/ 
her real feelings and express them. The 
goal of Gestalt theory is to help persons 
work out viable relationships based on 
their unique qualities and dynamics in
stead of the consultant’s preconceived 
model of best management practice.

Expanding on this theory, Herman 
and Korenich add: Perhaps most im
portant is that for individuals to realize 
their whole potential, they must be 
able to get in touch with their whole 
range of thought and feeling. The inte
grated individual, we think, is able to 
experience both love and hate; is able to 
exert dominance without being or per
ceiving himself or herself as a tyrant; 
and is able to experience submission 
without feeling crushed. It is our con
viction that individuals within organi
zations, as well as organizations 
themselves, need to be in touch with 
these contrasting aspects of their 
make-up if they are to realize their po
tential for vitality and growth.”46

While not disagreeing entirely with 
Gestalt theory, I would argue that it 
seems overly ambitious to train either 
individuals, or groups, to function on 
the basis of being in touch with the en
tire range of their feelings and emo
tions. The Gestalt theory sounds very 
good as a theory, but, I believe it is a 
long way from being a very useful and 
effective management principle for 
most congregations. As a matter of fact, 
I am very skeptical that potential ty
rants wouldn’t become full-fledged ty
rants if given the opportunity. Herman 
and Korenich seem to think that nega
tive emotions are self-correcting given 
a proper environment for this to occur, 
but concerning this, I’m afraid I’m un
willing to trust the process without 
some fairly convincing evidence to the 
contrary.

In conclusion, Lam compelled to side 
with an observation Walter Lippmann 
once made concerning modern man to 
the effect ’’that almost nothing they 
think today about social, political, and 
worldly morals is sure to be valid in 30 
years.”47

An Evaluation of Authenticity as a 
Factor in Ministerial Leadership

John Harris in his book Stress, Power, 
and Ministry*8 published by the Alban 
Institute, argues that congregations 
will respond to ministers who are truly 
authentic, and that ministers must 
struggle for a strong sense of personal 
autonomy which in turn provides free
dom to become authentic persons.

Harris49 describes a number of fac
tors at work within congregations 
which tend to inhibit (and restrict) the 
minister’s ability to lead. The first of 
these is a role stereotype. Congrega
tions tend to enshrine ministers as 
heros. This perception makes it hard 
for ministers to step out of the hero role 
and appear as anything less. Second, 
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there is usually a high degree of de
pendency upon the minister, and this 
works against building self-reliance 
among the laity. Third, congregations 
avoid self-examination due to low 
stress tolerance and strong needs of in
clusion. Fourth, congregations tend to 
play it safe and avoid conflict. All of 
these factors taken together explain 
why congregations consist of fright
ened, lonely, isolated persons who are 
afraid to examine their corporate life.

Harris believes that ministers need 
to be open about who they are if they 
are not to "lose credibility with laity as 
guides in the search for meaning.”51 
They must work at being constantly 
vulnerable to themselves and to others 
and in spite of painful defeats, not to 
shut down but to persist.

Harris argues that fear is at the 
heart of the problem of authenticity. 
The laity are afraid to express them
selves to the pastor, and the pastor is 
afraid to speak his mind to the laity. 
Congregations where fear reigns tend 
to be tense and uncommunicative.

Harris52 says that it is the pastor’s 
task to face up to the task of addressing 
this fear to the core leadership. He cit
ed as an example of an authentic minis
ter, a man who said, "A couple of years 
ago I made the decision I could walk 
away from it all and still be OK.”

Harris53 says that the best situations 
exist where there is a balance of power 
held within creative tension and where 
the key parties are accessible to each 
other. He refers to this condition as in
tegration or integrative influence.

Finally, Harris54 says that pastors 
"must learn to focus on the struggles of 
their people to be more fully human. 
The aim and purpose of Christ’s minis
try was that human beings may live 
more abundantly . . . and ministers 
must acquire a new competency that 
cuts across any traditional role of the 

pastor and the vision and skill to search 
and assist others in their struggle to 
find wholeness and to work for whole
ness in society .... This is exactly what 
laity crave from clergy—spiritual lead
ership.”

Toward a Working Definition of 
Authority

As I come to the end of this article I 
recognize that I have said a lot about 
leadership and not much about au
thority. Perhaps this is as it should be 
because there are plenty of ideas about 
what constitutes effective leadership 
and the definitions and development of 
leadership styles, but authority still re
mains vague, nebulous, philosophical, 
and abstract. In this closing section, I 
shall attempt to remedy this situation, 
as I attempt to get a handle on the na
ture of authority.

I propose to define authority as an 
entity of truth which is perceived in liv
ing and constantly changing situations. 
In relation to the Supreme Court and 
the Constitution, authority is the word 
of a living court as it relates to points of 
law.

Daniel Day Williams55, quoting Lu
ther’s precept that Christians are to 
become Christs to one another, touches 
upon a similar understanding of the na
ture of authority. "We do not take the 
place of Christ, but we enter into a rela
tionship where he is present through 
what we give of him to one another in 
our broken ways.”

Roger Shinn56 in an interesting essay 
entitled "The Locus of Authority” says 
that Christian authority has two roots. 
One is historical and appropriates that 
passage from 1 John 1:1 "That . . . 
which we have seen with our eyes, 
which we have looked upon and 
touched with our hands” and the other 
is future oriented and based on prom
ise: "When the Spirit of truth comes, he 
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will guide you into all the truth” (John 
16:13).

In addition, Shinn says authority in
cludes the entire gamut of empirical 
and rational skills. These too are from 
God. Authority lies within a.complex of 
relationships, biblical, spiritual, secu
lar, historical, and is open to the future. 
Authority is living, adaptable, and not 
wholly predictable. It lies within com
munity, and the task of discovery and 
redefinition is never completed.

In the final analysis, I concur with 
Zaleznik57 who states that "groups do 
not take responsibility, only men.” As 
in the case of Adolph Eichmann, it is all 
too easy, for persons as individuals, to 
claim they were only acting under or
ders and to use the organization for per
mission to commit savage and inhuman 
acts.

The act of choice places the individu
al in the forefront of community life. 
Responsibility for individual behavior 
cannot be abdicated for the good of the 
group. I close with two quotations 
which summarize the nature of au
thority, as vested ultimately in an in
formed, responsible person 
undergirded by the Holy Spirit. "Every 
true man is a cause, a country, and an 
age; requires infinite spaces and num
bers and time fully to accomplish his 
design.”58 "What is man that thou art 
mindful of him, and the son of man that 
thou dost care for him? Yet thou hast 
made him little less than God, and dost 
crown him with glory and honor. Thou 
hast given him dominion over the 
works of thy hands; thou hast put all 
things under his feet” (Ps. 8:4-6).
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HUGH T. MCELRATH

Music—the Healer
"Divine Musicke, besides that excellent 
power it hath to expell many other dis
eases is a soveraigne against Despair 
and Melancholy, and will drive away 
the Divell himself.”

—Robert Burton (1557-1640)1

"When gripping grief the heart doth 
wound,

And doleful dumps the mind op
press,

Then music, with her silver sound 
With speedy help doth lend re

dress.”
—William Shakespeare (1564-1616)2

"Since it is a principal means of glori
fying our merciful Creator, it heightens 
our devotion, it gives delight and ease 
to our travails, it expelleth sadness and 
heaviness of spirit, preserveth people 
in concord and amity, allayeth fierce
ness and anger, and lastly, is the best 
physic for many melancholy diseases.”

—Henry Peacham (c.1576-c.1643)3

"Music doth extenuate fears, furies, 
appeaseth cruelty, abateth heaviness, 
and to such as are wakeful it causeth 
quiet rest; it cures all irksomeness and 
heaviness of soul.”

—Cassiodorus (485-580)4

"The man who sings a hymn of praise 
sings spiritually and with a pure heart, 
shutting out every kind of human pas
sion. His devotion is hampered by no 
heaviness, disturbed by no bitterness of 
grief...”

—Ambrose (c.333-397)5

"... [music] trains character, and 

tames the hot-tempered and those 
whose opinions clash ... people are glad 
to turn from the soberness and austeri
ty of life to the solace of music . . . . ”

—Athenaeus (c.200 A.D.)6

"... music has the power of produc
ing a certain effect on the moral charac
ter of the soul, and ... it is clear that 
the young must be directed to music 
and must be educated in it.”

—Aristotle (384-322 B.C.)7

"... education in music is most sover
eign, because more than anything else 
rhythm and harmony find their way to 
the inmost soul and take strongest hold 
upon it, bringing with them and im
parting grace ...”

—Plato (427-347 B.C.)8

"For changing peoples’ manners and 
altering their customs there is nothing 
better than music”

—Shu Ching (6th c. B.C.)9

"The spirit of the Lord had forsaken 
Saul, and at times an evil spirit from 
the Lord would seize him suddenly. His 
servants said to him, 'You see, sir, how 
an evil spirit from God seizes you; why 
do you not command your servants 
here to go and find some man who can 
play the harp?—then when an evil 
spirit from God comes on you, he can 
play and you will recover.’ ”

—1 Samuel 16:14-1610

These several quotations, from nu
merous others that could be cited, serve 
to demonstrate the fact that through
out the ages the influence of music over 
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the minds, bodies, and spirits of human 
beings has manifested itself so power
fully and diversely that its existence 
cannot be denied. From the earliest 
times philosophers, priests, physicians, 
scientists, educators, psychologists, po
ets, and musicians have observed and 
sometimes used the healing powers of 
music.

One evening a few years ago the 
manager of the Olympia Music Hall in 
Paris, France, called the police. Excited 
by the saxophone playing in a noted 
jazz band, the audience, mainly made 
up of teenagers, had been roused to 
such frenzy that they were smashing 
the mirrors and ripping up the seats. 
Several people were injured and dam
age costs mounted to thousands of dol
lars before the police could restore 
order. For the space of an hour music 
had ceased to be the solemn ceremoni
ous exercise of the traditional concert 
and had become again what it used to 
be in primitive times—a demonic force 
which, when handled carelessly, could 
expose organized society to the gravest 
danger; for it gave to its users redoubta
ble power over others, enabling them to 
manipulate and dominate their behav
ior.11 Other incidents of this nature il
lustrative of music’s disruptive power 
have come to public notice from time to 
time.

The German Nobel Prize-winning 
novelist, Thomas Mann has said: "Mu
sic is a great mystery .... By virtue of 
its sensual-spiritual nature and the 
amazing union it achieves between 
strict rule and dream, good form and 
magic, reason and emotion, day and 
night, it is without doubt the most pro
found, most fascinating, and, in the 
eyes of the philospher, most disquieting 
phenomenon .... Music is a theology of 
number, an austere, godlike art, but an 
art in which all demons are interested 
and which, of all the arts, is most sus

ceptible to the demoniac. For it is both 
moral code and seduction, sobriety and 
drunkenness, a summons to the highest 
alertness and a lure to the sweetest 
sleep of enchantment, reason and an
tireason—in short, a mystery with all 
the initiation and educative rites which 
ever since Pythagoras have been part 
and parcel of every mystery; and the 
priests and masters of music are the 
initiates, the preceptors of that dual be
ing, the divine-demoniac totality of the 
world, life, mankind, culture.”12

These insightful remarks remind us 
that music not only incites to violent 
action but just as effectively functions 
in calming, restraining, and restoring 
ways. Music’s power is observed not 
only in the rousing strains of a military 
band inspiring soldiers to brave, reck
less, and heroic deeds in combat but 
also in the tender lullaby of a mother 
gently singing her child to sleep. In
deed, music is used today to help in the 
treatment and rehabilitation of chil
dren and adults suffering from many 
kinds of physical, mental, and emotion
al disorder. It is to this latter way sug
gested by the quotations above, by 
which music manifests itself 
therapeutically, that our interest is 
focused in this article.

The Relation of Music and Healing 
Historically
People’s observations concerning ill
ness and their attitudes toward healing 
have changed markedly throughout 
the centuries. Yet human reactions to 
musical experience have remained es
sentially unchanged. The effect of mu
sic on the mental and physical behavior 
of sick persons has kept an amazing 
similarity from the earliest times to the 
present. Juliette Alvin,13 internation
ally known British leader in the devel
opment of music therapy as a respected 
discipline, has suggested that music’s 
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relation to healing can be reflected 
upon historically with regard to three 
processes—those related to magic, to 
religion, and to rational thought.

Music and Magical Healing
To primitive peoples the natural world 
was very mysterious. It was ruled by 
supernatural forces (mostly evil) from 
which humankind had to be protected. 
They sought to control or dominate the 
forces of nature through magic. Even 
today in some parts of the world, de
spite advarjpes in scientific knowledge, 
superstitions and beliefs in magic per
sist. Since in their view illness was due 
to magical causes, primitive peoples 
naturally sought relief in magical 
remedies. Evil spirits which were re
sponsible for sickness had to be cast out 
by the magician or the medicine man. 
Aiming at coercing the evil spirits, the 
medicine man used threats, cajolings, 
and even deceit in his healing ceremo
nies. Music in songs and dances played 
a prominent role in these magic heal
ing rites because music too was con
ceived of as magic in origin and 
therefore capable of communicating di
rectly with the spirits.

The patient’s bodies and souls in 
these magical ceremonies were the pas
sive seats of the struggle between the 
magician and the evil spirits. And such 
struggles were threatening to the pa
tients since there was no pity or com
passion manifested toward them, 
neither by the medicine man nor by the 
tribal communities in which they lived. 
You see, the magician was a hated and 
feared figure, a unique and isolated 
being14 who alone possessed the magi
cal knowledge necessary for healing. 
He was indispensable in the tribal sys
tem; but he was not loved15 and when 
he was callee) upon to cure a sick per
son, there was no sympathy, friendship, 
or affection between him and the pa

tient. The music he used was intended 
neither to ease pain nor foster pleasure 
but was directed entirely at the evil 
spirits who could be influenced by his 
songs, rhythms, incantations, and by 
the sound of certain musical instru
ments.

Scarcely anything is known about 
the origin of the music used in primi
tive healing rituals but anthropologists 
have been able to collect a few exam
ples. Among these are some composi
tions of a slow character, using long 
sustained notes. But most of the medi
cine songs are fast and repetitive and 
some haye intricate drum accompani
ments.16 Whatever the musical means, 
whether monotonous intoned chants or 
rhythmical drum beats, they added to 
the aura of mystery and secrecy sur
rounding the healer. The magician’s 
therapy had nothing to do with human 
relationships or compassion. It was 
pure and simply a communication with 
the supernatural world of spirits.

Music and Religious Healing in 
Primitive Times
Throughout the ancient civilized world 
the belief persisted that illness was 
caused by the possession of evil spirits 
(especially with regard to mental disor
der). However there also gradually de
veloped the idea that disease was a 
pathological state within the person. 
Moreover the disease was believed to 
have been sent by angry gods in punish
ment for sins committed, whether con
scious or unconscious. These gods had 
to be appeased and the patient’s sins 
had to be atoned for before cure could 
come.

The gods of ancient Qreece and 
Rome, for example, were not elemental 
spirits to be coerced by magic but rath
er deities created in the image of hu
man beings. They possessed human 
attributes like kings and rulers who de
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manded retributions and offerings. 
They ruled in human affairs—war and 
peace, music and medicine.

Phoebus Apollo, whose cult had more 
influence in Greek and Roman religion 
than any other deity, radiated from his 
godhead multiple functions, many of 
which had their source in nature-dei
ty.17 As a symbol of sunlight, he was the 
dispenser of life. He purged the souls of 
human beings from guilt and cleansed 
their bodies from ills. Since he pre
served the harmony of life by dispelling 
evil, he was thus the god of healing. His 
rhythmic movements through the 
heavens produced harmony in the uni
verse, imparting measure and beauty 
of form, wherefore he was regarded the 
god of poetry, dancing, and music.

Apollo also represented the pure in
tellect, being the god of both mental 
and moral purity. Therefore his god
head was the quintessence of the Greek 
ideal that the aim of life is the purest 
harmony of soul and body. As the lead
er of the Muses and the god of music, he 
was known as Apollo Musagetes and as 
a health-giving deity he was named 
Apollo latromantis (physician of the 
soul). Music and medicine were inti
mately comingled in his divine nature 
and in both he functioned therapeuti
cally: as the god of medicine, he was the 
healer of the body; as the god of music, 
the healer of the soul. The fact that he 
presided over both is symbolic of the 
interrelation of the two disciplines.

Furthermore Apollo bequeathed all 
these healing functions in music and 
medicine to his son, Aesculapius, whose 
chief domain, however, became medi
cine. Aesculapius’ temples or Aes- 
culapia, notably at Epidaurus, 
functioned as health resorts for the 
sick, that is, not only as places of wor
ship but as healing shrines, such as 
Lourdes and other places today. In his 
temple rituals, poets and musicians 

competed for prizes, a custom suggest
ing that the arts of the Muses were ac
corded a large share in the therapeutic 
techniques of the temple rites. These 
treatments were therefore psy
chosomatic, the ancient Greeks being 
well aware that there existed a close 
interaction between soul and body.18

It is somewhat amusing to note that 
Apollo as god of music possessed one of 
the characteristics of some human per
formers, namely, vanity. So jealous was 
he of his musical skills that he was sup
posed to have skinned alive Marsyas, a 
satyr, who dared to dispute with him 
the prize of music. Moreover, he gave 
donkey’s ears to King Midas who 
judged Pan’s pipes to be superior to 
Apollo’s own instrument, the lyre.19 It 
was, therefore, important when play
ing or singing to Apollo to choose music 
that would flatter him.

Since music, and even musical in
struments were believed to be the gift 
of the gods, the Greeks used music to 
address and propitiate them. Music 
then had become a means of human 
personal communication with the dei
ties. No more a threatening means to 
dominate supernatural forces, music 
was used as an instrument of persua
sion which had to be pleasing to the 
gods who, like human beings, were sen
sitive to harmony and beauty.20

The music used in healing rituals 
and addressed to the gods indirectly put 
the patients in a relaxed, hopeful, and 
receptive mood. Though the orgies and 
rites which included dancing and much 
music may not have always had direct 
healing purposes, they did provide the 
patients a tremendous physical and 
psychological outlet. Music then was 
used with deliberate, if indirect, heal
ing goals in mind.

The priest was responsible for all the 
religious services that affected public 
life. He knew and jealously guarded the 
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ancient formulas, many of which were 
complicated, and all of which were se
cret. Actually the priest became a fa
ther-figure in the community, chosen 
by the gods. He was a sacred person, 
trusted, but not necessarily loved, by 
the community. Unlike the magician, 
he lived openly and respectably among 
the people, serving as magistrate as 
well as priest, in charge of justice and 
religion, whose laws were inseparable. 
The formulas husbanded by the father
priest had come down in the oral tradi
tions and consisted in hymns and 
chants that had to be performed with 
the precise rhythm prescribed. Any 
deviation was an act of impiety punish
able by the state, since it displeased the 
gods and threatened the safety of the 
entire community.21

So., like the magician, the priest was 
the link between the patient and the 
supreme powers. Both were in charge 
of the healing ceremony and their in
tervention was in some way, indirect, 
But, unlike the magician, the priest 
had a duty to make the gods reveal the 
cause of the illness and to indicate the 
remedy that would alleviate it or de
mand the sacrifice that would appease. 
The priest used music to be agreeable to 
the gods and to gain their goodwill. The 
purpose of the music was not to foster 
an emotional experience by which the 
priest and the patient could relate to 
one another in some sort of human con
tact. In the pagan world there was no 
love between the supplicant and the 
gods or their intermediary.

In Christian Times
The coming of Christianity brought 
new ethical concepts of a loving God 
and of a compassionate concern for the 
ill, the weak, and the poor. The Chris
tian attitude towards disease was one of 
humility and obedience to suffering 
with a view to its helping the sufferer 

gain eternal salvation. Christian hospi
tals were founded at the time of the 
Crusades. The relation between the 
Christian priest or chaplain and the 
diseased person became one of personal 
concern. The role of the priest was to 
aid in bringing the patient nearer to 
God and to ease the suffering through 
both divine and human intervention.

Early in the medieval period the 
priests of the church understood well 
how much music could influence men 
and women for good or evil. The great 
musical masterpieces commissioned by 
the church to enhance the effect of wor
ship were not solely offerings to the glo
ry of God; they were also intended to 
bring the faithful nearer to God 
through the beauty of sound and to put 
them into a receptive mood. They were 
expressive of human adoration in the 
worship of God but also impressive 
upon the worshipers, bringing aesthet
ic pleasure, comfort, and inspiration. 
Many of the priests themselves were 
musicians such as Leonin, Perotin and 
Machaut. Bernard of Clairvaux (1090- 
1153) gave directions to his monks: "Let 
the chant be full of gravity ... let it be 
sweet, yet without levity, and while it 
pleases the ear let it move the heart. It 
should alleviate sadness and calm the 
angry spirit.”22

Throughout Christianity’s history 
shrines have been established and have 
flourished where believers could seek 
relief from disease. In most of them mu
sic was and still is an indispensable ele
ment in the services of worship. Music 
then, as it always is, was part of a col
lective religious experience that affect
ed all the participants. Thus human 
beings became aware of the power of 
music over their psychological and spir
itual states, since it could harmonize 
and purify emotions, and even subli
mate instinctive urges. Religious heal
ing thus called forth spiritual forces in 
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the fight against evil, ills, and suffering. 
Among these forces, music, performed 
and listened to, became spiritual ex
periences overriding for a time feelings 
of pain and anxiety and thus affording 
relief.

The gratitude towards God of a per
son cured of illness has often been ex
pressed in a gift, and even sometimes in 
music. For example Beethoven in his 
late string quartet (No. 14 in A minor; 
Opus 132) deals programmatically with 
his own experience of illness and recov
ery. One of the most moving passages in 
all his ensemble writing is that in the 
third movement of this remarkable 
quartet with the heading: "Song of 
thanksgiving to the Deity on recovery 
from an illness” in which the composer 
sings out his joy and gratitude in 
matchless fervor and thanks God for 
his return to health after a grave ill
ness.23 In this instance the music is 
more than coming "from the heart and 
going to the heart”; it was indeed com
ing from the heart and going directly to 
God, the healer!24

Music and Rational Healing
In addition to the use of music in magi
cal and religious customs in ancient 
Greece, there are to be found more 
modern ideas incorporating scientific 
concepts which relate to present-day 
music therapy. As noted above, the 
Greek ideal was to attain perfect har
mony between body and soul, between 
intellect and emotions. The balance be
tween body and soul was health, a 
thought expressed in the well-known 
maxim: "mens sana in copore sano” (a 
healthy soul in a healthy body). So the 
Greeks applied music systematically as 
a curative means that could be con
trolled since its effects on nervous, 
physical, and mental states was pre
dictable. From Plato we learn that the 
Greeks even believed that the use of 

music could be controlled by the sta
te.25

Hippocrates is often called the father 
of medicine; but Plato and Aristotle are 
now recognized as the forerunners of 
music therapy, (which, simply put, is 
the controlled use of music). According 
to Aristotle the cathartic purge of the 
emotions was an important process 
leading to mental health in Greek life, 
accomplished usually through dramat
ic and musical performances.26

The Greeks were analytical about 
music and its elements. Pythagoras, 
the mathematician-physician, is said to 
have used "musical medicine” in cer
tain ways with mental patients. He had 
developed a "mystique” of numerology 
which was expressed in musical 
terms.27 Though we know very little 
about Greek music today, we do know 
that certain modes were presummed to 
possess an ethical value and others an 
emotional one. Plato considered the 
character of each mode to have specific 
effects on the morals of the listener.28

Thus the Greek concept of music 
with regard to healing, in the last anal
ysis, was neither magical nor religious. 
The Greeks applied their clinical and 
logical minds to the therapeutic uses of 
music. And centuries later the new 
scientific outlook of the Renaissance 
brought tremendous advances in the 
fields of both medicine and music and 
in their relationship to each other. New 
discoveries opened the door to the ob
servation of phenomena which could be 
assessed in terms of causes and effects. 
This greatly influenced all remedial 
means including the use of music in 
medicine.

Renaissance physicians and scien
tists shared a general interest in the 
beauty and harmony of music as a sen
suous experience. As the scientific links 
with Greece had remained intact, the 
great physicians and philosophers of 
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antiquity were still revered and quoted. 
Some scientists investigated the Greek 
beliefs concerning the therapeutic val
ue of music. But from the seventeenth 
century onwards, medical persons 
looked at the subject in terms of psy
chology and physiology more than from 
the Greek philosophical and ethical an
gle.29

The physician Robert Burton (1557- 
1640) was one of the first Renaissance 
men to observe and write about the 
healing power of music.30 Many physi
cians who were interested in music and 
enjoyed it as a recreation and means of 
mental refreshment also recognized its 
value as a solace and comfort and a di
version from unhealthy obsessions.

In subsequent times, notably the 
nineteenth century, there can be seen a 
growing concern for therapeutic means 
of all kinds, including music, in the 
medical treatment of mental and physi
cal illnesses. It was gradually recog
nized that physicians needed specific 
knowledge in order to control music 
therapeutically. Then little by little 
and ever so cautiously, musicians were 
brought into the healing process. How
ever until the twentieth century, the 
part that musicians played in music 
therapy was largely empirical.31

Informed and guided by the advances 
in the experimental psychology of mu
sic,32 medicine has become increasingly 
specific in its treatment procedures 
within the present century. Until 
World War II, however, music in thera
py continued to be used in a more or 
less haphazard fashion as a soporific 
"'good for the soul” and a morale build
er. After World War II music began to 
be applied more specifically and music 
therapy as a profession in its own right 
has grown significantly in the past 
thirty-five years.33 In recent years as a 
body of reliable scientific data has been 
accumulated, music therapy has 

reached a mature, responsible level of 
professionalism. The student of the 
subject can now find a wealth of mate
rial of all kinds.34

Today’s music therapist is a profes
sionally trained person who knows how 
to use music to influence desirable 
changes in patients. Therapists do not 
necessarily specialize in work with any 
particular age group or with any par
ticular type of patient. Rather they are 
generalists with special unique tools— 
musical—which they adapt to the diag
nosed needs of patients with various 
kinds of disorder.35

Although reports of clinical practice 
in music therapy in psychiatric hospi
tals and other treatment centers in re
cent years show a fairly consistent 
development and improvement of tech
niques, music therapists are constantly 
on guard against exaggerating the 
effects of music as therapy. Since thera
pists using music are first of all not only 
enthusiastic music lovers but accom
plished musicians there is always a ten
dency to overrate the positive effects of 
music. Although music admittedly is a 
very potent tool in affecting (human) 
behavior, there is a natural prejudice 
among musicians in the direction of its 
unmixed beneficial influences.36

However, when confronted with the 
history of primitive magical and reli
gious attitudes as well as modern scien
tific views of music’s healing effects, the 
overwhelming impression is that of a 
most valuable instrument that, when 
used with expert care, knowledge, and 
compassion, can function to help all 
kinds of people in various redemptive 
ways. It is impossible, nor is it our in
tention, to try to delineate the insights, 
principles, and methods that are now 
known and used in the applied science 
of music theory. The references in the 
endnotes can lead the reader to explore 
this information if interested. Rather it 
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is our purpose to recognize that music 
can have therapeutic value in a more 
general way among people considered 
to be "normal,” that is, more normal 
than those undergoing treatment in in
stitutions. Music’s healing effects can 
be seen and appropriated anywhere 
and everywhere with all sorts and con
ditions of people. After all, we are all 
handicapped to some extent or dis
tressed at various times and stages in 
our lives. Therefore, especially within 
the caring community of the church, 
the gracious gift of music can be em
ployed to restore and comfort and heal.

Christian Perspectives and Music’s 
Healing Powers
By utilizing the healing power of music, 
a church can not only be helped to car
ry out its service responsibilities to per
sons in need but at the same time 
remain faithful to its stewardship re
sponsibilities viu-a-vis the art of "di
vine musicke.” From among others 
that cannot be discussed, music thera
pists have identified at least two princi
ples of their discipline that would 
appear to coincide beautifully with cen
tral objectives in Christian ministry:

1. The establishment or reestablish
ment of interpersonal relationships

2. The bringing about of self-esteem 
through self-actualization37

It is the particular mission of Christ 
through his church to meet these pri
mary needs in persons. Indeed one of 
the basic characteristics of the Chris
tian church is its ability to demonstrate 
God’s love through human beings. The 
capacity of Christians to love and be 
loved is possible in the light of God’s 
love for all. Individuals are accepted 
into the Christian fellowship where for
giveness one of the other is the rule 
because they all have experienced 
God’s forgiveness (Matt. 18:21-35). 
Walking worthy of God’s calling in the 

interpersonal relations of the church is 
to forbear one another in love and to 
live humbly with all persons (Eph. 4:1; 
6:9).

Furthermore, persons who are love4 
in the Christian community and who 
show love for others usually come to a 
sense of self-worth and of worthwhile
ness to others. The God who set fprth 
that we are to love our neighbors as 
ourselves (Mark 12:31) seemingly as
sumed that our love for others would be 
at least as strong as our sense of self- 
love. Realization of God’s loving con
cern brings into focus the undeniable 
worth that God places upon every in
dividual and thereby heightens one’s 
sense of self-acceptance and self-es
teem.

Persons who are sick physically, 
mentally, psychologically, or spiritual
ly often reveal through their behaviour 
that their efforts to fulfill their essen
tial personality needs are unsuccessful. 
They are problems to themselves as 
well as to others. It is the goal of the 
church through all the means available 
to it to help people handle their prob
lems of living more adequately and to 
grow toward their maximum poten
tialities. Christ said that he came that 
we all might have life and have it in 
abundance (John 10:10). This can come 
only by the reduction of those inner 
blocks preventing us from relating to 
ourselves and others in need-satisfying 
ways. Persons who need the therapeut
ic ministries of the church are those 
who are blocked to an extreme degree, 
either temporarily or chronically, in 
their ability to maintain need-satisfy
ing relationships.38

The history and present-day experi
ence of music in relation to healing de
monstrates dramatically music’s 
unique contribution in helping meet 
these two basic needs—that of loving 
and being loved, that is, establishing 
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and maintaining meaningful interper
sonal relationships and that of feeling 
worthwhile to oneself and to others, 
that is, establishing and maintaining a 
sense of self-esteem.

Music from time immemorial has 
been one of humankind’s most satisfy
ing group activities not only because of 
its unique sensory appeal but because it 
is nonverbal communication. Music 
comes primarily with the tender emo
tions—those that draw persons togeth
er. It is in group situations that music 
exerts its greatest power. Indeed, music 
alone serves as a reason for getting and 
being together. Simply by being in a 
music group, the individual has already 
subordinated selfish interests to those 
of the group. For example, children’s 
choir leaders in church as well as music 
therapists dealing with handicapped or 
retarded children know by experience 
that not all children care for every song 
sung, but all learn in the singing to re
spect the rights of the others.

In music groups like those abounding 
in church situations, that is choirs and 
instrumental ensembles, an in
dividual’s self-expression becomes so
cially acceptable. One of the most 
important functions of group music is 
the bringing of the individual into full 
membership in the group and making 
one feel accepted. This is the basic pur
pose of congregational singing in public 
worship. Everyone is invited to join in 
making "a joyful noise.” And when peo
ple do participate willingly in such 
singing, they are taking an active part 
on their own behalf as well as on behalf 
of the total singing group—the congre
gation.

This union of music with worship is 
well-nigh universal. Wherever human 
begins gather to adore their Creator, 
the voice of singing is usually heard. 
The one time in America when more 
group music occurs than at any other 

time is on a Sunday morning during 
worship services. The function of such 
music is therapeutic in its achievement 
of cohesion and unity within the group.

Moreover group music-making pro
vides communication of a special sort 
among participants and between par
ticipants and listeners. In its purest 
form music is nonverbal and therein 
lies its powerful influence on behavior. 
It is a communication of such a special 
quality that for centuries, as we have 
seen, people thought music to be magi
cal and supernatural. Though present 
knowledge requires our denying it 
these qualities, music is indeed mys
terious. It is the art touching nearest 
the ontological deeps of the human 
psyche and therefore the most capable 
of expressing the otherwise inexpress
ible. It is the "language of the soul” and 
therefrom derives its proverbial 
"power to soothe the savage breast.” 
Church musicians are learning from 
music therapists that disturbed, dis
traught, lonely and socially isolated 
persons, young and old, can be helped 
by the subtle pressures of music groups 
which by their nature require the 
recognition and acceptance of reality 
goals.

Thus the Christian community pos
sesses a divine "given” in the art of mu
sic which it holds in trust to be used in 
a ministry of reconciliation. Music 
delivers nervous, alienated, diseased, 
and handicapped persons of all kinds 
from all manner of obstacles to their 
loving and being loved. The vast 
majority qf all music is concerned with 
positive relationships and tender feel
ings that draw people closer to one an
other. Gaston reminds us that whether 
we consider folk music, art songs, opera 
or religious songs, they all have to do 
primarily with love in one form or an
other. When skillfully used, music is 
nonthreatening and nonpunitive.39
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Neither is it the beauty of perfor
mance that matters most when the con
cern is to transcend physical, mental, 
and psychological barriers. In the lov
ing fellowship of the church, music is 
an expression of goodwill and inclusive
ness. As the handmaiden of the Chris
tian faith, then, music is a powerful 
healing agent in mending and strength
ening interpersonal relationships.

But the other prime psychological 
need of all persons, normal and abnor
mal alike, is the sense of self-esteem. 
Bringing about self-esteem is a basic 
function both of music therapy and of 
the spirit of Christ in the healing com
munity of the church. The Christian 
church’s concern for every person’s 
achieving a sense of worth needs nei
ther defense nor further elaboration.

Music presents rich and varied op
portunities for self-expression both in 
performance and in listening, ranging 
from random experiences to those more 
highly organized and even complex. 
Such a wide range offers many socially 
acceptable ways of expressing energet
ic behavior (in hyperactive children, for 
example) or closeness (in lonely senior 
adults, for example) or even negative 
feelings, any of which may reduce the 
need for expression in more overt or 
unacceptable forms.

Musical experience provides for the 
enhancement of pride in self. The com
passionate church music leader can ar
range a level of music participation for 
various persons which is almost certain 
to ensure success for them. The relation 
of musicians applying their art in non
threatening, affirming ways to those 
who are the objects of their ministry, 
unlike that of the primitive medicine 
men or priests, is that of involved 
change agents. In a posture of loving 
concern and shared suffering, they act 
as catalysts, as process helpers and as 
solution sharers in order to achieve 

desired goals of healing. No minister of 
music’s healing uses can help another 
without becoming involved, without en
tering with one’s whole person into the 
painful situation, and without taking 
the risk of becoming wounded in the 
process.40

Under such caring guidance the per
formance of music leads to the height
ening of self-esteem for those involved. 
The feeling of being needed by others, 
of giving oneself to an important pur
suit, and of experiencing accomplish
ment is possible through specially 
structured musical situations. And per
sons who share successful musical ex
periences with others or contribute to 
their success in performance through 
supporting roles normally receive the 
esteem of others. Music can thus be an 
effective confidence builder. It can 
greatly help people regard themselves 
as God regards them—creatures of su
preme worth made in his image.

By means of its healing dimensions 
then, music has ministered and can 
continue to minister to human beings’ 
two basic personality needs: the need to 
love and be loved and the need to feel 
worthwhile to oneself and others. How
ard J. Clinebell, Jr., outstanding au
thority and writer in the field of 
pastoral counseling, reduces the two to 
a single indispensable need—to experi
ence authentic love in a dependable re
lationship.41

God, the healer, through the gracious 
gift of music works gently but dynami
cally to bring men, women, boys, and 
girls to such a change of heart and 
behavior that they are enabled freely to 
enjoy authentic, responsible love in a 
deep and dependable fellowship with 
others. By means of God’s healing ac
tion, music achieves its highest thera
peutic function as an instrument of 
love. The poet Sidney Lanier expressed 
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it sublimely, "Music is love in search of 
a word.”
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CHARLES L. CHANEY

Bold Mission and the
2.4 Billion
On Sunday, March 18, 1979, I sat in a 
men’s Bible class in my own church. 
Our study passage included the four 
great missionary questions in Romans 
10:14-15, "How then shall they call 
upon Him in whom they have not be
lieved; and how shall they believe in 
Him whom they have not heard? and 
how shall they hear without a preach
er; and how shall they preach unless 
they are sent?”1

Roy Causey, my teacher and friend, 
turned to me and said: "I’m glad you’re 
here, Charles. Tell us how we are doing 
in Bold Mission Thrust.”

Roy spoke of a dream that has cap
tivated many Southern Baptists in the 
past few years. It came out of the 1976 
report of the Missions Challenge Com
mittee of the Southern Baptist Conven
tion ’’that the Convention set as its 
primary missions challenge that every 
person in the world shall have the op
portunity to hear the gospel of Christ in 
the next twenty-five years, and that in 
the presentation of this message the 
biblical faith be magnified so that all 
men, women, and children can under
stand the claim Jesus Christ has on 
their lives.”

One year later, the term Bold Mis
sion Thrust, already being used by the 
Home Mission Board, was applied to 
this long-term missionary challenge. 
And though the same phrase Bold Mis
sion Thrust is the official theme for the 
three-year Convention Program, 1979- 
1982, it is Bold Mission Thrust as it 
applies to sharing the gospel with every 

person on planet earth by the year 2000 
that most Southern Baptists have in 
mind when they use that term.

How, then, are we doing in reference 
to the challenge to give every man the 
opportunity to hear the gospel by A.D. 
2000? My answer was: "Well, we are 
just getting started, to be sure. But the 
truth is we’re not getting along very 
fast. Further, the job is a lot bigger 
than most of us think it is.”

It is about this statement that I am 
now writing. How big is the job, and 
what does it demand of us?

Most of us are excited about the pri
mary missions challenge "that every 
person in the world shall have an op
portunity to hear the gospel of Christ in 
the next twenty-five years.” But we 
have paid little attention to the second 
part of that challenge which reads 
"that in the presentation of this mes
sage, the biblical faith be magnified so 
that all men, women, and children can 
understand the claim Jesus Christ has 
on their lives.” (Italics mine)

It is in the crucial phrase can under
stand that the task becomes so gar
gantuan. If we are to take the challenge 
seriously, it will demand a change in 
missionary philosophy, a great revival 
of missionary going and giving, and a 
serious change of life-style for those of 
us who send.

Look at the Task
There are now well over four billion 
people in the world. About one billion 
of these identify themselves as Chris
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tians. The vast majority of this one bil
lion have not had a new birth experi
ence. So by the definition of "'Christian” 
that most Southern Baptists and other 
Evangelicals hold, we would say that 
most of this billion are not real disci
ples of Jesus Christ. However, as a mat
ter of convenience for now, let’s say 
that one-fourth of the world’s popula
tion would name Jesus Christ Lord.

This means that there are three bil
lion people who say that Buddha, Mo
hammed, Mao, or someone or some 
thing else is lord. It is to these three 
billion that we are challenged to give 
the opportunity to hear the gospel of 
Christ by the end of this century. Who 
are these people? Where do they live? 
How easy will it be for us to get to 
them?

One billion of the three billion are 
near neighbors to the one billion Chris
tians. They could, if all Christians 
would faithfully bear witness to Jesus 
Christ and his gospel, hear the message 
from someone who speaks their lan
guage and shares their culture.

Let me explain, however, what I 
mean by "near neighbor.” I do not 
mean only someone living next door. It 
isn't that simple. I mean that some
where in the world there is a group of 
Christians who are "like” the various 
groups that compose this one billion 
non-Christians. These groups of Chris
tians may live half-way round the 
world from their non-Christian broth
ers and sisters.

For example, there are probably sev
eral thousand Tamil-speaking Hindus 
living in the various countries of East
ern Africa. There are Tamil-speaking 
Christians in India who could go to 
Africa and preach Christ so that these 
men, women, and children could under
stand the gospel. (Preaching Christ in 
the language of the various black tribal 
groups in Eastern Africa would in no 

way guarantee that the Tamil-speak
ing people would hear or understand 
it.)

Of course, there are very few Tamil
speaking Southern Baptists who can go 
to Africa and proclaim Christ so these 
Indians in Africa "can understand.” 
For God to call out the needed South
ern Baptist missionaries, for them to 
learn Tamil language and culture, and 
for them to go to Africa, India, 
Malaysia, and other places where 
Tamil-speaking Hindus have immi
grated and effectively evangelize them 
in the next twenty years is a huge bold 
mission task in itself.

Again, however, for sake of conve
nience, let’s assume that the one billion 
Christians in the world will be faithful 
in the next twenty years to tell every
one who speaks their own particular 
language the good news about Jesus. If 
we could assume this for right now, we 
could forget about one billion of the 
three billion non-Christians. (We’re 
really making progress!) Now we can 
focus our attention on the remaining 
two billion non-Christians around the 
world. Who are they, and where do they 
live?

1. The size of this group who are cul
turally separated from a Christian wit
ness was two billion in 1974. It stands 
at about 2.4 billion today.

2. While the 2.4 billion are scattered 
around the world, the great bulk of 
them live in Africa and Asia—most in 
Asia.

3. The 2.4 billion come in four big 
groups, each amazingly complex in lan
guage, culture and, very often, race: (a) 
the Chinese, consisting of about 810 
million non-Christians; (b) the Mus
lims, about 585 million; (c) the Hindus, 
about 530 million; and (d) all others, 
including Animists, Marxists, Secula
rists, etc., about 505 million.

The most salient thing about the 2.4 
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billion, however is not their sheer num
bers. The overwhelming factors are 
their culture diversity and the difficul
ty of access to them today. Even if we 
had Southern Baptists who could speak 
their languages, appreciate the various 
cultures, and were willing and funded 
to go, political forces would not give an 
access. Or if all lands were suddenly 
open, the task of preparing enough mis
sionaries to communicate effectively 
with all these different peoples is an 
incredible, twenty-year task. When we 
do it, it will be the BOLDEST mission
ary accomplishment ever achieved.

Let me illustrate. India, where most 
of the Hindus and many Muslims live, 
is not a monolithic nation. It has far 
more cultural diversity than would all 
of Europe if it were a single nation. 
India has over 3,000 tribes and castes. 
Each is distinct culturally and socially, 
and many have significant racial differ
ences. Most groups have their own dis
tinct language. There are Christians in 
about 300 of these castes and tribes. At 
least 2,700 languages must be learned 
in India alone if the gospel is to be 
heard and understood by these millions 
of people. If Southern Baptists only 
double the number of foreign mission
aries by A.D. 2000 and all of them could 
get into India, it would take the entire 
net increase just to provide one cross- 
cultural missionary for each caste or 
tribe. If each were successful in telling 
every person in his cultural group 
about Jesus in the next twenty years, 
that would indeed be a bold mission ac
complishment.

Actually, we can get very few mis
sionaries into India to do evangelism. 
None of the missionaries we have there 
now are evangelizing the 2,700 tribes 
and castes who are totally unreached 
with the gospel.

China is still closed to missionaries. 
Like India, it is no cultural monolith.

There are 800 separate Chinese lan
guages. A Southern Baptist missionary 
who works among Chinese people in 
Malaysia told me recently that though 
we have many missionaries who work 
among Chinese peoples in Southeast 
Asia, Southern Baptist missionaries 
are presently skilled in less than ten of 
the various Chinese dialects.

If China were opened tomorrow to 
missionaries, we could not be sure that 
every person in China had a chance to 
hear and understand the gospel until 
God had called out enough missionaries 
and they had learned 790 new Chinese 
languages.

Finally, consider the Nuba peoples of 
Northern Sudan. These peoples are 
among the most remote and primitive 
in the world. In the main, they have not 
been taught by either Muslims or 
Christians. The Nuba are composed of 
about 100 tribes, each with a different 
language and most unintelligible to 
each other.

The Foreign Mission Board has no 
missionaries assigned to the Sudan. 
Muslim control may make it difficult to 
gain a foothold there. If we had 100 mis
sionary couples ready to go to these 100 
primitive tribal groups, learn their lan
guages, transmit the languages to writ
ing, translate the Scriptures, proclaim 
the good news, gather churches and 
train new Christians to carry the gospel 
to their own people, a big political revo
lution would probably have to take 
place before we could actually under
take that task.

The Nubas are only one of hundreds 
of primitive, mainly animistic, groups 
in the world. If we are to take the Bold 
Mission Thrust challenge seriously, we 
must identify and locate each group 
and send missionaries to each one dur
ing the next twenty years. If we set our
selves to that task, we will be on BOLD 
MISSION.
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What does all this mean? Has Bold 
Mission Thrust been ill-conceived? Is it 
only a slogan? Should we forget about 
the missions challenge and slip back to 
holding what we have and increasing 
the number of missionaries as best we 
can? Is Bold Mission Thrust an impossi
bility?

My answer to all those questions is 
no. But I think we need to hasten on to 
two other questions. Are we serious? 
And if we are, what steps must we take 
to accomplish this amazing feat? Let 
me add, whatever we do we must do 
quickly. Twenty years is but a moment.

What Can We Do Now?
I would not attempt to outline a strate
gy for our mission agencies. Their able 
staff have done and are doing that. My 
concern here is with general mission 
philosophy and Mr. Average Southern 
Baptist. How can he become aware? 
What can he do, and what can be done 
in churches and associations?

1. The command of Jesus to pray 
that the Lord of the harvest will send 
out laborers into his harvest must be 
immediately, whole-heartedly and per
sistently obeyed (Matt. 9:38). Two 
weeks a year in which small groups of 
Christians pray—with primary empha
sis on a missionary offering—will not 
be sufficient for the task before us. 
Much more precise and specific infor
mation about all of the different une
vangelized and unchurched peoples in 
the world must be shared through all 
our literature. Deliberate prayer must 
be made continually that God will call 
out of our churches men and women to 
take up the apostolic task of sharing 
Jesus Christ across social, cultural, and 
racial barriers. There has never been a 
great missions advance that was not 
preceded and accompanied by much 
prayer. What we are proposing to do by 
A.D. 2000 is nothing less than a great 

mission advance. Here is where local 
associations and churches can start.

2. The general direction of overall 
Southern Baptist Convention mission 
strategy must give priority to the unno
ticed and unevangelized billions. Most 
of our evangelistic and missionary en
ergies are being spent on those who 
have already heard or those who could 
hear if Christians would be faithful to 
witness.

Let me refine my figures at this point. 
The one billion Christians I mentioned 
at the beginning is probably in reality 
close to 1.3 billion. However, only .3 bil
lion are what most Southern Baptists 
would call real believers. So there is 
great need to win this billion "name- 
only” Christians to a lively, personal 
faith in Jesus Christ.

The one billion non-Christians who 
were culturally near-neighbors to exist
ing Christians is probably only about .6 
billion. Nominal Christians, and often 
even more committed, are not always 
faithful to bear witness for Christ to 
everyone who speaks their language. 
This is obvious if you consider your own 
witnessing record. So there is great 
need to awaken and equip existing 
Christian groups to vigorously and 
effectively witness to their cultural 
peers at home and around the world.

I am not suggesting that we cease our 
efforts to evangelize those around our 
churches or in the next towns. I am not 
suggesting that we stop sending mis
sionaries to work with existing church
es in the mission fields around the 
world. We need to double all we are 
doing here. I am saying that if we are 
serious about achieving the goal of Bold 
Mission Thrust, we must multiply and 
multiply again those cross-cultural 
apostles who will go out to the unno
ticed and unevangelized billions, cul
tural group by cultural group. If we are 
to give everyone an opportunity to hear 
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and understand by A.D. 2000, we will 
have to give priority to this.

3. An all out effort must be made to 
call out the called from college and 
high school students today. No great 
missionary movement—at least since 
the Reformation—has been brought 
about by the "mature” leaders of the 
church. Always the "young” men and 
women, usually on the college cam
puses, have led the way. Current 
church leaders at the time the move
ments arose only set the direction, is
sued the call to serious discipleship, 
and nurtured those who were raised up 
to do the work.

Three such waves have occurred in 
American history. A student move
ment along the American seaboard af
ter 1808 sent Adonirom Judson to 
Burma and <John M. Peck to the great 
Mississippi Valley, then called the 
West. Thousands of others went along 
with them. After 1886, the Student 
Volunteer Movement for Foreign Mis
sions caromed through the college and 
seminary campuses of the United 
States and Europe. And after World 
War II, another great burst of mission
ary enthusiasm thrust thousands 
around the world.

We need an explosive rebirth among 
today’s Baptist students that will dwarf 
the student missionary awakenings 
which took place during the earlier 
periods. Campus after campus needs to 
be visited and the challenge of the un
noticed and unevangelized billions laid 
on their minds, consciences, and 
hearts.

It will have to be done year after 
year, for those now in college and who 
will be for the next twelve years will be 
the ones who will do this task if it is to 
be done.

4. A way must be found for Mr. Aver
age Southern Baptist to get directly 
and meaningfully involved in the 

achievement of the Bold Mission goal, 
in ways other than providing financial 
and prayer support—as important as 
those are.

There is a great deal of talk today 
about the role of bivocational pastors. 
And Baptists have expanded and 
proliferated through history with lead
ers who have earned their own living. 
They have usually been in the van
guard of the pioneers. We must become 
serious about the possibility of bivoca
tional missionaries—unordained, as 
well as ordained leaders—who will 
earn their living while playing an ac
tive part in the missionary team among 
an unevangelized people.

There is nothing new about this. Wil
liam Carey supported himself and a 
large family in India, and in his life was 
able—in addition to prodigious labors 
—to put no less than 40,000 pounds 
sterling into the mission.

The place and role of laymen over
seas must be explored to the fullest and 
a way discovered to provide dedicated 
laymen a good introduction to cross- 
cultural communication of the good 
news. Laymen mobilized for the Bold 
Mission task will be the key to ultimate 
achievement.

5. Somewhere, related to one of our 
seminaries, Southern Baptists must 
have a school or center of world mis
sions and evangelism that will focus all 
the available information, statistics, 
expertise, and intellectual disciplines 
that can be mustered to address the 
problems of the growth of the church of 
Jesus Christ among all the cultural 
groupings of mankind. How can the 
ethnic communities of the world—the 
various peoples we have mentioned— 
be penetrated with the gospel of Jesus 
Christ and his church be planted 
among them? It must address the crises 
of growth that Southern Baptists face 
in America today, as well as the prob
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lems of growth and nongrowth in the 
churches raised up by missionary labor 
throughout the world. It should provide 
cross-cultural training for some of the 
thousands who must go out before the 
end of this century and afterward. It 
probably should major on equipping 
those who are in mid-career, who have 
already been involved in evangelism 
and church planting, and know what 
the problems are. But it should lead the 
way in developing cross-cultural train
ing for lay persons for labor at home, as 
well as overseas.

Mr. Average Southern Baptist will 
not become aware of the task before us 
nor will the thousands of career volun
teers be called out until a high profile is 
given to the actual dimensions of the 
unfinished task. We need a center, set 
in an academic setting and animated 
by a fervent missionary passion, to 
combine research, training, and the ex
pertise of our mission agencies to the 
achievement of the Bold Mission goal.

6. Southern Baptist Convention 
budget and agency plans must reflect 
our commitment to this task. Present
ly, Bold Mission Thrust funding comes 
after certain capital improvements. 
This is not a call for a moratorium on 
capital improvements. But no building 
should be done by Southern Baptist 
Convention agencies which does not di
rectly contribute to the achieving of the 
Bold Mission goal. Cooperative Pro
gram monies over and above basic 
budget requirements should go first to 
planned Bold Mission projects, and not 
first to capital improvements.

7. Finally, Mr. Average Southern 
Baptist must begin to live as if it were 
a time of war. We must deliberately 
take up a more simple life-style. I re
member the years of World War II. My 
dad was overseas. We sliced our own 
bread, had our own garden, did without 
sugar and candy, saved paper, and col

lected scrap iron. We were a part of an 
all-out effort to achieve a worthwhile 
goal—world peace. That kind of effort 
by several million Southern Baptists 
will make Bold Mission Thrust a possi
bility. Hundreds of Southern Baptist 
families at present give one-half their 
income to the cause of Christ around 
the world. They can and must be joined 
by thousands more.

Southern Baptists are unbelievably 
rich in material possessions. Our net 
worth is astounding; our combined an
nual income is stupendous. But some
where we have ingested the 
assumption that if we are successful in 
progressively increasing our income, 
this is for us to spend on ourselves. Per
sonal income increases are mandates 
for a higher standard of living. Yet, 
"God blesses us, that all the ends of the 
earth may fear Him” (Ps. 67:7, NASB).

Large numbers probably will not "go 
simple.” But many of us could halt our 
standard of living where it is. An in
crease in salary could be seen as God’s 
way of enabling us to give more, rather 
than his OK for us to spend more on 
ourselves. In 1977, Mr. Average South
ern Baptist gave $1.84 monthly to 
world missions—about the cost of a Big 
Mac, french fries, and a Coke. We have 
lots of room to improve.

My conclusions are simple. We have 
assumed a megatask; but one that is 
worthy of our Lord, and when achieved, 
will give him glory. However, heating 
up our rhetoric and going on as usual 
will not be enough. Only an all-out com
mitment to the priority of world evan
gelism and personal sacrifice will 
suffice.
'From the Neiv American Standard Bible. Copyright © The 
Lockman Foundation, 1960, 1962, 1963, 1971, 1972, 1973, 1975. 
Used by permission. Subsequent quotations are marked NASB.
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ALBERT L. MEIBURG

Aging Is Becoming— 
Who We Are
Young people and older people often 
seem to have quite different perspec
tives on old age. The young see the old 
as having arrived at an advanced 
status, but not one which they them
selves are at all anxious to attain. The 
old, on the other hand, see the young as 
having arrived at a status which they 
themselves have been forced to relin
quish. It is my contention that much of 
the negative attitude toward older per
sons which is held both by young and 
old results from a misunderstanding of 
old age and in particular a lack of per
spective of Scripture and Christian 
theology. An understanding of aging as 
a process of becoming who we are in an 
authentically biblical sense would do 
much to alleviate the dread and anxi
ety with which some persons approach 
old age and would also open up new 
vistas of excitement and opportunity 
for ministry with older persons.

Even a casual student of the Bible is 
aware of the fact that the Scriptures 
take a generally positive attitude to
ward old age. "How beautiful is the wis
dom of old men, and thought and 
counsel to men that are in honor” (Eccl. 
25:5). The commandment "Honor your 
father and your mother, that your days 
may be long in the land which the Lord 
your God gives you” (Ex. 20:12, RSV), is 
certainly foundational.

There is a deep strain in Jewish 
thought which conveys the spirit of re
spect for old age, but we should note 
that this is balanced also by an expecta
tion: "Honorable old age is not that 

which standeth in length of time, nor is 
its measure given by number of years; 
but understanding is grey hairs unto 
men and an unspotted life is ripe old 
age” (The Wisdom of Solomon 4:8-9, 
The Apocrypha).

Throughout Scripture, the emphasis 
is not simply on length of days but on 
the quality of one’s life, lived in devo
tion to God.

A review of the explicit references in 
Scripture to the power, beauty, and wis
dom of old age is in itself instructive. 
However, for the main direction of this 
discussion, I should like to turn to the 
teachings of the Bible that have to do 
with our identity as persons in the pro
cess of becoming. Our identity as per
sons is shaped, according to the biblical 
witness, by two fundamental acts of 
God: creation and redemption.

1. The first word of the Bible as to 
our identity is that we are created in 
the image of God (Gen. 1:26-27).

The creation of humankind in the 
image of God is in many ways the be
ginning point of Christian theology.

Creation is the first act of what Dan
iel Day Williams has called "the triple 
theme of the Christian Gospel” (The 
Spirit and the Forms of Love, p. 130). 
Creation, the fall, and redemption are 
the titles we have given to the acts of 
this drama. "Every Christian theolo
gy,” says Williams, "is an elaboration 
on this theme” (Ibid.).

If we affirm that our essential dignity 
as persons stems from our creation in 
the image of God, how are we to under
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stand the effect of act two, the fall? Was 
all that God endowed us with irrevoca
bly lost? That has been the topic of con
siderable theological debate over the 
centuries.

Catholic theology, following Irena
eus, has reasoned that the image of God 
was not destroyed by sin, but only the 
likeness. There is more to this rather 
fine distinction than is at first appar
ent. Irenaeus gave different meanings 
to these two terms based upon the two 
Hebrew words in Gen. 1:2. To image, he 
attributed reason, dominion over na
ture, and creaturely dignity. To like
ness, he attributed faith, hope, and 
love, characteristics essential to our re
lationship to God. One can see, then, 
how Irenaeus concluded that sin de
stroyed the likeness, but not the image.

The Protestant reformers took a 
more radical view of the fall. They held 
that not only is the likeness lost but the 
whole image of God is obliterated. The 
reformers felt that unless one took sin 
to be a pervasive virus infecting all of 
human nature that human pride would 
be fostered by trust in reason. There
fore, they believed that the "original 
righteousness” with which God had en
dowed Adam was all but lost.

In the twentieth century, theologians 
are interpreting the image of God in 
ways which emphasize our relationship 
to God, the source of our identity. Wil
liams suggests that "something like a 
consensus” is emerging (op. cit., p. 133). 
Barth, for example, sees traces of the 
image of God in the forms of human 
community. The creation of male and 
female is the primary form of this com
munity. Communication, sharing, and 
rejoicing are the signs of community, 
and thus of the image of God.

If community is a hallmark of our 
identity, what about the tendency in 
our culture to extrude the aging from 
social engagement? If Barth is right, to 

the extent that we diminish communi
cation, sharing, and rejoicing, to that 
extent we efface the dignity of elders.

Brunner suggests that creation in 
the image of God means we have the 
capacity to give ourselves to others and 
the capacity to respond to the claims of 
others.

This means that so long as human 
beings live, whatever their age and 
even in the face of increasing limits, 
there must still be the opportunity of 
giving to others and of responding to 
the claims of others. We do not help 
elders by emphasizing their exemption 
from responsibility.

James Muilenburg finds the image of 
God reflected in our ability to make 
decisions. Each revelation of God is ac
companied by a mandated choice. It is 
this ability to choose, to weigh differ
ences, to establish value, which de
clares our relationship to God. Thus, 
even Jesus found it necessary to strug
gle through a dark valley of decision as 
he faced the cross. The implication of 
this understanding for older persons is 
clear.

We must affirm the right of persons 
to make choices without reference to 
biological age. It is true that in some 
instances the impairments of judgment 
reach a point where protective safe
guards must be employed, but we must 
be certain that "taking over” for anoth
er is because of impairment and not 
simply because of age. The same princi
ple applies at the earlier end of the age 
span. Granting children choices esta
blishes personhood; denying elders 
choices tends to erode dignity.

If by faith we understand ourselves 
to have been created in God’s image, 
then we must value ourselves in terms 
of what God meant us to become.

It is not accidental that Genesis be
gins with the creation story. The He
brews pondered the question, "What is 
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the meaning of my life?” long before we 
did. Their neighbors had one answer to 
this question. The surrounding culture 
took their cue from the natural world. 
They were impressed with the cycle of 
the seasons. They saw how deeply their 
livelihood depended, as farmers, on the 
cycle of order; and they concluded that 
they themselves were of the earth, 
earthy—children of nature. They 
therefore created gods of nature, 
Ba’alim, the spirits of fertility and fru
ition.

The Hebrew creation story chal
lenged this assumption about human 
beings. It said: Yes, God made the world 
in its natural order, but he did more. 
He created a special being, who al
though sharing in the created order, 
was stamped with a special dignity. 
That dignity resulted from the impress 
of the image of God himself—a being 
capable of responding to God and con
versely bearing a responsibility toward 
God. *

Do you see how this has relevance for 
the aging process? What does it say to 
the assumption, so prevalent in our cul
ture, that the bedrock truth about me is 
that I am X years old?

The Bible says "Yes, there is a time 
to be born, and a time to die,” but that 
is not the meaning of my life. The 
meaning of my life is that I bear the 
mirror image of the divine. Who I am in 
myself and not how many seasons have 
passed since I was born is what is im
portant. We need to appreciate this 
truth, and older persons need to ap
preciate it too. The point is that we 
must treat ourselves and others with 
the reverence due to the presence of 
God.

I used to quote the wisdom of the rab
bis to my students in the hospital. I 
think it illustrates this point. The rab
bis taught that when one visits the sick, 
it is improper to stand. One must be 

seated. The reason for this instruction 
was that it was considered that the glo
ry of God dwelt, hovered, over the head 
of the sick person. Therefore, it was ir
reverent to elevate oneself above the 
glory of God.

Would we not be spared much of the 
unfortunate effect of the "lady bounti
ful” approach to helping others if we 
approached others with the attitude 
that the glory of God hovers over their 
head since each of us is made in the 
image of God?

2. The second word of the Bible as to 
our identity is that we have been re
deemed by God’s grace in Jesus Christ 
(Eph. 2:4-10).

There it is—the heart of the gospel. 
You’ve heard it all your life. But what 
does it mean with reference to aging? 
Let me suggest two implications.

The first of these connects with the 
stress on the notion of grace as the free 
gift of God (Eph. 2:8-9). Our status, our 
identity, stems not from our own 
efforts, not from what we can do, but 
purely from God’s grace. That was an 
incredibly liberating word to the first- 
century Christians. I don’t think it was 
unrelated to the description of the 
church in Acts: "The group of believers 
was one in mind and heart. No one said 
that any of his belongings was his own, 
but they all shared with one another 
everything they had” (4:32 TEV). Why? 
Because they had been given a new 
identity by God’s grace—an identity 
unrelated to what they owned, or what 
they could do, or their status, or age, or 
position in society. Their new identity 
was shaped by their having received 
Jesus Christ into their hearts by faith.

The connection between our identity 
as the heirs of the free grace of God and 
our identity as aging persons is, or 
ought to be, liberating. It speaks to the 
deep pain imposed upon many older 
persons who have been brainwashed by 
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our culture. They have been told in no 
uncertain terms that their worth has 
depreciated because they can no longer 
do.

I love the comment of E. B. White 
along this line in an essay written in 
January 1958: "Margaret Mitchell 
once made a remark I have treasured. 
Someone asked her what she was 'do
ing,’ and she replied, 'Doing? It’s a full- 
time job to be the author of Gone with 
the Wind.’ I remembered this cheerful 
statement this morning as I lay in bed, 
before daylight, marshaling in my head 
the problems and projects and arrange
ments of the day and wondering when 
I would again get a chance to 'do’ some
thing—like sit at a typewriter. I felt a 
kinship with Miss Mitchell and com
forted myself with the pleasing thought 
that just to live in New England in win
ter is a full-time job; you don’t have to 
'do’ anything. The idle pursuit of mak- 
ing-a-living is pushed to one side, where 
it belongs, in favor of living itself a 
task of such immediacy, variety, beau
ty, and excitement, that one is power
less to resist its wild embrace” ("A 
Report in January,” Essays of E. B. 
White, New York: Harper & Row, 1977, 
p. 46).

Caroline Potamkin, a retired teach
er, commented on the tension produced 
in retirees by what she called "The Pi
geon-Hole Problem” in the Washington 
Post: (March 16, 1975, C5). "Oh,” say 
your friends and relations, your neigh
bors and acquaintances, your sisters 
and your cousins and your aunts, "I 
hear you’ve retired. What are you doing 
with yourself?”

"I thought I knew what to expect on 
retirement. Certainly there has been 
no lack of information and advice, from 
the get-active-in-your church variety, 
to the develop-a-hobby route, to the 
self-improvement bit.

"So it surprised me that, in all the 

deluge of words, no one had said: When 
you retire, you will be expected to ac
count for your time. To whom are you 
accountable? To everyone, from your 
closest friends to your most casual ac
quaintances. It is the first thing every
one asks upon hearing that you have 
retired. No one—not even the most sen
sitive—perceives this as an intrusion.

"As it happened, I wasn’t improving 
either myself or my community, and 
the question made me uncomfortable. 
All of a sudden, just because I had de
cided to stop work, I found myself on 
the defensive. I knew the questioner 
meant no harm, but I couldn’t help 
thinking: This is really none of your 
business. At the same time I began to 
wonder why this question, coming as it 
did from people representing the entire 
spectrum of character, temperament, 
and background, should be the unvary
ing response of absolutely everyone. 
Some basic component of human na
ture was at work here.

"It occurred to me that a housewife 
with grown children and household 
help, and no real demands on her time, 
was not expected to account for her 
daily routine. No one would think of 
asking her. What she did with her time 
was her own business. So it was not 
really a question of time at all. What 
the housewife has that the retired per
son does not have is a classification— 
housewife. The retiree has lost his clas
sification. As long as he was working he 
was a teacher, accountant, plumber. 
But a retired teacher or accountant or 
plumber has lost his identity, and the 
questioner is trying to put him back 
into a category. Now it began to emerge 
that the failure to satisfy the question 
was a failure to meet the basic human 
need to pin down and identify. Animal, 
vegetable, or mineral? I had been un
consciously resenting attempts to label 
me and stow me into a pigeon-hole.
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"It is not difficult to satisfy the im
pulse to classify. You have only to say: 
I spend three mornings a week as a hos
pital volunteer—working for Common 
Cause—tutoring retarded children— 
studying yoga—and your interrogator 
will breathe a sigh of relief at being 
able to assign you a niche in human 
affairs. Again, time is not the issue. 
Three hours a week or three days a 
week, it doesn’t matter—you are clas
sified.

"However, if you are not able to lay 
claim to any of these worthy activities, 
either in the field of self-improvement 
or the improvement of others, the ques
tioner will be left feeling unsatisfied, 
and you will be left feeling inadequate. 
The question was not so intended, but it 
sets up an inherently pass-fail situa
tion. If you come up with something 
lame, like T manage to keep busy,’ or 
T’m catching up on all the things I 
couldn’t do when I was working,’ or T’m 
visiting art galleries and seeing more of 
friends,’ you have failed the quizz.”

To the impertinent question, "What 
are you doing, now that you are 
retired?” the pertinent response is, "I 
am not doing, I am becoming.”

Let me suggest a second implication 
of this identity of ours as redeemed by 
God’s grace in Jesus Christ. It has to do 
with the notion of union with Christ 
(Eph. 2:6). I see this as a parallel to the 
first word of the Bible about who we 
are. The first word, as we have seen, 
was that God made us like himself. The 
second word is that God became like 
us—in Jesus Christ.

Paul says in Philippians 2:7, "He ap
peared in human likeness.” John de
clared that "the Word became a human 
being” (John 1:14). As a consequence, 
says Paul, "It is no longer I who live, 
but it is Christ who lives in me” (Gal. 
2:20, TEV).

In other words, Christ is the new 

truth about ourselves. That also was a 
revolutionary word that energized the 
first-century Christians—the discovery 
that their identity was shaped by the 
in-dwelling Christ. They found in 
Christ not only a new understanding of 
God but also a new understanding of 
themselves. They found him a model of 
what being a real person was all about, 
and they began to act like him. That is 
the challenge of this truth for us. Can 
we learn to think of ourselves as not 
only made in the image of God, but as 
being made in the likeness of Jesus 
Christ?

A big order, you say? Yes, admitted
ly, because so often our word about our
selves is no. "If I’m so great,” you say, 
"how come I’m not feeling any better 
about myself?” It is because I don’t see 
myself as God does. We could never in
vent this word about ourselves. It had 
to come from God. And the Scriptures 
teach what God believes about me.

In Mark 1:40 there is the story of a 
leper who came up to Jesus, knelt 
down, and begged to be healed. "If you 
want to,” he said, "you can make me 
clean.” What was it about Jesus that 
made this man feel that he could ap
proach him—when ordinarily he would 
have been forced to shy away? Jesus 
said, "I want to,” and then, Jesus 
touched an unclean person. The story is 
a word of possibility and of hope.

Is it so strange that God sees us with 
such hope when we have none about 
ourselves? How much of who each of us 
are has been realized not because we 
thought we could become or achieve it 
but because others believed us into it 
and affirmed us?

I think of a conversation several days 
ago with a seminary student. He en
tered my office in obvious tension. His 
hands twitched. He was almost gasping 
for breath. He told me how he had been 
fired from a position as youth director.
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He was embarrassed to come and re
port this. I listened as he poured out the 
pain and insult to his self-esteem that 
this event had brought. He saw himself 
as a failure. He was ready to ask per
mission to withdraw. I understood 
something of his hurt, but I didn’t see 
the situation in the same light. I knew 
him to be an able student whose in
securities had probably contributed to 
his unsatisfactory handling of the 
situation. But where he saw no hope, I 
saw possibilities. I asked him how we 
might gain and grow from this experi
ence. We worked out a plan that would 
enable him to learn from his failure 
without giving up. We discovered a way 
to make the pain redemptive. That is 
what the gospel means. God’s word 
about us is yes, even when our word 
about ourselves is no.

Just after the episode at Caesarea 
Philippi when Jesus asked his disciples 
who did people think he was, Jesus 
said, "I must go to Jerusalem and suffer 
. . . . I will be put to death.”

"If anyone wants to come with me 
. . . ” (Matt. 16:21,24, TEV).

What an invitation! Did Jesus really 
believe that there were those around 

him who were capable of giving their 
lives to the point of death? Peter tried 
to discourage Jesus. What did Jesus 
say? "These thoughts of yours don t 
come from God, but from man” (Mat;. 
16:23, TEV).

I wonder how long it took after his 
denial of Jesus for Peter’s mind to go 
back to that word of Jesus: "You are a 
rock. ” We see in the book of Acts tha t 
what Jesus thought of him, that is wha t 
he became. I wonder if that’s what 
Jesus had in mind in that last conversa
tion in John 21 when he asked Peter 
"Do you love me?” and Peter answered, 
"You know I love you.” (I don’t know 
that. I have all sorts of doubts about my 
faith, my loyalty, my faults.) Thank 
God, God is greater than my heart and 
knows more about me than I know 
about myself. Jesus Christ is God s 
word about us and who we are to 
become.

The challenge of this word to us is, 
can we have faith to accept God’s word 
about the tremendous possibilities he 
sees in each of us? and can we affirm 
those possibilities in others, including 
those who may be our seniors according 
to the calendar?
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Book
Reviews

Can Christians Be Educated? Mor
ton Kelsey. Compiled and edited by 
Harold William Burgess. Mishawaka, 
Indiana: Religious Education Press 
Inc., 1977. 154 pages. $5.95.

Morton Kelsey has established himself 
as one of the most perceptive Christian 
educators of our time. An Episcopal 
minister trained in Jungian psycholo
gy, he opens new windows on Christian 
education in everything he writes. This 
book, although a compilation of papers 
written at different times, is no excep
tion.

Kelsey gives a resounding yes to the 
question posed by the book’s title and 
proceeds to establish a practical model 
for educating Christians in local 
church settings in prayer, love, com
munication, wholeness, and under
standing emotion and finding value. In 
each of these areas he offers both a 
searching critique of current approach
es to education and alternatives based 
on Christian perceptions.

At a number of points the essays 
overlap one another, as one might ex
pect in a symposium, but such repeti
tions do not detract seriously from 
their readability or usefulness. Read
ing the book excites me to get out and 
try some of the practical and thorough
ly Christian approaches Kelsey sets 
forth.

E. Glenn Hinson
Professor of Church History 

Southern Baptist Theological 
Seminary 

Louisville, Kentucky

Christianity and the World Order. 
Edward Norman. Oxford University 
Press, 1979. 105 pages. $9.95.

This book has a special application for 
our contemporary situation. It is a com
mentary on the relationship of Chris
tianity in different parts of the world to 
political affairs.

Dr. Norman begins with a critical 
analysis of the politicization of religion. 
This means the internal transforma
tion of the faith itself, so that it comes 
to be defined in terms of political val
ues. It becomes essentially concerned 
with social morality. Christianity today 
is, according to Dr. Norman, being rein
terpreted as a scheme of social and 
political action rendered in categories 
that are derived from the political theo
ries and practices of contemporary soci
ety. Christians seek a corporate 
reaction to collective sins: racism, eco
nomic or cultural exploitation, class 
division, the denial of human rights. In 
past years churches accented human 
fallibility. Today the emphasis is upon 
human capability.

One of the best chapters in the book 
deals with Christianity as it relates to 
the Soviet government, how it fits into 
the Communist framework.

Dr. Norman calls for more emphasis 
upon private religious experience and 
its expression as a way of influencing 
the world order.

Hudson Baggett
Editor, The Alabama Baptist 

Birmingham, Alabama
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Perspectives on Pentecost. Richard 
B. Gaffin, Jr. Grand Rapids: Baker 
Book House, 1979. 127 pages. $3.95.
An Evaluation of the Claims to the 
Charismatic Gifts, Douglas Judisch. 
Grand Rapids: Baker Book House, 
1979. 96 pages. $3.95.

The noncharismatic wing of modern 
evangelical Protestantism is still try
ing to square its notion of biblical inter
pretation with the ever-growing 
Pentecostal position that charismatic 
gifts are real today because they were 
real in biblical times. Historically the 
answer given by the noncharismatic 
branches of Protestantism has been 
that phenomena like "speaking in 
tongues,” in the words of St. Chrysom, 
"is something that used to occur but no 
longer does.” Without realizing it, at 
least some noncharismatic scholars 
found themselves advocating a dichoto
mous view of history by making the 
radical distinction between apostolic 
times and the present era. As the level 
of scholarly sophistication grew among 
charismatics, these scholars were quick 
to point out this error among their 
brothers. These two books seem to be 
an attempt to respond to that challenge 
by continuing to argue that charisma
tic gifts, defined as "speaking in 
tongues,” is something that belongs ex
clusively and entirely to the first cen
tury. The significance is that each 
author attempts to reach that same 
conclusion by using arguments from 
history, theology, as well as exegesis.

Professor Gaffin, chairman of the De
partment of Old and New Testaments 
at Westminster Theological Seminary, 
argues that Pentecost, and related ex
periences, is integral to the once-for-all 
work of Christ and decisive for the life 
of the whole church. By relating the 
phenomenon of tongues closely with 
that of prophecy, Gaffin points to the 

temporary nature of the gift and uses 
elaborate exegetical patterns to show 
that these gifts have been withdrawn 
from the church along with the apos
tles and prophets.

Dr. Judisch, assistant professor of 
biblical studies and Old Testament ex
egesis, Concordia Theological Semi
nary (Fort Wayne), suggests, quite 
candidly, that we must "recognize and 
respect the limits which the Holy Spirit 
has set upon Himself.” He concludes 
that the testimony of Scripture is sim
ply that Jesus "no longer bestows all 
the gifts upon His church that He once 
bestowed” (p. 71). In other words, 
Professor Judisch is suggesting that the 
Holy Spirit is not obligated to conduct 
himself in the same way in every age, 
and if we mandate that he must so 
behave, we do a great injustice to the 
biblical record. In comparison with 
Gaffin, Judisch is leaving open the pos
sibility of speaking in tongues but is 
moving away from anything approach
ing the centrality or necessity of the 
charismatic experience.

Chances are slim indeed that the 
charismatic issue, one that is highly 
charged and extremely emotional, will 
ever be solved on the basis of theologi
cal or exegetical studies, particularly 
when the biblical record is at best un
clear regarding the exact nature of the 
gift and leaves unanswered central 
questions concerning the differences 
between the gift as it is referred to in 
Acts and in First Corinthians.

Watson E. Mills
Mercer University 

Macon, Georgia

66 Search



The key to Bible study
—a KJV Study Bible so fine and rich 
looking on the outside, so full of unique 
study aids on the inside that it has a 
special name!

THE KEY BIBLE
With 650 pages of study helps—
43 keys to open up Bible study
The finest, most comprehensive King James Version Bible ever 
published. Includes features far above and beyond the ordinary. 
Study aids that are a study in themselves. In-depth articles 
by leading and respected Bible scholars. Complete references, cross 
references, charts, chronologies, indexes. Durable, high quality, 
rich looking bindings. THE KEY BIBLE is all this and more!
(Holman)

Features include:
• Treasury of Biblical Information
• Life and Teaching of Jesus Christ
• Topical Index
• Harmony of the Gospels
• Concordance
• Bible Atlas and Atlas Index
• Much, much more!

*20% off listed prices through
January 31, 1981

Deluxe Top Grain Cowhide Edition 
1814XRL—Black • R1814XRL—Burgundy • N1814XRL—Brown

Genuine Leather Edition each’ $39-95
1812XRL—Black • N1812XRL—Brown $29.95

Budget Imitation Leather Edition
1810XRL—Black • N1810XRL—Brown • R1810XRL-Red $19.95

*The key to SAVINGS . . .
SHOP OUR WINTER JUBILEE SALE 

20% off regular price on all HOLMAN BIBLES IN STOCK 
December 26, 1980 - January 31, 1981

BAPTIST BOOK STORES
For the key to Bible study . . . and SAVINGS, visit your 
Baptist Book Store or order from the Baptist Book Store or 
Mail Order Center serving you.

PLEASE NOTE: On all cash mail orders add state sales tax if applicable and the 
following amounts for delivery and handling—60C for one Bible; 25C for each addi
tional Bible.

9-9006



DOES YOUR OUTREACH PROGRAM 
NEED NEW LIFE ?

Take a Ringmaster visiting 
with you.

A new method of outreach is here.
Why not try audiovisual outreach! Through the CAVE 
Plan Broadman has a tool which can creatively be used 
to spark any outreach program—the Bell & Howell Ring
master slide and sound projector.

It's like two projectors in one.
—a front throw projector that casts images c 
wall, and a rear screen projector. Create yi 
own pre-recorded, pulse controlled sound? 
slide programs.
Two models:
799A with automatic focus
797A without automatic focus

CHURCH 
AUDIOVISUAL 
EDUCATION 
PLAN

। Buy at a discount—save through CAVE!
Please send me more information on the above audiovisual equi।

। ment and the CAVE (Church Audiovisual Education) Plan.
I Name................................................................. ............... -..-——
I Street_______________________________________________

C i ty State_____________Zip
Phone................................................................. ....... ——------—

(area and local)
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