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God’s Call: My Ministry
God has a purpose for every life, but many persons have a difficult time determining 
their unique niche. Some reach mid-adult years still feeling uncertain about their 
life’s purpose.

As a minister and a leader, you have opportunities to provide guidance for the 
direction of many lives. This takes prayer, sensitivity to their gifts, knowledge of 
world needs, awareness of Vocational Guidance resources, and attention to your own 
example of purposeful ministry.

This year’s Life Commitment Month theme emphasizes the importance of Chris
tians’ using their God-given gifts for God’s glory in ministry wherever they are. 
Some Christians are called to use their gifts in a church vocation—some for short
term service, others for a lifelong career.

Each church receives a Life Commitment Month poster like the one pictured. 
Resources and suggestions of implementing Life Commitment Month are given on 
the back of the poster. Additional posters are available free of charge from Vocation
al Guidance, Baptist Sunday School Board, 127 Ninth Avenue, North, Nashville, 
Tennessee 37234, until the supply is exhausted.

Vocational Guidance is a service of the Sunday School Board to help persons know 
more about their gifts for ministry, calling, and commitment. Special materials are 
produced for those who are interested in church vocations, such as the Vocational 
Guidelines series of pamphlets, the newsletter Sounds, books required for the 
Church Study Course Church Vocation Preparation Diploma, and BTN messages 
(the Sunday School Board’s telecommunication service). For more information, 
write Vocational Guidance.
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Continuing Education 
for the Minister
BRUCE P. POWERS

What are the forces that mold our lives 
as professional religious persons? the 
job description? the unwritten expecta
tions of influential people in the congre
gation? the desires of a co-worker? Or 
perhaps could it be the needs of the con
gregation? of the community? of a 
church program organization? or of a 
big project?

Then again what about the personal 
concerns each of us has? our hopes for 
the church? our goals in life? our con
cept of ministry? our need to be ap
preciated as persons who are 
competent both as leaders and as Chris
tians?

Continuing education as I under
stand it is an approach to life. It is a 
way of leaning into issues such as these 
that confront us in our church, home, 
and community responsibilities, as well 
as in interpersonal relationships. It in
volves recognizing who and whose we 
are, determining professional and per
sonal commitments that are important, 
and taking steps to live faithfully out of 
those commitments.

How do people see us? Are those who 
work for a church special people? Is 
there a difference between how we min
isters view ourselves and how members 
of the congregation view us? Who are 
we, really?

Ernest Mosley started our thinking 
several years ago when he described 
our roles as a series of concentric cir
cles, as illustrated in Figure I.1

Each circle represents a dimension of 
who we are, with the innermost one— 

Christian person—being the core and 
other areas encompassing this in pri
ority order. Each builds on the previous 
circle, enriching but also depending on 
the commitments and cohesiveness of 
inner priorities.

Mosley suggested that there are four 
basic principles that influence who we 
are and what we do:

Figure 1 
Priorities in Ministry

1. The major influence related to pri
orities must always flow from inside 
out.

2. Whenever an inside circle is weak, 
a person’s ability to function in the 
outer circles is weakened.

3. When an outer circle takes priority 
over an inner circle, there is potential 
for trouble.

4. When the order of priorities is 
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maintained, the minister gains greater 
satisfaction from and is more effective 
in his or her life and work.2

When these priorities—and the abili
ty to function effectively in each area— 
are maintained, we see ourselves and 
others clearly. We can relate to others 
openly, seeking always to find the best 
answer for a particular situation that 
will meet the needs of all involved.

When these priorities—or the ability 
to function effectively in any area—are 
disrupted, we get distorted impressions 
of our needs and relationships. We 
start relating to others covertly, avoid
ing confrontation with people or issues 
that show up our weaknesses. We begin 
to go after easy answers, looking for 
ways to cope with increasing frustra
tion and disappointment.

Continuing education is not just 
securing information related to these 
priorities. It is a formula for lifelong 
learning that serves as a tool to keep 
priorities in order and skills main
tained. The aim is to enhance perfor
mance and satisfaction in all 
dimensions of life.

What Is the Formula?
Who are we really? People with gifts of 
teaching, leadership, administration? 
Persons who have a burden for youth, 
for adults, for children? Full-time 
Christian workers who do what the 
deacons ask us to do? Families that are 
supposed to be perfect and always help
ing others? People who can race night 
and day and never know where the 
finish line is?

Life is made up of a lot you have to 
do. I call this "paying the rent.”3 In 
keeping myself fit to live and work 
with, there are certain things I must do, 
such as bathe, brush my teeth, keep my 
body healthy and my mind reasonably 
alert, and maintain a wholesome out
look on life.

What about your job? What are the 
minimum expectations to make you 
and others feel good about your work? 
This list of expectations is the level of 
what you have to do—it is paying the 
rent.

Paying the rent is a two-dimensional 
activity; that is, you can approach the 
same work in two entirely different 
ways. One leads to satisfaction and the 
other leads to dissatisfaction.

Figure 2
Response Pattern

Satisfaction
Total Involvement 

Concentration 
Interest

Active Response

Passive Response

Indifference
Boredom 

Withdrawal 
Dissatisfaction

As illustrated in Figure 2, our reac
tion to any dimension of life begins in 
the middle with a choice of active re
sponse or passive response. From that 
point, the direction is set; we may 
progress slowly or rapidly, but the po
tential is limited by the choice of direc
tion.

One way of viewing this is that each 
route begins with the way in which we 
respond to paying the rent. An active 
response puts me in control of my life. 
A passive response is abdication.

But isn’t the minister to give away 
his or her life, you say? Yes, if that is 
the active choice to achieve the desired 
results of your life. But, no, if it is a 
passive abdication because you are im
mobilized and cannot deal with the 
pressures and tugs of priorities in your 
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life. Results are achieved by active min
isters.

But beware. There often is a major 
misunderstanding about paying the 
rent. Some active persons get trapped 
by paying the rent and paying the rent 
and paying the rent. They never stop to 
calculate what is appropriate in terms 
of their priorities, and they overpay in 
one area while draining themselves 
elsewhere.

The appropriate choice is to calculate 
the rent (something many of us never 
do), then pay the rent perhaps 110 per
cent. Beyond that, channel energy and 
resources into other areas that are im
portant to you. After calculating the 
rent, if you have difficulties with or are 
not willing to pay it, you have four op
tions!

Your Options
In dealing with your priorities, every 
individual has at least four options: (1) 
stay and accept or accommodate the 
situation, (2) leave or get out of the 
situation, (3) change yourself, or (4) 
change the situation/organization.4

The first option is the "grin and bear 
it” approach. This sometimes is a con
scious choice, but more often it is the 
result of a passive ministry stance. We 
gradually lose drive, and survival 
becomes the primary concern. It is an 
acquiescent, no-decision stance, half
way between retreating and advancing.

The second optionr—to leave—is al
ways a viable choice. Whenever one’s 
basic values are threatened and alter
natives are exhausted, resigning may 
be the only route that preserves person
al integrity. This must be distinguished 
from a forced termination, which might 
be a consequence of the first option. 
Leaving by your choice is an aggressive 
action designed to assist you in meeting 
personal needs and values.

The third option—change yourself— 

is designed to help you bring your val
ues and skills more into line with the 
needs of others. It assumes that you 
have some areas in your life in which 
you can become more tolerant and har
monious and that as situations change 
you can make your share of adjust
ments related to common tasks. Tnis 
also relates to technical abilities used 
in your work. As needs change—such 
as when a new computer system is in
stalled—you are willing to develop 
needed skills.

The fourth option is to change the 
situation or the organization. Under 
certain circumstances, you might 
choose to implement change in order to 
better accommodate your needs and 
values. This choice must be made on 
the basis of the cost to you personally as 
well as to the situation/organization. 
This option assumes that a minister 
will make changes that improve his or 
her status while helping or at least not 
harming the institution.

So, in the face of any problem, you 
always have these four options. Each of 
them is acceptable if you logically and 
sincerely look for the best answer for 
all involved.

My particular bias is a combination 
of options three and four—a combina
tion of changing myself and the situa
tion. This, in my judgment, is the 
foundation for continuing education in 
the best sense.

Making Your Choice:
Strategies for Continuing Education

Option One—Grin and Bear It
If this is the preferred strategy, such as 
surviving in a position until retire
ment, growth experiences are not 
needed. Rather, work on coping tech
niques. Determine what has to be done 
and at what performance level. Then 
do your best to meet these minimum 
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expectations. When asked to do some
thing, make no promises unless you 
will follow through. Work out a 
schedule of the time you are able and 
willing to give, then try to maintain it.

Maintain supportive relationships 
wherever possible. Expand the time 
you are with people of the congrega
tion, going with them and being with 
them in as many church activities as 
possible. Do not respond directly to 
criticism. Counsel with a trusted friend 
or spouse.

Option Two—Leave
In many ways this is the most difficult 
decision to make. It involves leaving a 
known situation for the unknown, 
which may turn out to be worse. Yet, 
this may be the best choice under intol
erable circumstances.

Continuing education requires an ac
curate assessment of the issues leading 
to separation. If this was not done 
thoroughly prior to the decision, do it 
before moving into a new situation.5 
Seek to answer these questions: What 
are your values? What are the job pos
sibilities? What are your life circum
stances? What changes must be made?

For some people, workshops, semi
nars, or personal counseling can meet 
this need. Others depend on informal 
discussions with trusted friends, read
ing, and personal assessment. Regard
less, searching and redirection are 
necessary if the situation is to be differ
ent the next time. Otherwise, an in
dividual often finds himself or herself 
replaying the same story again and 
again. It can be painful for the person 
and the church/institution.

Option Three—Change Yourself
This is the traditional view of continu
ing education, improving personal 
skills. William M. Pinson, Jr., in Ready 
to Minister, suggests several avenues 

that are easily available to each of us:6 
Individuals.—Who are those people 

you can learn from? Determine in
dividuals in your congregation and col
leagues in ministry who have expertise 
in your area of need. For example, Pin
son says he has studied management 
and administration with businessmen, 
money management and budgeting 
with bankers, and human relations and 
motivation with deacons. Search out in
dividuals and ask for their help.

Informal groups.—Find or form a 
small group to explore areas of need in 
an informal way. Some are organized 
around a particular purpose such as a 
reading group; others have no set agen
da other than building on the needs and 
interests of participants. In addition to 
opportunities for learning, this ap
proach provides a support group.

Conferences and classes;—These are 
the formal, structured opportunities 
for skill development. They are avail
able through denominational depart
ments devoted to support of ministers, 
professional organizations, colleges 
and seminaries, and conference centers 
devoted to leadership development. 
Some of these provide comprehensive 
degree or certificate programs with 
prerequisites for enrollment, while oth
ers offer short-term improvement op
portunities open to any interested 
person. See the list of resources at the 
end of the article.

Written materials;—There is no sub
stitute for keeping up with your profes
sion. Pinson suggested subscribing to 
several journals and periodicals related 
to your field of ministry, reading a 
newspaper and a newsmagazine, and 
keeping a regular book-reading plan. 
Public libraries can provide much of 
this reading material, and many semi
naries and colleges offer mail service at 
a nominal cost. Another possibility is 
former teachers. Write and request a 
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list of the latest resources that would 
keep you up-to-date. For example, each 
fall I prepare a list of key resources in 
educational administration and leader
ship which I send to interested persons.

Electronic aids.—Audiotapes, video
tapes, records, and computer programs 
represent some of the many electronic 
aids now available to assist persons in 
professional development. The most 
used aid undoubtedly is the audiocas
sette. They are widely available and 
can easily be played in a car between 
calls, while dressing, during breaks, 
etc.

Schools.—For most ministers, com
pletion of an accredited program of 
studies at the college or seminary level 
is desirable. While the other approach
es listed above may be preferable for 
most persons established in their ca
reers, a return to school may be best if 
you plan a major vocational change or 
have never had the opportunity to com
plete college or seminary studies. Con
tact a Baptist seminary or college in 
your region, or write the Seminary Ex
ternal Education Division, 901 Com
merce Street, Nashville, TN 37203.

Option Four—
Change the Situation/Organization
Although a minister sometimes seeks 
to change a situation for selfish rea
sons, most are sincerely seeking to help 
the institution become more effective in 
fulfilling its purpose.

If most of your priorities are in order 
except for your work, you may decide to 
try to change the situation to make it 
more compatible with your needs. This 
requires a high degree of risk and an 
assumption that if it is good for you it 
is good for the congregation (which may 
not be so). If you are not successful, the 
alternative of resignation is still avail
able.

Another possibility is that you are 

convinced that organizational change 
is necessary for the good of all involved. 
This also is risky, but you are working 
toward organizational renewal in light 
of the purpose of the institution. Conse
quently, you can share responsibility 
for and participation in the process 
among a wider group of interested per
sons. This is the primary focus of the 
following suggestions.

The beginning point is to accept the 
organization as a social organism; that 
is, from its founding, people have decid
ed how to plan, organize, direct, coordi
nate, and evaluate the institution. 
They have developed the structures, 
the programs, the budgets, the policies, 
and the procedures. In essence, people 
are the institution. Therefore, change 
comes not by dealing with an amor
phous it, but by changing the percep
tions, awareness, and values of those 
significant persons who guide the insti
tution. You must become a change 
agent.7

Following are the principles for 
being successful:

1. Know yourself.—Until you know 
your needs, values, and objectives, you 
cannot know what will make you 
happy about any changes that might 
occur.

2. Understand the organization. 
—This requires assessing the situation 
and determining the values, norms, 
key people, subsystems, cliques, and 
political alliances in the organization. 
What historical influences are there 
that might influence your work? What 
have leaders accomplished in the past?

3. Keep lines of communication 
open.—Informed decisions require that 
we relate to all parties and viewpoints 
within our constituency. When com
munication is blocked, people take 
sides and previous points of view are 
reinforced.

4. Determine how others feel.—See 
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how others feel about the situation and 
whether they agree with your desires. 
If few agree with you, perhaps another 
self-assessment is needed; you may 
have misread the possibilities. On the 
other hand, if you can identify allies or 
find a reasonable base of support, you 
have the beginnings of a team that can 
generate pressure for change.

5. Analyze the different points of 
view:—Do this from the many points of 
view of all parties involved. This helps 
you see both the positive and the nega
tive issues in your position as well as in 
opposing viewpoints. Often, common 
ground can be found that will be the 
basis for enlarging areas of agreement.

6. Understand all dimensions 
thoroughly:—Study and be prepared to 
be the expert on the change you are 
seeking. You must maintain your credi
bility while assisting others in under
standing the benefits of the proposed 
change.

7. Continue the effort:—Be persis
tent and take advantage of every oppor
tunity as it comes along. Successful 
change is slow and will usually ebb and 
flow as people adjust to the small steps 
in the process. Too much change too 
fast creates resistance that often causes 
rejection of the leader and/or the 
proposed change.

8. Have a sense of timing:—Wait for 
the opportune moment. Even the most 
elaborate strategies may fail unless 
political and environmental forces are 
in your favor. On the other hand, to 
wait indefinitely suggests a reluctance 
to risk—a choice to "grin and bear it.”

9. Share the credit:—As enthusiasm 
develops and there are some successes, 
share the credit with all who had a 
part. People give much more support to 
changes they have helped to form and 
rejoice as co-owners when ideas are ac
cepted.

10. Avoid win-lose strategies.—Hav

ing a showdown in which one party 
wins and another loses is a no-win 
situation. Unfortunately, this happens 
many times every year, with the orga
nization usually winning and the min
ister’s being asked to leave. Avoid 
giving ultimatums, overtly challenging 
the authority of powerful church mem
bers, and paying low rent in your job 
performance.8

Find the areas of common agreement 
and broaden the base of support. Keep 
asking the people to join you in finding 
the best answer for this time and place 
—not your answer or their answer but 
an answer that will be good for all in
volved.

What continuing education will help 
with option four? All that has been sug
gested thus far. Plus you will want to 
read, participate in conferences, and 
practice your profession as an educator, 
a prophet, a leader, an agent of change. 
Several books listed in the bibliography 
are especially suitable for this option; 
they are marked with an asterisk. If 
you are interested in courses or work
shops, contact the professor of adminis- 
tration/leadership at the seminary in 
your area. Information about profes
sional training is available from the 
National Training Lab, P.O. Box 9155, 
Rosslyn Station, Arlington, VA 22209; 
or from the American Management As
sociation, 135 West 50th Street, New 
York, NY 10020.
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The Minister as Teacher
JAMES E. HIGHTOWER, JR.

The contemporary Christian minister 
is born from the stock of the ancient
day, Jewish prophet. Yet an examina
tion of the Old Testament seems to indi
cate that the Jewish prophet was born 
from the fertile soil of Jewish teaching. 
The first section of this article will ex
amine preaching and teaching in the 
Old Testament.

The Role of Teaching in the Old Testament 
Deuteronomy 6:1-9 focuses our atten
tion on the importance of teaching to 
the early Hebrew. Moses had just been 
given the Ten Commandments. In 
Deuteronomy 6:4-5, he gave the great 
commandment to Israel. Verses 6-9 
stress the importance of keeping and 
passing on the great commandment. 
The passage reads:

’’Hear, О Israel: The Lord our God is 
one Lord; and you shall love the 
Lord your God with all your heart, 
and with all your soul, and with all 
your might. And these words which 
I command you this day shall be 
upon your heart; and you shall teach 
them diligently to your children, 
and shall talk of them when you sit 
in your house, and when you walk 
by the way, and when you lie down, 
and when you rise. And you shall 
bind them as a sign upon your hand, 
and they shall be as frontlets be
tween your eyes. And you shall 
write them on the doorposts of your 
house and on your gates” (Deut. 6:4- 
9, RSV).1
Verse 7 is a clear command to teach. 

’’And you shall teach them diligently to 
your children.” What is to be taught?

God’s commandments. How shall they 
be taught? Diligently. To whom shall 
these commands be taught diligently? 
The children. Who is to do the teach
ing? Fathers in the home. By the third 
or fourth century mothers also shared 
this responsibility as indicated in Prov
erbs 1:8 and 31:1.

Thus, the first good look that we have 
of teaching from an Old Testament per
spective is clear about the what, the 
how, and the who of teaching. Teaching 
is a responsibility of all believers. Its 
purpose is to nurture and edify the gen
erations to come. Proverbs 1:8 makes it 
clear that religious instruction, at this 
time, was centered in the home and was 
the responsibility of both parents, not 
just the male: "Hear, my son, your fa
ther’s instructions, and reject not your 
mother’s teaching” (RSV). Religious 
education was a family affair for the 
purpose of instructing coming genera
tions.

By Jeremiah’s day the teaching had 
an evangelistic thrust. Not only were 
children instructed in the home but 
also in the community. Jeremiah said: 
"And no longer shall each man teach 
his neighbor and each his brother say
ing, ’Know the Lord,’ for they shall all 
know me, from the least of them to the 
greatest, says the Lord” (Jer. 31:34, 
RSV).

This is a new covenant passage in 
Jeremiah. The implication is clear. In 
the present age we teach so that others 
may know God. In the age to come all 
persons will know Him.
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The Role of Preaching in The Old Testament 
Preaching in the Old Testament is not 
as simply defined. The prophet, the 
ancestor of the Christian preacher, 
dominates the scene in proclamation. 
An example is Amos. Amos was a farm
er raised in a rural area on the edge of 
the Judean hills. His was not the life of 
the cosmopolitan sophisticate; rather, 
it was the life of a country boy raised in 
harsh surroundings.

Yet, when God called him to pro
claim His message anew to Israel, he 
did it eloquently. Amos, this rugged 
farmer, had been steeped in Jewish 
teaching. This religious instruction al
lowed him to come from the hills and 
preach God’s message of repentance 
and redemption to a backslidden na
tion. In all likelihood Amos could come 
from those hills preaching because he 
came from a home that took 
Deuteronomy 6:7 to heart. He had been 
taught diligently.

Preaching in the Old Testament 
primarily is tied to calling persons to 
repentance.

The Role of the Scribe in the Old Testament 
By the post-Exilic period the prophet 
had fallen into the shadows. The scribe 
came forward to take his place. The 
classic description of a scribe is found in 
the Apocrypha. It reads:

If the great Lord is willing, he will 
be filled with the spirit of under
standing; he will put forth words of 
wisdom and give thanks to the Lord 
in prayer. He will direct his counsel 
and knowledge aright, and meditate 
on his secrets. He will reveal in
struction in his teaching, and will 
glory in the law of the Lord’s cove
nant. Many will praise his under
standing, and it will never be blotted 
out; his memory will not disappear, 
and his name will live through all 
generations. Nations will declare 

his wisdom, and the congregation 
will proclaim his praise; if he lives 
long, he will leave a name greater 
than a thousand, and if he goes to 
rest, it is enough for him (Ecclesias- 
ticus 39:6-11).
The scribe was the first specialist in 

collecting, studying, and interpreting 
the Law. At the time of the restoration 
of the Temple, under Ezra, the scribes 
emerged as an influential class of 
teachers and interpreters of the Law. 
Ezra became the paradigm of the earli
est post-Exilic doctors of the Law.

Nehemiah 8:1-4 shows Ezra, the 
scribe, sharing God’s Word with the 
congregation. It was this Word that led 
God’s people to repentance. The pas
sage reads:

And all the people gathered as one 
man into the square before the 
Water Gate; and they told Ezra the 
scribe to bring the book of the law of 
Moses which the Lord had given to 
Israel. And Ezra the priest brought 
the law before the assembly, both 
men and women and all who could 
hear with understanding, on the 
first day of the seventh month. And 
he read from it facing the square 
before the Water Gate from early 
morning until midday, in the pres
ence of the men and the women and 
those who could understand; and 
the ears of all the people were atten
tive to the book of the law. And Ezra 
the scribe stood on a wooden pulpit 
which they had made for the pur
pose (RSV).
By this time in Israel’s history, the 

teacher had supplanted the preacher. 
Israel’s history shows us that teaching 
or preaching must not stand alone. God 
speaks to us from the past, and we need 
persons gifted by God to teach us. God 
also called us to repentance in the 
present.

We need persons gifted in proclaim
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ing to call us for the first time or to call 
us back again to God’s way.

Conclusions from the Old Testament Study 
Preaching and teaching waned or 
waxed according to the needs of God’s 
covenant people. When repentance was 
needed, preaching flourished. When 
nurture was needed, teaching flour
ished. By the time of the restoration, a 
new teacher, called a scribe, had come 
into existence. This person collected, 
guarded, and interpreted Scripture.

God’s covenant people functioned 
best when preaching and teaching 
stood together.

Preaching and Teaching in the New Testament 
This section will focus on Jesus first as 
teacher and then as prophet. Finally, a 
brief examination of the apostles as 
preachers/teachers will be drawn.

Jesus as a Teacher
The most frequent title given to Jesus 
by common people was "Rabbi.” It is 
merely another designation for teach
er.

Mark described Jesus as constantly 
teaching. "Again he began to teach” 
(4:1, RSV). "And he taught them many 
things in parables” (4:2, RSV). "And on 
the sabbath he began to teach in the 
synagogue” (6:2, RSV). "And he went 
about among the villages teaching” 
(6:6, RSV). "And he began to teach 
them that the Son of man must suffer 
many things” (8:31, RSV). "For he was 
teaching his disciples” (9:31, RSV). 
"And as Jesus taught in the temple, he 
said” (12:35, RSV).

When Nicodemus had his eventful 
nocturnal visit with Jesus, he ad
dressed Jesus as teacher: "This man 
came to Jesus by night and said to him, 
'Rabbi, we know that you are a teacher 
come from God” (John 3:2, RSV).

This was doubtless a title of respect.

The way one became a rabbi was to 
study with one and then be ordained by 
him. This laying on of hands passed 
down the authority and wisdom of 
Moses. Jesus was not ordained in this 
way; yet Nicodemus recognized His au
thority.

Mark 1:22 records the people’s 
amazement at Jesus’ authority. "And 
they were astonished at his teaching, 
for he taught them as one who had au
thority, and not as the scribes” (RSV). 
By this time the scribe had become 
more of a legalist than a mover of God’s 
people. Jesus became a new teacher 
with new potency to give God’s people 
a word from the Lord. Jesus was known 
as a teacher and spent a large part of 
His ministry teaching in synagogues, in 
crowds, and in small groups with His 
disciples.

Jesus as a Preacher
To draw a sharp line of distinction be
tween Jesus’ teaching and preaching 
ministry is impossible. For one thing, 
effective preaching (while calling per
sons to repentance) should have a 
teaching quality to it.

Jesus did have this prophetic role. On 
one occasion He asked the disciples 
who others thought He was. Peter said 
some believed Him to be Elijah or Jere
miah or perhaps John the Baptist come 
back from the dead. All these men were 
excellent examples of the prophets.

When Jesus cleansed the Temple, He 
claimed His authority as the Son of 
God. Surely this incident reminded peo
ple of the prophetic role as Jesus called 
them back to right living as God’s cove
nant people.

Jesus was not only a teacher; He was 
a preacher also.

The Apostles as Teachers and Preachers
Much could be said about the preaching 
and teaching ministry of the apostles.
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Surely the thoughtful reader will want 
to examine the preaching of Peter in 
the early chapters of Acts. It also must 
be remembered that most of the epistle 
material is teaching new Christians 
how to grow and mature in the faith. 
From the preaching of Peter to the epis
tles of Paul (that apostle who was late 
born), the early church was filled with 
both preaching and teaching. One task 
did not have a preeminent position over 
the other. Both were a part of Kingdom 
service.

Acts 5:42 succinctly describes the re
lationship between preaching and 
teaching for us. "And every day in the 
temple and at home they did not cease 
teaching and preaching Jesus as the 
Christ” (RSV).

The Difference Between 
Teaching and Preaching
Both preaching and teaching have been 
examined from the perspectives of the 
Old Testament, the New Testament, 
and the apostles. What then is the dif
ference between teaching and preach
ing?

Preaching, from a biblical perspec
tive, seems to be the proclamation of 
the Word of God to persons who do not 
yet believe in God through Jesus 
Christ. Teaching is helping persons 
who do believe to grow and to mature as 
disciples. Teaching also helps lead chil
dren, being raised in a Christian home, 
to a point of belief.

No doubt many readers are asking 
the question, Why don’t you use С. H. 
Dodd’s terminology of kerygma and 
didache. Because what I am saying is 
not precisely what he set forth in his 
1937 volume.2

Dodd believed that teaching in the 
New Testament was largely related to 
ethical instructions. I believe teaching 
in the church (ancient or modern) must 
(and did) go beyond that. Dodd’s theory 

was helpful for its time because it 
called weak pulpits back to proclaiming 
salvation in and through Jesus Christ. 
I am saying that effective teaching in
corporates a kerygmatic quality also.

The modern church must not let 
preaching or teaching win the day. 
Both are needed to help the church (lo
cal and universal) be strong. If the mod
ern church exalted teaching over 
preaching, it would eventually become 
moralistic and legalistic as it had 
become with the scribes of Jesus’ day. If 
preaching is exalted over teaching, the 
church would be void of maturing 
Christians on whom much of the ongo
ing ministry of the church rests. James 
D. Smart summed it up by saying, "The 
distinction between preaching and 
teaching must be maintained, but it 
must not be allowed to become a false 
and un-Biblical distinction.”3

The Minister as Teacher
It’s hard for ministers (even ministers 
of education) to be seen as teachers. 
Pastors are known as "preachers.” In
deed many people do not even call their 
pastor by name; they simply say, 
"Preacher.” Pastor search committees 
are still called pulpit committees. And 
when is the last time a prospective pas
tor went to a church to deliver a "trial 
lesson”?

Ministers of education are all too 
often seen as the program persons of 
the churches. They are responsible for 
ordering the literature, distributing it 
once it has arrived, and making sure 
the fellowship hall is set up for Wednes
day night supper. When is the last time 
you heard someone say, "Our minister 
of education is a real Christian educa
tor?”

Ministers, who are serious about 
teaching, work on at least two levels. 
The first is the informal level. On the 
informal level the teacher must reveal 
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what kind of a person he is to the learn
er. The day of the pastor’s being on the 
pedestal and the church member below 
has passed. This self-disclosure of one
self to others will be the basis of being 
a true educator.

Sidney M. Jourard captured this 
truth when he said:

We are said to be a society dedicated 
to the pursuit of truth. Yet, disclo
sure of the truth, the truth of one’s 
being, is often penalized. Impossible 
concepts of how man ought to be— 
which are often handed down from 
the pulpit—make man so ashamed 
of his true being that he feels obliged 
to seem different, if for no other rea
son than to protect his job. Yet, 
when a man does not acknowledge 
to himself who, what, and how he is, 
he is out of touch with reality, and 
he will sicken. No one can help him 
without access to the facts. And it 
seems to be another fact that no man 
can come to know himself except as 
an outcome of disclosing himself to 
another person. This is the lesson we 
have learned in the field of psy
chotherapy. When a person has 
been able to disclose himself utterly 
to another person, he learns how to 
increase his contact with his real 
self, and he may then be better able 
to direct his destiny on the basis of 
this knowledge.4
The second ingredient to the pastor 

as informal teacher is that of dialogue 
instead of monologue. But how is this 
accomplished in the art of sermon mak
ing? Preaching should help persons for
mulate their convictions not formulate 
convictions for persons. We should 
bring the questions, doubts, and affir
mations of persons to the preaching 
task. This can only be done by listening 
to persons during the week. The pastor 
can ask others’ assistance in preparing 
for the preaching task. Through study 

groups, worship committees, and the 
like, preaching can become inclusive 
rather than exclusive. The pastor 
might check words he is using in next 
Sunday’s sermons with a small group of 
laypersons to see if the words are un
derstandable. Jesus often used far more 
symbols in teaching/preaching than 
complex words. Perhaps we should fol
low His model. The pastor should make 
a conscious effort to meet people’s 
needs.

These are merely suggestions of how 
preaching begins to be dialogical. This 
list is suggestive, not exhaustive.

An environment that is conducive to 
effective education will be dialogical 
rather than monological. Reuel Howe 
said: "But dialogue can restore a dead 
relationship. Indeed this is the miracle 
of dialogue: it can bring relationship 
into being, and it can bring into being 
once again a relationship that has 
died.”5

The final ingredient to the pastor as 
informal teacher is extending our 
boundaries as persons. That is, the in
formal, dialogical teacher will be a 
growing person.

Jourard expressed it in these terms: 
In the general scheme of things, 
what consequences follow when 
men disclose their real selves, one to 
the other? Here are some of the obvi
ous outcomes:

—They learn the extent to which 
they are similar, one to the other, 
and the extent to which they differ 
from one another in thoughts, feel
ings, hopes, reactions to the past, 
etc.

—They learn of the other man’s 
needs, enabling them to help him or 
to ensure that his needs will not be 
met.

—They learn the extent to which 
this man accords with or deviates 
from moral and ethical standards.
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Why do we disclose ourselves, and 
why do we not? Answers to this 
question are of enormous impor
tance, since mutual ignorance 
seems to be at the root of all prob
lems between family members or be
tween citizens of different nations.

Researches I have conducted show 
that a person will permit himself to 
be known when he believes his audi
ence is a man of goodwill. Self-disclo
sure follows an attitude of love and 
trust. If I love someone, not only do 
I strive to know him; I also display 
my love by letting him know me. At 
the same time, by so doing, I permit 
him to love me.6
Notice that a former psychology 

professor at a major university dis
cusses a pivotal Christian issue—love 
and trust. How do you give or receive 
love and trust? By being vulnerable to 
others. Isn’t this what God did? He gave 
His Son who became vulnerable, even 
to death on a cross.

The pastor is called to disclose what 
kind of person he is. This vulnerability 
is a chief teaching device.

The Pastor as Formal Teacher
Church members need to see the pas
tor’s commitment to teaching. This 
needs to be a formal commitment on 
the pastor’s part. "I chose to be a teach
er.” This is the second level of the min
ister’s work as teacher.

Let me suggest ways you can become 
a teacher on the formal level.

First, be a teacher of teachers.— 
Weekly workers’ meetings are a time- 
honored and proved method. Become a 
teacher by meeting weekly with your 
Sunday School teachers. Let them hear 
you explain and apply the upcoming 
week’s lesson.

Second, use a variety of teaching 
methods.—In your weekly workers’ 
meeting do more than explain the 

Scripture. Model a range of methods 
that teachers can use in teaching. I do 
not believe teachers should parrot on 
Sunday morning what the pastor said 
on Wednesday night. Therefore, the 
wise pastor will spend as much time on 
method as he does on content.

John Sisemore, a respected Baptist 
educator, said:

There is no learning without experi
ence; and there is no experience 
without involvement. Likewise, 
there is no involvement without per
sonal activity. Therefore, the more 
worthwhile the activity, the more 
meaningful is the involvement. The 
more meaningful the involvement, 
the more vivid the experience, the 
more significant is the learning. 
This sequence means that the learn
er’s personal activity rather than 
the teacher’s method, is the real key 
to learning.7
Methods such as discussion, stories, 

question and answer, drama, role play
ing, previous assignment, and inter
views can add new life to otherwise dull 
teaching. As you are willing to go 
beyond lecture to other methods, teach
ers can find new excitement in teach
ing. However, do not abandon the lec
ture as a bad form of teaching. At times 
it is the best form for communicating 
what you are saying. Also, measure any 
teaching by what Robert E. Bingham 
calls the three Cs:

• "Is it clear? Can the least mature 
member of the class understand?”

• "Is it concise?” If verbosity or un
clear symbols cloud your teaching, 
delete them.

• "Is it channeled? Does my message 
strike at the heart of what is being con
veyed in this lesson?”8

Never use another teaching method 
just to be clever.
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Third, use your study for Wednesday 
night teacher training to build Sun
day’s sermon;—Teachers will be 
pleased to hear you deal with the same 
biblical material in worship that they 
dealt with in Sunday School. This prac
tice makes good use of your time and, I 
believe, increases the listening span of 
your audience. John Killinger said, 
"The feeling of unity and progress, 
when the pulpit and teacher’s lectern 
are in benevolent and harmonious rela
tionship, with one challenging and 
leading the other, belongs to any people 
of God.”9Preaching on the Sunday 
School text can develop an interplay be
tween the sermon and education that is 
not possible any other way.

Fourth, take your teachers to training 
events;—Go as a participant not as the 
bus driver. When teachers see your 
need for learning and your sacrifice of 
time, they will feel a new sense of com
mitment.

Training events are offered regularly 
on the associational, state, and na
tional levels. Each summer Ridgecrest 
and Glorieta Conference Centers are 
filled with training opportunities. Find 
these training opportunities and use 
them.

Fifth, the pastor should maintain 
regular contact with the Sunday School 
and Church Training directors;— 
Lunch every week with these persons 
would allow you to stay on the cutting 
edge of your church’s educational min
istry.

The pastor, through his personhood, 
is an informal teacher. The pastor, 
through modeling the teaching process, 
is a formal teacher.

Tension should not exist between the 
pastor as preacher and the pastor as 
teacher; but it does. It is my hope that 
this article will lessen that tension for 
the pastor who is serious about teach
ing.

John Killinger described it succinct
ly: "A good sermon is a prime teaching 
device at the same time that it is a proc
lamation; and a good lesson inevitably 
ends by making the gospel more real 
and visible in the lives of the stu
dent.”10

Preaching or teaching? Yes, the 
church needs both!
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Women, Education, 
and the SBC
JAMES E. REED

Whether in the context of college or 
seminary, some of the most cherished 
words to the graduate are: " ... hereby 
awards ... the degree of... in recogni
tion of the fulfillment of all the require
ments of the trustees and faculty; and 
with all the rights, privileges, rewards, 
and responsibilities hereunto at
tached.”

Do the words rights, privileges, re
wards, and responsibilities apply 
equally to men and women? Historical
ly this has not been the case. As a rule, 
women throughout history have been 
unable to gain a formal education. Fur
thermore, the few who have had the 
privilege to study have not equally 
reaped the rights and rewards of their 
male counterparts. Too often for 
women, equal educational credentials 
with males have meant less wages, 
fewer fringe benefits, and less secretari
al assistance, even though women gen
erally remain longer in their positions.

The purpose of this article is to exam
ine briefly in a historical context the 
education or lack of education of 
women in selected places and cultures 
of the past in order to provide a better 
understanding of educated Southern 
Baptist women today.

Jewish Culture
The woman of the Old Testament was 
always subject to the male. Until mar
riage she was her father’s. In marriage 
she was under the dominance of her 
husband. At his death her master was 
a brother-in-law, and at his death her 

oldest son was in charge.
Women attended worship in the 

synagogue. Rabbi Eliezer ben Azariah 
interpreted this to mean, "The men 
came to learn, the women came to 
hear.”1 Women, with their limited 
mental abilities, were not expected to 
learn or to gain deep understanding.

A well-known prayer of men in the 
synagogue service was: "Blessed art 
thou, О Lord our God, King of the uni
verse, who hast not made me a wom
an.”2 Immediately following the men’s 
prayer, the women would pray: 
"Blessed art thou, О Lord our God, 
King of the universe, who hast made 
me according to thy will.”3

The wisdom literature of the Old Tes
tament, especially Proverbs, offers a di
verse explanation of woman. Proverbs 
9:13, GNB, says, "Stupidity is like a 
loud, ignorant, shameless, woman”4; 
while Proverbs 31:10-31 offers one of 
the most noble descriptions of woman 
in the entire Bible. Verse 26 of this pas
sage reads: "She speaks with wisdom, 
and faithful instruction is on her 
tongue” (NIV).5

The educational domain of the Jew
ish woman was in the home. Her re
sponsibility was to provide domestic 
training for the daughters. She was to 
give early instruction to the sons as 
well. Therefore, the earliest and most 
important instruction was the respon
sibility of the mother in the home. The 
father also shared in the training of 
children. At this point, reverence to 
both mother and father was expected 
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from the children. As a rule, in the Jew
ish home the mother named the chil
dren.6

The Jewish woman’s education was 
limited strictly to her needs to adminis
ter a home. In this she gained recogni
tion. In addition, she was appreciated 
for making sure that the sons learned 
Scripture at the synagogue schools.

Greek and Roman Culture
In terms of custom and law, Greek 
women had the status of a slave. The 
Greek husband had authority over his 
wife. The fact that he exercised it is 
well documented in history.

Plato and Aristotle, two of the great
est Greek philosophers, held opposite 
opinions concerning the education of 
Greek women. Plato believed more in 
the equality of the sexes. Women were 
to share in all pursuits. Plato’s view 
places the esteem of women much high
er than his student Aristotle. Aristotle 
regarded the inferiority of women as 
inherent in the sex. Their primary pur
pose was procreation.7

Not all Greek wives were ignorant, 
however; many were self-educated.

In Sparta, education was provided for 
females. The goal was to produce strong 
warriors for the state. A common prac
tice was for the most physical women of 
Sparta to perform exercises in public. 
This practice was accepted as simply 
one of the steps toward choosing the 
most potentially successful breeding 
pairs in the state. After the days of 
childbearing, little care was given to 
women.

Following the reign of Alexander the 
Great, women enjoyed greater freedom. 
For the most part the women who 
gained relative freedom did so by as
suming it. These were certainly not the 
majority. Those who achieved freedom 
could be educated, attend social func
tions, and enjoy more company with 

men. Little education existed for the 
masses. Even in the first century some 
women owned slaves but could neither 
read nor write.

The Greeks were some of the world’s 
greatest thinkers, poets, sculptors, 
painters, and architects. Yet, "not one 
Athenian woman ever attained to the 
slightest distinction in any one depart
ment of literature, art or science.”8

Roman education, of course, was 
built on the Greek system. Many of the 
Roman teachers were Greeks. Roman 
education was more practical and less 
philosophical. It was also more realistic 
and pragmatic than idealistic.

In general, Roman women ex
perienced more freedom than the 
Greeks. The Roman wife was more 
property of her Roman husband than 
an independent self. However, she was 
more visible than Greek wives and 
more a part of her husband’s life. The 
freedom enjoyed by the Roman women 
was important in helping to spread the 
Christian message.

Jesus the Teacher
The Gospel writers do not record any 
direct teachings of Jesus concerning 
such topics as a woman’s right to study, 
discuss, or teach the law.9 Yet, a great 
deal is implied.

The passage in Luke 10:38-42 deals 
with Jesus’ visit to Bethany in the 
home of Lazarus, Mary, and Martha. 
Here Jesus defended Mary’s choice to 
hear His words rather than to assist in 
serving the meal.

Women were often present when 
Jesus performed miracles. An example 
is the feeding of the five thousand. In 
the parables and illustrations of Jesus, 
many passages indicate the presence of 
women. Jesus’ teachings on prayer 
place a high emphasis on women. The 
widow in Luke 18:1-5 serves as an ex
ample.
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The rabbis of Jesus’ day refused to 
teach the Scripture to women. They 
said, "Let the words of the Law be 
burned rather than committed to 
women.”10 In contrast, Jesus taught 
women individually and collectively in 
private, in the marketplace, and in 
other open places. Jesus’ teachings in
dicate the full acceptance of the intel
lectual abilities of women. Throughout 
the Gospels Jesus never cast doubt in 
the capabilities of a person simply be
cause she was a woman.

The participation of women in wor
ship at the synagogues was limited. "In 
the days of the synagogue when the 
practice was to invite anyone to speak 
who had something to say to the edifica
tion of people, there is no record of any 
woman ever addressing the synagogue. 
However, titles of honor were conferred 
on women, such as 'Mistress of the 
Synagogue,’ 'Mother of the Synagogue,’ 
and even 'Ruler of the Synagogue.’ ”11 
Such titles may have belonged to 
women during the ministry of Jesus.

Whereas the rabbis refused women 
as followers, Jesus welcomed and en
couraged women. According to Jewish 
law, a woman’s testimony was not valid 
in court. Yet, when Jesus first appeared 
after His resurrection, He told women 
to witness to the disciples (see Matt. 
28:10). The disciples did not believe the 
women. Jesus later rebuked the disci
ples for not respecting the witness of 
the women.12

Paul and Women Teachers
Paul’s teachings regarding women are 
viewed in diverse connotations. Many 
see Paul as the "apostle of liberation” 
for his statements such as, "There is 
neither Jew nor Greek, there is neither 
slave nor free, there is neither male nor 
female; for you are all one in Christ 
Jesus” (Gal. 3:28, RSV).13

On the other hand, he is called by 

some a "woman hater.” One reason for 
this accusation is Paul’s admonition for 
women to keep silent in the church (see 
1 Cor. 14:34-35 and 1 Tim. 2:11-12).

All Scripture passages concerning 
Paul and women should be read care
fully to prevent a negative view of the 
apostle. Such readings will indicate 
that Paul ministered to and with a 
number of women.

Priscilla taught Apollos and led him 
to a more complete understanding of 
the Christian faith (see Acts 18:1-3,18, 
24-26). Due to Jewish tradition and 
Roman law, her teaching occurred 
when her husband Aquila was pre
sent.14

Priscilla taught theology. In the six 
references concerning Priscilla and her 
husband in the New Testament, four 
times she is mentioned first. This was 
most unusual for that day. Several 
Bible critics have suggested Priscilla as 
the author of the Book of Hebrews.15 
This, of course, is debatable. However, 
regardless of her role in the authorship 
of Hebrews, the Priscilla of the New 
Testament is both teacher and preach
er of men and women.18

The ministry of Phoebe, a female 
deacon in the church at Cenchrea (see 
Rom. 16:1), received special praise from 
Paul. He said she had helped many peo
ple including himself. Eight other 
women are listed along with Phoebe in 
Romans 16. This is a significant chapter 
in the New Testament regarding Paul 
and the ministry of women.

Early Christianity to the Reformation
During the second century there is evi
dence of women’s participating in the 
life of the church as evangelists, proph
ets, teachers, and other ministries. 
Women are mentioned among the 
names of the martyrs. Women had a 
great deal of influence during this pe
riod.17
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In the catechumenal classes males 
and females were taught together. Also 
in the early elementary schools of the 
church, boys and girls were taught 
equally.18 Christianity in its beginning 
expressions was a contrast to Eastern 
attitudes toward women. As the church 
became more established, however, 
fewer and fewer women gained leader
ship positions.

Clement allowed women to philoso
phize equally with men in the great 
catechetical school in Alexandria.19 He 
contended that men were best at every
thing, but he believed a female martyr 
was just as noble as a male for the cause 
of Christ. Clement’s views concerning 
women and the home were more like 
the Jewish than the Greek orRoman.20

Tertullian and Cyprian did not be
lieve a woman should speak or teach in 
the church. In the third century the 
Syrian Didascalia instructs deaco
nesses to teach women only.21

During the Middle Ages, as far as 
women were concerned, the accepted 
view was that only nuns should be edu
cated. According to Georgia Harkness, 
"Monasticism in the middle centuries 
was the Christian woman’s one break
through to something like the oppor
tunities and privileges of men.”22 
Monasteries as a whole provided posi
tive educational and spiritual oppor
tunities for women.

Here a woman could have the reli
gious vocation denied her in other 
forms of church life. Here she could 
have security, dignity, and usually a 
satisfying social life among her 
peers. Here she could study, learn, 
and teach, and sometimes have a 
high order of cultural life, for the 
time, in art, music, drama, or litera
ture. Here she would have work to 
do, but also time for meditation. Un
less it were a cloistered order with
drawn from the world, as some 

became, she could go out into the 
world to serve the poor, the sick, and 
the suffering.... The vows of pover
ty, chastity, and obedience illu
mined with a sense of religious 
calling, may well have seemed less 
constricting than the humdrum so
ciety, wifely submission, and over
burdened child-bearing of their 
contemporaries.23
From the standpoint of women’s edu

cation, the coming of the Protestant 
Reformation was a negative factor. 
Women were the losers when monast
eries closed and the land was assumed 
by the state. Many nuns lost their privi
leges and had to discontinue instruc
tion to their young girls.

Both Luther and Calvin married 
primarily "to prove to the world that 
the celibacy of the priesthood must be 
abandoned.”24 In some ways, however, 
they were a mild contrast to St. Thomas 
Aquinas who did not believe women 
possessed the required wisdom to be 
teachers and preachers.

The Sunday School Movement 
and Southern Baptists
In 1780, Robert Raikes organized the 
first Sunday Schools in England. Four 
women were each paid a shilling per 
day. A Mrs. King, believed to be the 
first such teacher, kept children at her 
house.25 Shortly thereafter voluntary 
teachers came forward, and the move
ment spread widely and quickly.

Ladies of fashion soon formed socie
ties. The movement caused so much at
tention that the queen of England sent 
for Raikes to hear firsthand about his 
work with the Sunday Schools. With 
the blessings of the queen, teaching in 
Sunday Schools became fashionable 
with the higher classes of English peo
ple.

From the beginning both girls and 
boys were taught in the Sunday 
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Schools. Also both men and women 
were teachers and leaders within the 
movement.

Probably Baptist women realized the 
value of the Sunday School in church 
before the men did. Martin Marty has 
said that the early Sunday School 
movement was "often opposed by min
isters not simply because it was new or 
was a threat to established ways of 
doing things but because it was often in 
the hands of women.”26

The American Sunday School Union 
was organized in May 1824. This orga
nization was for the laity. Part of the 
work of the Union was the promotion of 
women teaching women. Materials 
were developed for mothers who met 
weekly to discuss problems related to 
parenting. Clifton E. Olmstead credits 
the Union thusly: "Undoubtedly this 
woman’s movement within the church 
was a forerunner of the broader move
ment which would develop later in the 
century to call for equal rights for 
women in other fields.27

In 1814, no names of women were in
cluded among the delegates who 
formed the Triennial Convention.28 
The same was true of those who orga
nized the Southern Baptist Convention 
(SBC) in Augusta, Georgia, on May 
8-12, 1845. In fact, not until 1918 did 
the Convention allow female messen
gers.29

Throughout the history of the SBC, 
Southern Baptist women have con
tributed in positive ways both quantita
tively and qualitatively as Sunday 
School teachers and leaders. In a siza
ble number of churches in the last half 
of the nineteenth century, women were 
allowed to speak and teach from ten 
o’clock until eleven o’clock on Sunday 
morning. However, this was not consid
ered "real church” by many of these 
churches. In the preaching hour that 
followed, women were not allowed to 

speak.
In spite of all the obstacles, women 

have from the beginning made a valu
able contribution to Sunday Schools in 
Southern Baptist churches. In regard 
to this Leon McBeth has observed: "The 
paradoxical fact is that among South
ern Baptists, a denomination that often 
forbade its women to teach in the 
church, Sunday School teaching from 
the first, has been primarily a ministry 
of women.”30

Another contribution of women was 
the writing of Sunday School literature 
for children and youth.31 Even J. R. 
Graves of Tennessee approved such ac
tion as long as women did not teach 
men or mixed classes.32

Coeducation in Baptist Colleges 
and Seminaries
In the nineteenth century the skeptics 
of coeducation questioned the value of 
higher education for women. Many 
questions were raised. Would a man 
love a learned wife? Did God intend for 
a woman to advance beyond her domes
tic duty in the home? Were the delicate 
little creatures equipped mentally and 
physically to meet the challenges of 
higher education? Did not women know 
that Eve led Adam into original sin 
and, therefore, did she not serve as the 
best example of the inferiority of her 
sex? After all, what great works of art, 
lines of literature, or inventions had 
women produced up until this time?

A proponent of coeducation and 
equal education in America was Mary 
Wollstonecraft. An English woman, 
she argued that mental differences of 
the sexes were due to the social envi
ronments. She suggested that equality 
in opportunities such as political 
affairs, legal training, employment, so
cial status, and overall education would 
show women intellectually just as capa
ble as men.33 This fact was later proved 
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with the emergence of intelligence 
tests.34

As usual, Baptists, and later South
ern Baptists, held both of these views. 
As a group, more of them believed the 
traditional views. Proponents of coedu
cation and equal education were 
present as well. A prime example is the 
family of Lottie Moon in Virginia. Her 
parents gave all their children the best 
education available.

Religious journalism was generally 
conservative. However, occasionally, a 
dissenting voice was heard. In 1895, 
Fred D. Hale of Owensboro, Kentucky, 
wrote in the Religious Herald:

. . . given equal opportunity, boys 
and girls were equal in intellectual 
capacity. He called the denial of this 
"a heathern notion.” She can think 
as profoundly, reason as logically, 
and put her thoughts into clear, vig
orous, and beautiful language as her 
supposed to be intellectual superior. 
Women can write as good books, ar
ticles, or editorials, frame as good 
laws, render as just decisions, con
struct as good arguments, reach as 
wise conclusions . . . and do every
thing else that requires a well-bal
anced and highly-cultured intellect 
as well as men in like circumstances 
can do.35
After the accolades Hale reverted to 

his culture: "Though women could do 
these things . . . she probably should 
not. Her God-given place was in the 
home, and she injured herself, her hus
band, and society if she tried to com
pete with men in the workaday 
world.”3®

In the 1830s and 1840s a large num
ber of Baptist colleges were established. 
Baptists, like most other Americans, 
were not in favor of coeducation but 
desired quality schools for their daugh
ters. In 1838, Judson College, a South
ern Baptist institution, was founded as 

one of the first educational institutions 
in America to confer degrees of higher 
learning on women. Of the female col
leges established by Southern Baptists 
in the 1800s, some of them have closed; 
while others have become coeducation
al.

Presently, Southern Baptists operate 
four senior colleges for women: Blue 
Mountain College in Blue Mountain, 
Mississippi; Judson College in Marion, 
Alabama; Meredith College in Raleigh, 
North Carolina; and Tift College in For
syth, Georgia. These four and all other 
Southern Baptist colleges and universi
ties currently have and always have 
had a man as president.

In 1859, Southern Baptist Theologi
cal Seminary was founded as a training 
school for male ministers. As time 
passed, Southern Baptist women mis
sionaries also requested theological 
training. For most of them, proficiency 
at foreign language was much more evi
dent than their ability to teach the 
Bible. Therefore Southern Baptists 
faced a crisis in how to solve this prob
lem.

In the 1880s the prospects of a semi
nary for women were discussed. The 
lack of funds probably prevented that 
idea from becoming a reality.37

From 1895 to 1910, seminary train
ing for females was a highly controver
sial issue. In the beginning of the 
century, a few women were allowed 
back seats in some of the classes at 
Southern Seminary. No academic cred
it was given. Class participation and ex
aminations were not permitted 
either.38 In 1902, the Seminary board 
gave permission for women to attend 
classes but gave no provision for ma
triculation.

Baptist women in the Louisville area, 
especially those from the Walnut 
Street and the Broadway Baptist 
churches, assisted women students by 

26 Search



providing accommodations at property 
adjacent to the campus.

For several years at the beginning of 
the twentieth century, Annie Arm
strong of the Woman’s Missionary 
Union and E. Y. Mullins disagreed on 
the subject of whether a training school 
for women should be established at the 
seminary. Mullins favored it. Arm
strong did not. She disagreed on the 
basis that women were not supposed to 
preach or to be taught to preach.39 Miss 
Armstrong conceived such a school as 
"a matrimonial bureau.”40

Finally, in 1907, after much opposi
tion from Miss Armstrong, the Wo
man’s Missionary Union Training 
School for Christian Workers was es
tablished. Property was purchased 
with a gift of $20,000 from the Baptist 
Sunday School Board.41 In 1953, the 
name was changed to Carver School of 
Missions and Social Work in honor of 
William Owen Carver. The school 
changed names again in 1984, this 
time, to the Carver School of Church 
Social Work of Southern Seminary.42

During this century the enrollment 
of women at SBC seminaries has fluc
tuated greatly. At one point in the first 
half of the twentieth century, female 
students composed 30 percent of the 
SBC seminary students.

An example of changes since 1950 in 
the percentage of female students at 
SBC seminaries is given below:43

number and percentage of women on 
the faculties of the six Southern Baptist

Year Percentage of Women
1950 17.1%
1955 14.0%
1960 11.9%
1965 13.6%
1970 10.6%
1977 15.7%
1983 21.0%
Within the past decade both the

theological seminaries have increased.

In 1976, women comprised 5.9 percent 
(15 of 252) of the faculty members in 
the seminaries.44 At that time Helen 
Falls, professor of missions at New Or
leans Baptist Theological Seminary, 
was the only woman with full faculty 
status teaching in the area of theology 
at a Southern Baptist seminary.

In 1980 the percentage of women had 
increased to 6.6 percent (18 of 273) of 
the faculty, with two of the six seminar
ies having no female members.45 By 
1984, the percentage of women had 
risen to 7.9 (25 of 316), again, with two 
of the six seminaries having no women 
as faculty members.46 One of these 
twenty-five was Anne Davis, the dean 
of the Carver School of Church Social 
Work at Southern Baptist Theological 
Seminary.

Over basically the same period of 
time, the Association of Theological 
Schools in the United States and Cana
da (ATS), including the six Southern 
Baptist seminaries, reported the follow
ing percentages of female faculty: 1976, 
5.4 percent; 1980, 7.9 percent; 1983, 
10.6 percent.47 These figures indicate 
Southern Baptist seminaries were 
above the national average in 1976 by 
.5 percent but below the average by 1.3 
percent in 1980. The 1983 ATS figure 
was 2.7 percent above the 1984 South
ern Baptist percentage.

A better or equal education for 
women has abundantly enhanced the 
progress of the Christian movement. 
The accomplishments of educated 
Southern Baptist women are, of course, 
too numerous to mention. However, 
one way to put this into perspective is 
to consider women’s leadership in 
areas such as WMU, Baptist Sunday 
School Board, colleges, seminaries, 
ministers, local churches, homes, hospi
tals, and missions.

In the future the "place” of women 
will continue to be expressed in issues 
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such as deacons/deaconesses, the ordi
nation of women, and the roles of 
women executives.

In conclusion, the words of Leon 
McBeth are possibly the most insight
ful:

Southern Baptists have basically 
followed their host culture in their 
teachings and attitudes about 
women. There is no convincing evi
dence that Southern Baptists have 
ever influenced their culture, or 
been in advance of the culture, on 
the question of women’s rights. 
Every significant step in the emerg
ing role of Southern Baptist women 
was preceded by comparable deve
lopments in society. As society 
grants additional rights to women, 
Southern Baptists eventually do the 
same. Perhaps the clearest example 
is that the Southern Baptist Con
vention gave women the right to 
vote in 1918, just as a constitutional 
amendment was introduced to grant 
women the vote in American soci
ety. This leads one to conclude that 
as society grants further rights to 
women in the future, Southern Bap
tists will possibly follow.48
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Intergenerational Groups: 
an Educational Model 
Whose Time Is Coming
LELA M. HENDRIX

Several months ago a seminary student 
called to inquire about intergeneration
al learning groups. As always happens 
when someone asks, I become excited 
about the opportunity to share the con
cept. With words rushing out too rapid
ly and ideas flowing abundantly, I 
repeatedly end up saying, "I just can
not tellyou about this educational mod
el, you must be a part of a group 
experience to understand what hap
pens.”

I would like to suggest that we, as 
educators, not be afraid to try this 
model of family-life education. The 
term intergenerational surfaced in the 
early seventies. Although it has sur
vived through the recent 1982-85 
denominational emphasis on Strength
ening Families, there is still uncertain
ty about what the concept means. From 
my observation, intergenerational edu
cation is an idea whose time has not 
arrived. The Zeitgeist, the spirit of the 
times, continues to build.

How Have
Intergenerational Concepts Evolved?
Before presenting intergenerational 
education as a distinct model, a brief 
journey backward in time will reveal 
how certain events were occurring that 
led to the intentional design of groups 
in which people of all ages were blend
ed for the purpose of learning.

In the early part of the seventies, 
Americans were faced with an energy 

shortage. One of the remarks that I 
found most frightening was, "What will 
we do at home if we have all this extra 
time together?” Such a statement, 
when accompanied with panic in the 
voice, gave a clue that family members 
really did not know what to do with 
each other when activities outside the 
home were not available. The spirit of 
the times, the inability of people to 
drive anywhere, at any time, played a 
part in the development of new ways 
for families to live and play together. 
The idea of families’ joining together in 
clusters was tried and found to be suc
cessful. A review of literature available 
to families during the seventies indi
cates a growing number of how-to books 
on family activities. A need had oc
curred and was being met.

Going back a little more in time to 
the mid-sixties, prior to the crisis of 
having all ages in the home because of 
energy shortages, another crisis was 
recognized in some of the major 
denominations. This crisis had to do 
with a shortage of people. Small 
churches in both urban and rural areas 
were having difficulty implementing 
age-graded and sex-graded materials in 
their religious education settings. Even 
in the worship settings, leaders were 
not sure what to do with only a few 
children and several teenagers mixed 
with a handful of adults. How does one 
teach such a blend of ages? How does 
one carry out the suggested teaching 
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procedure for large groups/small 
groups when the small group is the 
large group? The dilemma was much 
like that of the parent who said, "What 
are we going to do with people of all 
ages in the same place at the same 
time?” The Zeitgeist was contributing 
to the development of new ways and 
new ideas.

Some of the first published intergen- 
erational materials were designed for 
small parishes and small congregations 
in the Catholic Church. American Bap
tists, Methodists, and Southern Bap
tists began about this same time to 
evaluate their learning structures to 
see if bigness was always better. Per
sons willing to try innovative groupings 
with all ages gathered for learning and 
worship discovered that being in fam- 
ily-like, highly relational groups gave 
them a different way to teach and learn 
the content of the faith.

Prior to the sixties, another contribu
tion to intergenerational education was 
developing. The close examination of 
the dynamics or forces that occur with
in mixtures of people created a body of 
literature that helps us to see more 
clearly what has been happening all 
the time when people get together. 
Group dynamics, as a field of study, has 
given the professional and nonprofes
sional new terms for describing com
mon phenomena. With the new 
interest in possibilities for creative use 
of groups, religious educators had a diff
erent way of looking at some problem 
areas in church programming. The dy
namic of the Zeitgeist was at work. In 
training persons to lead and work in 
intergenerational groups, an introduc
tion to or review of group dynamics can 
be beneficial. Although expertise as a 
group facilitator is not a prerequisite 
for guiding a group, the skills are as
sets.

Going another step back in time 

brings us to the fifties. In this decade, 
terms like wellness and preventive 
health led to the push for professionals 
to put time and energy into enrichment 
programs and materials. Where once 
only the disease in families was a pri
ority, now the prevention of disease 
and crisis is a prospect for program de
velopment. In recent years Southern 
Baptists have been involved in a 
denominational emphasis called Bold 
Mission Thrust. Springing out of long- 
range planning done by denomination
al leaders in the mid-seventies came 
one of the major goals under the Bold 
Mission Thrust umbrella—"accelerate 
programs and materials to support the 
need to strengthen families.”1 The Con
vention-wide emphasis that would 
fulfill this goal was planned and imple
mented in 1982-85.

From the vantage point of the mid
eighties, we can see how the contribut
ing spirits in time have influenced the 
intergenerational approach to learn
ing. Obviously, other factors, like the 
work done on developmental theories, 
have been and still are working to 
shape the direction of this model for 
learning and teaching. Again, my 
hunch is that the fullness of time for 
intergenerational education models is 
still to come. When the time is right, we 
as twentieth-century educators might 
like to take credit for developing a new 
model for teaching one’s faith to the 
next generation within the context of 
the family-like group. In all likelihood 
we will only be credited with improvis
ing on the already profound method 
found in Deuteronomy 6:6-9. In those 
verses the blending of head and heart 
knowledge with the day-to-day routines 
of life provides the foundation for our 
confluent and experiential models of 
teaching.

Is there really anything new about 
intergenerational groups? What is so 
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difficult about teaching faith to groups 
of differing ages and stages? Why are 
educators so hesitant about combining 
persons of all ages for learning?

Intergenerational Education: 
What Is It?
Intergenerational-many images come 
to our minds when we hear the word. 
As the word implies, more than one 
generation is mingled with another, 
but how many?

For many people, intergenerational 
conjures up the scene of little children, 
their parents, and the grandparents. 
But in some of the programs being in
troduced as intergenerational, only two 
age groups are being considered. For 
example, an intergenerational event 
might be planned for youth and senior 
adults. Another grouping is the mix
ture of people of all ages who make up 
many small church congregations. 
Names that get attached to intergener
ational groups are family clusters, 
blended family groups, extended family 
groups, and even specific titles like Sec
ond Family, Patchwork Family, or 
Summer Family. With the increased 
use of the term intergenerational, the 
user must take the responsibility for 
defining specifically what ages and mix
tures of persons are being combined.

One often-asked question about in
tergenerational education is, How 
does it differ from family-life education, 
or is it the same? Intergenerational 
education is a part of the family-life 
education field; however, there are dis
tinctions that keep this method of 
teaching and learning unique and diff
erent.

Intergenerational education is not 
age-graded or sex-graded.—Persons of 
all ages, male and female, are grouped 
together to learn from one another. 
Realizing that the younger members 
cannot reach up to understand or act 

on the adult level, the programs are 
geared to the lowest level with en
hancements added to keep youth and 
adults interested.

Intergenerational education is tutori
al.—Although one might expect adults 
to do the teaching, children and youth 
are teachers. If the adult wants to learn 
how to play, who is the best one to teach 
him? The child, of course. And for 
learning about trust, whom do we ob
serve? The child.

Intergenerational education is based 
on the family system.—Anytime forty 
to fifty people of all ages are together, 
they look like an extended family hav
ing a homecoming. Although some clus
ter groups are composed of several 
nuclear families, many intergenera
tional groups may have only a few per
sons who are related to one another. 
The secret to combining all ages is to 
structure the small groups of six or 
eight to contain children, youth, and 
adults who will assume the roles of 
family members for one another.

Intergenerational education is pro
grammed by looking at the commonali
ties of people.—Topics for study, 
activities, and special events are 
planned around "doing what families 
do.” Celebrating birthdays, weddings, 
anniversaries, graduation, birth; carry
ing common burdens of death, illness, 
and losses of all kinds; studying about 
things that every person must know; 
and talking about the feelings that 
each one has—these are the content 
areas for groups of people from pre
school through senior adulthood.

Intergenerational education is infor
mal.—Holding to the theory that per
sons can learn from everything they 
experience, learning is occurring all 
the time in intergenerational groups. 
Even though short periods of formal in
struction may be included in the time 
spent together, the majority of the time 
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is developed around informal learning 
techniques. The environment, the peo
ple in the room—the entire event has a 
possibility for teaching.

Intergenerational education is inten
tional—Much can be said about inten
tionality. Leaving some things to 
happen as by-products is all right some
times but not in intergenerational edu
cation. Special attention must be given 
to help people mix together and work in 
family-like clusters. Extra effort must 
be spent in training people to look out 
for one another. Calling for a commit
ment to the group, its members, and its 
purpose is all intentionally structured 
and planned. Programming is inten
tionally designed to meet specific goals. 
What may look like a casual family get- 
together is really a well-structured but 
flexible experience.

Intergenerational education is being 
loved because "you are”and not because 
of "who you are.”—-One of the most 
equalizing strategies in intergenera
tional groups is for all persons to be 
called by first names or names of their 
choosing, such as nicknames. Titles are 
forgotten and exchanged for loving 
names such as "Mama Mac.”

Intergenerational education is en
richment—Therapy groups may be in
tergenerational, but most of the 
family-like mixtures are for enrich
ment and prevention. The possibilities 
of a child’s finding a grandpa, a youth’s 
finding an adult friend, or a sister’s 
finding a brother are realities in inter
generational groups. Lifelong relation
ships can be discovered and nurtured 
because of a few short months spent 
together in such groupings. Beautiful 
stories can be told about how persons 
have had their lives enriched and 
blessed. Memories can be formed that 
stay etched forever in the mind to be 
recalled and reenjoyed.

What Does the Future Hold?
Fifteen years have passed since my 
family became actively involved in in
tentional intergenerational groupings. 
Many years of experiences before that 
caused us to search for a "second fam
ily.” Experiences with small-church-in- 
the-home groups prepared us for de
signing intergenerational experiences 
in the organization framework of our 
local church. Those persons who seem 
most interested and most changed be
cause of an intergenerational group 
have had a thirst for something that 
was quenched in a family-like environ
ment. The highly relational nature of 
intergenerational education is what 
many people need in our contempo
rary, changing world.

What must happen to overcome some 
of the barriers to this model of educa
tion? First, we must realize that this 
model is not for everyone all the time. 
The model is an alternative; therefore, 
it should be seen as an option but not a 
threat to existing ways of doing family
life education.

A second barrier to be overcome is 
the training of leaders. The laboratory 
setting is expensive and time-consum
ing, but it helps people learn faster. 
Southern Baptists included several 
laboratory experiences at Ridgecrest 
and Glorieta Conference Centers in the 
mid-seventies. Several state conven
tions have made training available at 
retreat settings. Leading people 
through an intergenerational event is 
essential to its success as a model.

Another barrier is the inavailability 
of resources. A literature review indi
cates that the publishing of intergener
ational materials began in the early 
seventies. In the mid-seventies, South
ern Baptists were providing a few pro
gram suggestions, but the availability 
of age-graded materials continues to 
far outshadow intergenerational pro-
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gram materials. Until people at the lo
cal-church level are aware of the con
cept and see ideas appearing in their 
usual publications, the model will be 
one of the best kept secrets of our time.

Perhaps the most limiting factor is a 
barrier that faces each of us who feel 
we should know what to do within the 
family context. We ask with all serious
ness: "Why should I seek training to do 
something that should come naturally? 
Why do I need a family-like group?” 
Buying into an intentional intergener- 
ational group is difficult for many peo
ple. Persons of all ages want and need 
an intergenerational group but will 
never allow themselves to become a 
part of such an experience.

What will be the future of intergen
erational education? Hindsight will re
veal what becomes of the model. The 
future appears to hold forth good pos
sibilities because most barriers are sur
mountable.

Who knows what will influence inter
generational education before the turn 
of the century. Time will tell.
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Educational Foundations 
of the SBC
WILLIAM B. ROGERS, JR.

In the context of Baptist history, how a 
person or group of persons defines edu
cation depends on answers to the fol
lowing questions:

1. What is God like?
2. How has God chosen to provide 

revelation?
3. How do persons find God’s pur

poses for themselves?
4. What are the ultimate values of 

existence within that revealed purpose 
of God?

Among Christians and Baptists in 
particular, we have probed our percep
tions of the attributes to be ascribed to 
God. Is God immanent or distant, lov
ing or condemning, restrictive or lav
ish, priestly or prophetical? In response 
to the second question, we have come to 
a variety of conclusions regarding the 
revelation to be found in Scripture, in 
nature, in laws, in chosen people, in 
corporate experience, and in personal 
discoveries. Attempts to appropriate 
God’s purposes for us have included 
searches through Scripture; through 
methods of denial, service, retreat, dis
cipline, exhortation, and shared experi
ence. Our responses to the fourth 
question have led us to statements of 
faith, catechisms, articles of religious 
belief, abstracts of principles, cove
nants, and the rejection of one or more 
of those documents.

Through the history of the Southern 
Baptist Convention, answers to those 
questions have provided a foundation 
for educational enterprises.

Given Southern Baptist polity, it is 

not realistic to expect the foundations 
of our educational efforts to be delin
eated in one document or series of docu
ments; it is impossible to be 
representative by quoting the thought 
of one founding person; it is suspect to 
use the pronouncements or records of 
one denominational agency or institu
tion; it is prejudicial to elevate the cul
tural perspective of one geographical 
region over others.

Yet there exists a piece of education
al cloth which has been woven by 
Southern Baptists. The pattern in the 
weave includes the perennial concern 
for education which is to be found in 
the local churches of the Convention. 
Reflected in the pattern is the educa
tional consciousness embodied by col
leges and universities under Southern 
Baptist sponsorship. A commitment to 
education may be identified in the con
tribution to the pattern offered by the 
theological seminaries. The publishing 
house of the denomination adds its own 
color to the hues of the fabric. The pub
lic and private schools of the society 
have an enormous influence on the de
sign of the educational cloth which 
Southern Baptists have produced.

The Growth-Minded Church Tradition
Out of the local church and its mission, 
Southern Baptists have grown to ex
pect some degree of educational inten
tionality.

In fidelity to the ancient Hebrew and 
Jewish traditions, the early Christian 
communities thought of the family as 
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the chief agent of education. As early as 
AD 125, the Christian family had a 
strong association with the people of 
the New Covenant. Meetings were held 
in private homes. Parents were respon
sible to children, and children were re
sponsible to parents.

As the early apostolic church worked 
out internal and external relation
ships, many questions were created. 
How was the community of Christians 
to live? How should they meet the 
needs of persons in the community? 
What did equality in the fellowships of 
faith mean about social rank? How 
would the believers handle the issue of 
slave and master? How was the com
munity of faith to be organized? How 
should tasks be divided? What was the 
proper role for children in the Chris
tian community? Did Christian liberty 
mean they were free from the laws of 
the sabbath? Should a Jew eat with a 
Gentile? Such questions became a cata
lytic agent for an educational enter
prise.1

Centuries later a variety of Christian 
traditions exhibited an appetite for 
educational endeavors with a mission
ary zeal. From the mid- to late-eigh- 
teenth century, Sunday charity schools 
and sabbath schools were formed to 
offer benevolence, thereby "preventing 
vice, encouraging industry and virtue, 
dispeling ignorance and diffusing the 
light of knowledge.”2

By 1850, records show that there 
were sixteen thousand schools on Sun
day in a twenty-state area of the south
ern and eastern sections of the United 
States. By 1859, Southern Baptists re
ported the existence of more than eight 
hundred schools meeting on Sunday.3

Southern Baptists entered the twen
tieth century with no tested Sunday 
School methods, no definite policies 
of Sunday School work, no field force 
and no leadership training course. A 

majority of Baptists still considered 
the Sunday School to be a children’s 
organization. Most schools were 
poorly organized and meagerly at
tended. . . . Most teachers had little 
training. Church buildings were 
inadequate for effective Sunday 
School work. About half the church
es had no Sunday School.... Gradu
ally Southern Baptists began to 
recognize the value of the Sunday 
School as a vehicle for outreach as 
well as Bible teaching.4
Under the tuteledge of denomina

tional specialists, Southern Baptist 
churches have refined the methods and 
techniques of Sunday School work in a 
phenomenal manner over the past 
eighty years. Organizational skills and 
understanding have been sharpened. 
Enlargement campaigns have been 
conducted. Prospect assignments and 
witnessing opportunities have been de
veloped. Age-graded approaches to or
ganize work in the Sunday School have 
been instituted. Evangelism and 
church growth have become the reason 
for the existence of the educational en
terprise known as Southern Baptist 
Sunday School.

In the growth-minded church tradi
tion with no formal hierarchy among 
leaders, no creedal document, and no 
line of official control over the local 
church, the statistics reported for 
Southern Baptists in 1983 were 
7,807,291 enrolled in Sunday School. 
Roman Catholics reported 7,670,760 
enrolled. United Presbyterians report
ed 1,145,670 enrolled. Two Lutheran 
denominations combined reported 
1,313,916 enrolled.5

To understand the foundation of edu
cation in the growth-minded church 
tradition, it is appropriate to reflect on 
several questions: What has happened 
to the Judeo-Christian heritage empha
sizing the family as the primary agent 
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of education? Have the ethical sen
sitivities raised by the early Christian 
communities been given the equivalent 
priority in the local Southern Baptist 
program of study and learning? Have 
Southern Baptists been taken with effi
ciency, production, and consumption 
models of church management? Have 
individuality and diversity as a feature 
of group life been neglected? What has 
happened to the servant-leader style of 
local church leadership within the edu
cational program? How do Southern 
Baptists maintain their unique 
strength and solidify their gains in pro
viding educational experiences for all 
ages?

The Liberal Arts Tradition
Early in the nineteenth century South
ern Baptists gave birth to their first col
leges. These academic institutions were 
formed along the pattern of the older 
institutions in the Eastern United 
States. Harvard, William and Mary, 
Yale, and Columbia were founded in 
the seventeenth and eighteenth centu
ries for religious purposes, to nurture 
learned professions, to train gentle
men, and for cultural appreciation. 
Over the past one hundred and fifty 
years Southern Baptist colleges have 
known growth and decline. Some have 
withered in the heat of the competition 
for financial and state convention sup
port. Others have been nourished and 
have matured in a climate of loyal com
mitment to the purposes of the college.

Until recent decades the liberal arts 
tradition dominated the curriculum 
and provided the justification for the 
existence of a majority of the Southern 
Baptist colleges. Such a tradition ex
presses itself in a conserving posture. It 
does not change with the movement of 
fads and trends. The liberal arts tradi
tion is a deductive, trailing edge 
philosophy of education. Lecture and 

the absorption of ideas are prized and 
cherished in the classroom. In this tra
dition it is assumed that there is a com
mon base of knowledge and wisdom in 
the cultural and religious heritage 
which is foundational for all profes
sions and vocations. Mathematical 
studies, the sciences, history, philoso
phy, literature, and the arts are consid
ered the center pieces of the 
educational needs of each generation. 
When such a base was common to 
many volunteer church leaders and vo
cational church leaders, a consensus of 
thought and direction was pervasive 
and constructive.

With the advent of vocational train
ing and the pressure to gain marketa
ble skills in the college experience, a 
shift of college majors away from liber
al arts majors is observable. Inherent 
in that shifting movement is the im
print of a new educational tradition 
composed of a host of converging influ
ences. Such a tradition expresses itself 
in accepting and even sanctioning 
change and fluctuation. The progres
sive tradition is an inductive, cutting- 
edge philosophy of education. Scientific 
research, supervised experience, and 
projects are prized and cherished in the 
classroom. This new tradition finds it
self feeding from the context of the ex
plosion of knowledge and the specialist 
orientation which finds acceptance in a 
majority of vocational fields. How-to 
courses abound; self-discovery themes 
multiply; and classical offerings en
counter an eroding base of interest and 
support. Traditional disciplines, if pur
sued at all, are understood as sciences 
rather than as arts.

Referring to the condition in which 
vocational functions become para
mount, Penrose St. Amant has written:

The consequences of this condition 
are varied but some things are clear.
1) These pressures tend to obscure 
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the fact that the best preparation 
for the job market is a good basic 
education. 2) In the current context 
some students tend to oversimplify 
job decisions by assuming too much 
about the shape of the future as to 
the best sectors of employability. 
... 3) Early career pressures, plus 
factors such as racial turmoil and a 
permissive society, have produced 
what is probably the first generation 
of high-school graduates less educat
ed and skilled than their parents ex
cept in the sciences.... 4) Movement 
toward career choices . . . too soon, 
due to parental pressures or occupa
tional fantasies nurtured by televi
sion and advertising, makes 
educating them difficult because 
they want training in specific skills, 
not education. There is an almost 
overpowering pressure in some 
schools to give them what they 
want.6
Questions for reflection: How signifi

cant has the liberal arts tradition been 
as a unifying factor among Southern 
Baptist leaders in the past? What are 
the primary gains and losses when the 
educational intent is more utilitarian 
than classical in its purpose? Educa
tionally, is it possible to adopt progres
sive and inductive techniques and 
strategies while maintaining a commit
ment to deductive principles and tran
scending verities?

The Theological Instruction Tradition
Ministerial education was gaining 
popularity in the early nineteenth cen
tury. Evidence of this growing interest 
may be found in the correspondence 
and deliberations of Baptists located in 
Virginia, the Carolinas, Tennessee, 
Georgia, Kentucky, Mississippi, and 
Texas. In 1849, "a conference then took 
place on the subject of establishing at 
the South a Central Baptist Theological 

Institute of a high order.”7 Over the 
span of one hundred years, Southern 
Baptists established six theological 
schools to be supported by the Conven
tion:

1859—Southern Seminary
1908—Southwestern Seminary
1917—New Orleans Seminary 
1944—Golden Gate Seminary 
1951—Southeastern Seminary 
1957—Midwestern Seminary

In 1984, approximately 20 percent of 
the students enrolled in theological 
education in the United States and 
Canada were enrolled in the six South
ern Baptist seminaries.8

One of the significant characteristics 
of these theological institutions has 
been an acknowledged intention to pro
vide classical, theological education in 
tandem with practical, theological edu
cation. Uniformly, their stated pur
poses include language similar to this: 
The program of instruction is to be bib
lical in orientation and relevant in ap
plication. Students should gain a 
thorough understanding of the biblical, 
historical, and theological dimensions 
of the Christian message and develop 
practical skills needed for effective, 
Christian ministry in churches and 
other places of service. The healthy ten
sion between practical, vocational 
training and classical, theological edu
cation can provide a sense of education
al equilibrium.

Traditionally, Southern Baptists 
have been both supportive and suspi
cious of these theological entities. 
Members of the faculties of the six 
seminaries have been involved in a 
number of the controversies which 
have swirled about the Southern Bap
tist Convention through its history. 
The effect has caused the seminaries to 
adjust their educational postures while 
attempting to maintain a fidelity to 
their traditional commitments. Profes
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sors have resigned or been dismissed 
over their positions concerning doc
trine, polity, and ethical issues. The im
pact of ecclesiastical control has 
extended to the educational founda
tions of each of the seminaries. At the 
same time it should be noted that the 
six institutions have provided an enor
mous infusion of leadership into the 
denomination and its churches. The 
denomination has provided a tuition- 
free theological education for all stu
dents through the economic muscle of 
the Cooperative Program. In more re
cent years competitive seminaries have 
developed which are not direct benefici
aries of Cooperative Programs funds.

Generally speaking, the classical 
courses will display teachers, students, 
curriculum, and methods reflecting a 
traditional and perennial approach to 
education which continues to be heavi
ly dependent on lecture and the cogni
tive acquisition of information. In the 
practical courses teachers, students, 
curriculum, and methods reflect an in
strumental and utilitarian approach to 
education which attempts to accept 
group work, projects, supervision, and 
problem solving as proper endeavours 
for theological education.

Questions for reflection: What are 
the obvious responsibilities incumbent 
upon a denomination’s attempting to 
provide theological education for such 
a large number of students? What is 
the impact of those numbers on a semi
nary’s educational posture? How many 
valid positions might one take regard
ing a tuition-free theological educa
tion? What is the impact of the 
tuition-free feature on a seminary’s 
educational posture? What is the 
proper balance between classical, theo
logical education and practical, theo
logical education? What is the most 
healthy relationship which can be de
veloped between the six Southern Bap

tist institutions and those seminaries 
which exist outside the denominational 
structure? What is the impact of the 
competitiveness which exists among all 
the seminaries on their respective edu
cational postures?

The Kind Words Tradition
While the Woman’s Missionary Union 
and the Brotherhood Commission have 
performed an educational mission 
among Southern Baptists, the Sunday 
School Board is the agency occupying 
the most pivotal and pervasive influ
ence on the educational foundations. In 
January 1866, the Board began to pub
lish "Kind Words for Sunday School 
Children.”9 Other publishers of materi
als for Sunday Schools were function
ing at that time. As early as 1871, 
historical records show that the Board 
was instructed "to confine itself strictly 
to Sunday School work.”10 In 1890, a 
special committee was appointed to 
consider a proposal for the establish
ment of a Board of Publications (the 
previous entity had failed during the 
Civil War), and it was charged with 
three responsibilities. One was defined, 
"to see what can be done toward in
creasing their [Sunday School] number 
and efficiency.” Other responsibilities 
included a canvas of the "whole subject 
of catechetical instruction” and "to im
prove the series [Kind Words] and in
crease its circulation.”11 By 1903, the 
Board’s report of the work of its field 
secretaries included, "They give in
struction for better management, bet
ter methods in teaching and for better 
organization and management of 
schools.”12 A creation of the 1914 meet
ing of the Southern Baptist Convention 
wras a Commission on efficiency to coor
dinate the work of the Boards of the 
Convention.13

These selected but representative 
notes from the history of the "kind 
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words tradition” will serve to point to a 
significant set of educational founda
tions offered by the history of the Sun
day School Board. They are 
foundations which suggest that if edu
cation is to be successful it must be ori
ented to programs rather than generic 
terms, i.e. Sunday School rather than 
Bible study. Educational endeavors 
which are successful must be managed 
efficiently; the educational materials 
must be protected from external per
version and internal inefficiency; and 
promotional emphases must be found 
to rally a constituency in an autono
mous local church denomination.

Questions for reflection: Have South
ern Baptists acknowledged the separa
tists or isolationists’ mentality which 
has informed and motivated a number 
of organizational, curriculum, and 
theological decisions? What are the 
liabilities of a curriculum approach 
which is insulated from theological 
trends? What are the liabilities of a cur
riculum which is consumed by every 
methodological fad and trend? What 
are the distinctions between cur
riculum theory and curriculum design?

The Democratic Experiment Tradition
Generally, public school education in 
the United States between 1800 and 
1850 may be characterized by an em
phasis on training in the basic skills of 
reading, writing, and arithmetic and 
an emphasis on the common person in 
society. After the Civil War the graded- 
school idea took on popularity, and 
schooling rested on a factual base with 
the memorization of those facts as the 
primary evaluative tool. The teacher 
possessed a high degree of control over 
the students, the textbooks, and the ex
ams.

Between 1900 and World War II a 
struggle between the sciences and the 
humanities was underway in the public 

schools. The idealism of the previous 
ages was under assault by the scientific 
or experimental approach. John Dewey 
described the two options, "return to 
the methods and ideals of another day 
... learning on fixed authority” or "sys
tematically use scientific methods to 
explore intelligently and exploit poten
tialities.”14 Since World War II the 
more gifted children are not en
couraged toward the vocations of poet, 
painter, novelist, or diplomat but rath
er toward the vocations of scientist, en
gineer, or manager of the new 
technologies and systems. The chal
lenge of offering Christian schools as an 
alternative to public schools by more 
than the Roman Catholic tradition is a 
dramatic new factor on the scene of ele
mentary and secondary education.

In the older traditions Christian edu
cation found several hospitable ele
ments. There existed a common 
appreciation for the search for mean
ing in existence. Persons were agreed 
to have unique characteristics which 
were perceived to center in the mind, 
heart, or soul. The thought that all life 
was produced of evolutionary processes 
was greeted with suspicion. Tradition 
and religion were valued in the rheto
ric of many and the practice of a signifi
cant number. The universe was 
thought to be governed by eternal laws 
and principles. Persons were under
stood to have been given the capacity to 
comprehend those laws and principles. 
Moral standards could be determined 
in light of those transcendent statutes.

In the newer tradition Christian edu
cation has searched for hospitable envi
ronments with uneven results. A larger 
design and a prior intelligence have 
been called into question. Novelty has 
become the constant, and that disturbs 
the environment of Baptists and other 
Christians. Public educators have em
barked upon an approach which would 
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bring science and democracy together, 
thereby liberating persons from au
thority and dogma. Education becomes 
an experimental science with the aid of 
quantification and measurement im
posed on all disciplines.

Baptists have not always acknowl
edged the impact which the public
school tradition has had on the chosen 
educational foundations. Where that 
influence has been accepted without 
discernment and critical thought, 
Southern Baptists have been impover
ished.

Questions for reflection: Has the dis
tinction between formal schooling (e.g. 
contractual arrangements in public 
and private schools), and nonformal 
schooling (e.g. familial arrangements 
in the home and the community of 
faith) been understood? How persua
sive is the influence of the public-school 
model on Southern Baptists’ education
al approaches? What are the liabilities 
and advantages in the statement, "We 
always mimic the public-school meth
ods ten years after the public-school 
practice of that method”? Is the public
school model appropriate for certain 
age groups and inappropriate for oth
ers in Christian education?

The symptoms of the educational 
foundations of the Southern Baptist 
Convention may be found in our 
churches, our polity, our insititutions, 
our agencies, our curriculum, our cul
ture, our history, our publications, and 
the public pronouncements of our lead
ers; but the foundation itself is based in 
our view of God, God’s revelation, our 
purposes, and our values.
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1 (January 1983), p. 14.
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Don't let your 
spirit go hungry

Christians do not live by bread 
alone. Study prayer, and medita
tion are needed to nurture the 
Christian spirit.

Moments with the Master, an 
Equipping Center module, can 
help you develop devotional 
habits that will lead you to a 
closer walk with Christ. Focus
ing on habits such as Bible read
ing, prayer, meditation, devo
tional reading, and journaling, 
this six-session study helps 
Christians design their own 
plans for a meaningful devo
tional life. The module provides 
resources for small-group and 
individual study.

Purchase Moments with the 
Master from Materials Services 
Department, 127 Ninth Avenue, 
North, Nashville, TN 37234, or 
from a Baptist Book Store.
Equipping Center modules are produced by the 
Church Training Department, The Sunday 
School Board of the Southern Baptist Conven
tion.
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Effecting Change 
in the Adult Learner
WILL BEAL

Each Sunday morning an estimated 
two million adults attend Bible study in 
Southern Baptist churches; in the Unit
ed States fifteen million will attend 
Bible study. This is the largest group of 
adults brought together by any institu
tion for the purpose of learning. What 
then does the learner learn? What do 
learners carry away that will change 
their behavior?

In writing this article I asked the 
class I teach, "What identifiable behav
ior changes have you made as a result 
of attending Sunday School?” Re
sponses were: "I made more changes 
when I was a teenager attending Sun
day School.” "Change was gradual.” 
"Sunday School class is a reinforce
ment of my present behavior.” "At
tending Sunday School now prevents 
my changing to a less desirable behav
ior.” These are good and true testimon- 
al statements; but I guess, having been 
the teacher of this class for six years, I 
was hoping someone would say, 
"Teacher, you have made a great im
pact on my life and have influenced my 
life for good.” I don’t want to admit 
there is truth in the statement that 
many adult pupils could send their tape 
recorders to Bible study on Sunday 
morning and gain as much as with 
their own attendance.

As a religious educator, I have an in
tense interest in how those millions of 
adults might be aggravated to rethink 
their historical, biblical concepts. 
Creating a climate where no question is 
considered foolish and every member 

participates becomes a challenge to the 
teacher. J. M. Price, one of my teacher 
models, in his book Jesus the Teacher 
said, "Jesus saw in teaching the su
preme opportunity for shaping the 
ideas, attitudes, and conduct of people. 
. . . Also the Master’s emphasis on 
teaching is indicated by the enthusias
tic and aggressive way in which He car
ried on a teaching activity. . . . Jesus 
thoroughly believed in teaching, an in
dispensable prerequisite for any teach
er. He gave himself to it and forever 
dignified the calling.”1

Do adults change? Yes, they look at 
new ideas, they are willing to study 
their prejudices, and they have an 
appetite for learning. Adults learn to 
change when they begin to ask ques
tions. We need to give adults permis
sion to ask. The Word has been 
presented to many of them in a dogmat
ic and authoritarian way, and they find 
questioning difficult. Defensive procla
mation of the gospel has proved a deter
rent to creating a climate for 
questioning. Much telling—preaching 
or teaching—makes pupils into pup
pets or parrots. This type of listener 
will not threaten the teller’s power or 
authority; and he feels safe.

Adults can be led to make changes, to 
think in new ways, and to challenge 
their Sunday School answers from 
childhood. Adults are only as old, as ig
norant, as lazy, as disinterested as their 
teachers permit them to be.

Change is not made until it is verified 
with new or different behavior. Behav
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ioral scientists say that two areas must 
be dealt with before we can expect 
change in behavior. New knowledge 
must be followed by attitude change. 
Changes in knowledge are the easiest 
to make. I can state to a group an un
known fact which I can prove; and if I 
have integrity and the group trusts me, 
they will make a knowledge change. To 
change attitudes is more difficult and 
takes more time because more is invest
ed. Attitudes include knowledge and 
emotions, plus some satisfying history 
that makes us enjoy and accept our at
titudes.

To make behavior changes will take 
yet more time and be more difficult. To 
change behavior means to change a 
habit. How can the teacher effect 
change in the life of the learner? Does 
the teacher have the time, training, 
and patience? Should it even be an ob
jective of the adult teacher?

Certainly we resist change. We like 
our ruts. We get comfortable in them. 
But leaving one of the ruts and coming 
up on new, high ground is exciting.

Fear of judgment is one reason we 
resist change. We fear the judgment of 
others. A person may have had a par
ent who was difficult to please and was 
always making negative judgments of 
his actions. The adult from this setting 
will become inactive out of fear. If I 
don’t speak or act, then I am safe and 
will not be subject to new judgments. 
Some pupils are like cowed animals 
that have been beaten down in their 
youth. What a challenge it is to get this 
adult thinking again.

Fear of discovery is another reason 
people resist change. They do not fear 
being found out but fear digging in and 
discovering for themselves. Just tell me 
what to believe or give me a packaged 
theology that has been tested by others. 
Class members want to be saved from 
the experience of conflict as the Word 

bumps up against life. They believe 
that if certain credentialed leaders 
make statements then surely they are 
right because they must have had great 
and significant experiences with God.

That is crippled thinking. It goes 
against our own thinking of the priest
hood of the believer. It is easy for adults 
to move from trusting their own compe
tency with God to that of trusting a 
minister or a teacher.

The teacher must create thirst in the 
learner again and not allow pupil de
pendency. The challenge is to seek out 
ways for teachers to teach less and 
learners to learn more. Teachers 
should be thrilled when they can lead a 
learner to discover a new truth for him
self. Learning has its own rewards.

Motives for Change
A motive is something that causes a 
person to act. Law enforcers, lawyers, 
and courts want to know what motive a 
person had that was strong enough for 
him to commit a crime. Motives are the 
product of one’s own will and the result 
of one’s highest need.

How does a teacher create or change 
motives for the learner? Change will 
occur when it becomes desirable or 
meets a known need. The learner could 
be motivated to make change by a 
teacher who has these characteristics:

• Fascinated by the truth
• Nonjudgmental
• Person-centered
• Challenged by the unknown
• Unthreatened by the aggressive 

learner
• Open for expression, challenge, 

and questioning
• Free from artificial rules
• Self-confident
• Tactful
• Skilled in teaching methods
• Prepared
• Eager to learn from the learner
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• Skilled at listening as well as 
speaking

• Growing in relationship to Christ
The pupil in the presence of this 

teacher will be more likely to make 
changes. When students in public 
schools are given a choice, they often 
select courses by their choice of teach
ers. Adults are more likely to make 
changes because of the teacher, not the 
content.

The learner may choose to make 
changes when he knows there is a vacu
um in his life. Teaching is that activity 
aimed not simply at transmitting be
liefs but at transmitting them in such a 
way that they become essential. Many 
times that need or vacuum is best filled 
by the fellowship of the group. The glow 
from the caring he feels, not great 
teaching, is what attracts the learner. 
We know from research that the pri
mary reason people attend church is 
for fellowship. In a caring fellowship 
the learner may reveal some of his 
deep-seated hurts to be dealt with by 
the group. The spiritually needy person 
can find more assistance in a group 
with like spiritual purpose than he can 
on his own.

I recommend that teachers pray with 
their pupils and mention them and 
their needs by name. Group participa
tion in a project is also beneficial.

In Mark 2 is the story of the paralytic 
being brought to Christ by the four 
men. I picture these four as being mem
bers of some Sunday School class who 
had met at church to go visiting. They 
not only went to visit this one, but they 
literally picked him up and took him to 
Jesus. Through a project we can take 
people to Jesus, and we can actually 
bring Him into our own lives in a new 
way.

Service becomes a motive for change 
and an opportunity to rediscover the 
thrill of our initial experience with 

Christ. One Wednesday evening our 
church had a power outage, and the ser
vice was canceled. We were so in the 
habit of being at church from 5:00 to 
9:00 that we didn’t know what to do. We 
gathered some fresh vegetables from 
our garden and visited a blind couple. 
What a blessing it was to them and to 
us. That unplanned incident was mo
tive enough to change my philosophy 
and approach to outreach.

Conditions to Assist 
the Learner in Making Changes
Here are some suggestions for the 
teacher in the role of a change agent.

A feeling of discomfort with their 
present position is needed. A Bible stu
dent must be exposed to the knowledge 
of a possible better condition. Teachers 
are not to be guilt brokers but should be 
able to give testimony that would en
tice the learner.

The teacher should model change.—I 
share with my class why I am teaching 
the group. The responsibility of teach
ing keeps me in the Word. Teaching 
generates friendship and fellowship. I 
receive strength from the group of men, 
and I feel care extended to me by them. 
I try to model openness about myself. 
There have been Sundays when we 
never get to the Scripture because 
needs have been surfaced that need at
tention.

Teaching objectives are essential— 
Where there is no objective, the stu
dents perish in ramifications. An objec
tive defines what is to be accomplished 
with the lesson or a unit of lessons. Ob
jectives for Christian education are 
derived from biblical revelation and 
human needs. The teacher who has an 
objective for his teaching gives impor
tance to his work. I write the objective 
or lesson aim on the board before each 
class time. This keeps me from chasing 
favorite rabbits. We need to have some 

Spring 1986 43



predetermined destination in order to 
guide the group. Aim can best be 
defined as a blend of content and a 
knowledge of your pupils.

I often ask our class at the end of the 
session what the lesson for today was. I 
am really asking what the objective 
was and if we reached it. Where have 
we gone? What decisions have you 
made? What thoughts have been ag
gravated?

Whether you are a religious educator 
in a church setting (all ministers are 
religious educators), a professor in a 
formal school of religious education, or 
a teacher of an adult class, your chal
lenge is to bring about appropriate 
change in the lives of your learners. For 
three years this was paramount in the 
mind of Christ as He discipled the 
twelve to carry out His mission. He 
transformed lives.

*J. M. Price, Jesus the Teacher (Nashville: The Sunday School 
Board of the Southern Baptist Convention, 1946) pp. 5,7-8.
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FOR YOUTH
Youth anticipate growth with 
excitement. Growth in giving to 
God through one’s church can 
be exciting, too.
Youth receive and earn millions 
of dollars each year. As youth 
grow in their giving, reaching 
the lost by A.D. 2000 will be a 
greater possibility.
Jesus taught that "it is 
more blessed to give than 
to receive" (Acts. 20:35).
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Trends in Education
JACK D. TERRY, JR.

Alvin Toffler coined the phrase "future 
shock” in 1965. He followed up that 
phrase with a best seller of the same 
title in 1970. The book was not so much 
a book of prognostication as it was a 
book that suggested what the look of 
the eighties might be. The Third Wave, 
a sequel to Future Shock, was the book 
that identified the "trends” of life-style 
for the eighties. In this book Toffler 
identified a shift from an agricultural 
society to an industrial society to an 
informational society.1

Educators must consider critically 
the implications of an informational so
ciety for the trends of education in the 
next decade. The shift is not so much 
electronic, though electronics will play 
a major role in our educational develop
ments and plans, as much as a shift in 
life-style. Available time will be spent 
in less menial tasks than was true of 
the industrial wave. More time will be 
available for persons whose primary 
work responsibility is office centered 
and not factory centered.

White-collar work stations will re
place the grimy, factory job. The female 
work force will increase because work 
tasks will not require as much brawn as 
brains. The challenge for the communi
ty of believers to compete with the de
mands for time by major associations 
and nonprofit groups, which excite and 
challenge our congregations because 
what they are doing is so necessary, 
practical, and result oriented, will in
crease. This is the neighborhood in 
which the church of the Lord Jesus 
Christ must establish its territory and 
challenge its members in the next 

decade.
Many trends on the educational 

scene will impact the church. These 
trends affect the program planning pro
cess of the church. Longer school days, 
which have been legislated in many 
states in the "Back to Basics” push, 
have caused churches to rethink educa
tional strategies for school-age chil
dren. A shift from an industrial to an 
informational society has required 
many people in the work force to re
turn to universities and colleges to re
train for new informational positions. 
Church weeknight activities will have 
to be studied in light of new require
ments. Traditional times for committee 
meetings and outreach ministries may 
no longer be feasible.

The entrance of more women into the 
work force will require churches to re
think day-care provisions, responsibili
ties, and strategies. Churches which 
never intended to open day-care cen
ters are going to have to move into that 
marketplace. This trend also opens ave
nues for Christian schools. The natural 
transition from the day-care program 
to an elementary school, by keeping the 
children in the same locale during their 
school-age years, is imminent. This ap
pears to be a growing trend.

Telecommunications is also growing 
rapidly in the home and the church. 
The advent of ACTS, BTN, and other 
Christian broadcasting networks indi
cates the fast growth of the satellite 
and cable telecommunications net
works. Undoubtedly this trend is not 
going to diminish but will intensify in 
the future.
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Therefore, the trends which most im
mediately affect us in the church educa
tionally are four. The first of these is 
the changing role of the minister from 
the traditional role of administrator of 
ministries in the church to the role of a 
planning strategist who can ascertain 
the trends and needs of the program. A 
second trend is a redefinition of time 
necessities in the church calendar; the 
information society takes away the lux
ury of time. A third trend is the evalua
tion and demands of the day-care 
imperative on the church and the core- 
lational needs of a Christian day school 
as a continuance of the teaching minis
try of the church. And finally, a fourth 
trend is the church’s response to the 
growing telecommunication giant 
along with its kid brother, computeriza
tion. Life with the computer and its use 
as a tool for ministry and educational 
programs is a trend not to be quickly 
overlooked.

The Minister as Strategist
The concept of the minister’s doing 
ministry as it has always been done will 
need to be evaluated in this next 
decade. That’s not to say that ministry 
will not be done; on the contrary, possi
bly more ministry will be done in the 
next decade because we’ll have more 
tools to do it more quickly. The demand 
is for a new strategy for doing ministry.

John Naisbitt in his best-seller Mega
trends made this statement, "Strategic 
planning is worthless—unless there is 
first a strategic vision/’2 A new concept 
of strategic vision is going to be neces
sary to meet the trends of the next 
decade. The minister in the local 
church is going to become a strategic 
entrepreneur of new approaches for 
doing the greatest service in the world, 
namely, bringing men and women, 
boys and girls to Christ and His church.

The minister is going to have to have 

a strategic vision of the work of the 
church and lead the members of the 
congregation to accept that vision and 
join in its accomplishment.

In the recent past the strategic vision 
of some ministers was the relocation of 
a church to meet the needs of a moving 
congregation. Often it was the estab
lishment of a satellite which allowed 
for new growth while at the same time 
meeting the Additionality, of the con
gregation at the original location.

Additionally, several churches have 
done strategic thinking about their 
present educational programs and 
readjusted and altered them to meet 
the needs of a working congregation. 
Schedules for educational meetings 
have been placed on nontraditional 
days and at nontraditional hours to ac
commodate the greater membership.

Too often this shared strategic vision 
is nonexistent to the members of the 
church. Strategic vision is one thing a 
leader does, but strategic effectuation is 
a matter which the entire congregation 
must share with the minister and staff. 
Shared strategic vision will impact the 
community and meet the needs of the 
congregation.

Naisbitt said, "There are cities and 
companies, unions and political par
ties, in this country that are like dino
saurs waiting for the weather to 
change. The weather is not going to 
change. The very ground is shifting be
neath us. And what is called for is noth
ing less than all of us reconceptualizing 
our roles.”3

A visionary minister must first assess 
his own role and that of the congrega
tion. Under the leadership of God, he 
leads that congregation to do those 
kinds of activities which are best for 
the congregation and the community. 
Few of us are qualified for the task of 
planning strategists. It is a learned re
sponsibility. It is an imperative for the 
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minister who will lead in the decade 
ahead. It is frightening to envision a 
great church on a grassy plain to the 
north of a metropolitan city when there 
is no money to buy the property, not 
many people living in the area, and a 
settled congregation that is satisfied. 
However, starting a work that God has 
assured you will grow is an exciting ex
perience. It is this kind of strategy that 
the kingdom of God will have to have 
over and over again to meet the needs 
of the growing cities.

Redefinition of Time Allocations
Another trend calls for a redefinition of 
time allocations for the necessary 
meetings of the congregation. With the 
need for meetings to be relational to 
the time opportunities of the congrega
tion, ministers are going to have to be 
flexible concerning the meeting times 
of the workweek activities. Ministers 
who are sensitive to the time restraints 
placed on members by their vocations, 
commuting, home responsibilities, and 
the need for a little rest, will be much 
more successful in the next decade.

The time spent at the church during 
the week needs careful analysis. Some 
meetings could be incorporated and 
coordinated with others to reduce the 
time families have to be on the road 
and at the church. This does not dimin
ish the importance of the meeting but 
enhances it because it considers both 
the spiritual and the family necessities 
of the congregation.

Ask your deacons and Church Coun
cil to study the problem with you. 
Evaluate the working schedules of your 
people and determine what hours of 
what days are most advantageous to 
your members for church activities. 
Combine activities. Bring the families 
to the church on only one or at the most 
two days during the workweek. 
Schedule meetings and weekday wor

ship services so a combination of things 
can go on. Allow families to have the 
privilege of doing other activities dur
ing the week without constantly con
flicting with the church’s schedule.

Bring the family to the church 
Wednesday for the midweek service. 
Schedule multiple activities while they 
are there—choirs, missions education, 
committee meetings, visitation, and 
planning sessions. This will allow your 
families to participate in home Bible 
studies, department and class social 
contacts, family nights at home, as well 
as allowing you, the minister, a bit of 
time with your family also.

Think clearly through time necessi
ties in calendar planning. This trend 
indicates that the member is going to 
be bombarded by the necessity to re
train, attend meetings, and have less 
time to waste. Let’s be aware of the 
trend and plan the calendar according- 
ly.

Church as a School
A third trend is the growth of day-care 
programs and private Christian 
schools. In order to fully understand 
this trend, some basic information 
needs to be mentioned.

The day-care program has been a 
part of the church’s educational pro
gram for many years. Early childhood 
day-care programs predate World War 
II. These programs provided day-care 
opportunities and kindergarten in
struction before the public school. The 
day-care facility assisted the working 
mother, while the kindergarten pro
vided initial preparation for public 
school. The introduction of the kinder
garten into the public school has not 
diminished the number of day-care cen
ters. Many have eliminated their kin
dergarten programs, but others that 
are moving toward a private Christian 
school have intensified their programs.
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Many parents who place a child in a 
particular day-care program would also 
like to leave that child in the same pro
gram for elementary education. This is 
one of the reasons for the phenomenal 
growth of the private Christian school. 
Though some of the private Christian 
schools were originally organized be
cause of racial problems, recent re
search by James Carper and Thomas 
Hunt indicates that all private schools 
do not conform to the stereotype of elit
ist, racist, segregationist, or inferior 
academics. Studies show that they are 
"socially and racially integrated. They 
provide equal educational opportuni
ties and recruit minority staff and re
cruit and financially support minority 
students.”4

Private Christian schools are grow
ing in the United States. Carper and 
Hunt reported: "At present slightly 
more than five million elementary and 
secondary students attend these 
schools. This is approximately 11 per
cent of America’s forty-five million ele
mentary and secondary students. 
Around 86 percent of private-school 
students are enrolled in religiously affi
liated schools. The precise dollar figure 
for expenditures is difficult to calculate. 
It is estimated by NCES at sixteen bil
lion dollars.”5

The private Christian school busi
ness is big business. If Congress passes 
legislature on income-tax deductions 
for students enrolled in private schools, 
Christian schools may be in even great
er demand.

Are you ready to face that problem in 
the event it should loom over your 
church and your ministry? You need to 
investigate the possibilities of private 
Christian school development.

The Telecommunication Giant
A trend in education which is already 
on us and growing daily is telecom

munications. Introduction of the ACTS 
network has opened all kinds of vistas 
for the church. The BTN system has 
likewise impacted the church with its 
educational programming. As more 
churches affiliate with the network, 
more programming will become avail
able. Satellite receiver dishes are be
coming commonplace. Cable 
connections bring programming into 
the homes of many church members. 
What is the future of the minister with 
cable and satellite possibilities in his 
community?

ACTS boards are being formed all 
over the Convention. Association with 
these bodies assures the church the 
provision of the network.

What programming are ministers 
going to use and how effectively will it 
be used? These questions have probably 
already been asked by your staff and 
your members. If not, they will be 
asked in the near future. Are you ready 
to deal with this giant?

Even while you ponder on visual tele
communication problems, the comput
er is assisting me in preparing this 
article. My computer is writing, edit
ing, correcting, and printing this manu
script. Computers in the church are 
fact. The question is not whether you 
will use a computer in your church but 
when and how?

Russell Dilday, president of South
western Baptist Theological Seminary 
has written a book entitled Personal 
Computer: a New Tool for Ministers. In 
this book he said, "Surely modern min
isters, desiring to excel in what God 
called them to do, will learn as much as 
possible about this new technology and 
harness the best of it for the ministry.”6 
It is just the beginning of the use of a 
technology that has the power to revo
lutionize the communications world.

The educational possibilities of the 
computer are endless. It is an untiring 
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tutor with the patience of Job. It will 
allow you to write; do math, financial 
spread sheets, and budgets; update 
membership rolls; produce mailing la
bels; and keep current membership in
formation. The list goes on. There is no 
end to the use of a computer in the 
office, church, or home.

The change that may occur in the 
next decade in our churches ministeri
ally and educationally are staggering 
to consider. The trends are there. We 

cannot escape them. What then shall 
we do? The answer to that question 
may well determine how effectively you 
minister tomorrow.

1 Alvin Toffler, The Third Wave (New York: Morrow, 1980), pp. 
25-33.

2 John Naisbitt, Megatrends (New York: Warner Books, 1982), 
p. 94.

’Ibid., p. 95.
Mohn H. Westerhoff, Religious Education (New Haven, Conn.: 

Duke University Divinity School, 1985), 8:149.
’Ibid., pp. 149-50.
’Russell H. Dilday, Jr., Personal Computer: a New Tool for 

Ministers (Nashville: Broadman Press, 1985), p. 15.

Christian Citizenship Sunday
“He that ruleth ... must be just” (2 Sam. 23:3).

God established rulers and authorities to ensure justice among humans and nations. 
Only the ruler or elected official who works for justice is fulfilling his or her God-given 
opportunity.

No king in Israel or Judah was honored by the people and by God as was King David. 
In spite of his frailties, David led the people with great wisdom and loyalty.

In his last public address to the nation, David emphasized justice as an essential 
quality for the one who rules and leads the nation. The leader who acts with justice 
sensitizes the people to the need for equality and compassion in every area of govern
ment, including public policy.

Although our form of government is different and our leaders are not kings, David’s 
words are still vital for our understanding of how political officials are to serve. The 
requirement of justice binds our leaders to act for the good of the nation and not for their 
own personal interest. God expects this of them. We should expect it of them.

Christian Citizenship Sunday is an occasion for prayer. It is a special day to pray that 
God will give the leaders of our local communities, states, and nation the wisdom and 
insight to perform their duties with justice. It is a time to give thanks to God for the 
blessings of liberty and for those leaders who have helped establish the justice we enjoy 
as citizens of the United States of America.
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Racism’s Effect on 
Southern Baptist 
Outreach
CHAN C. GARRETT

The Southern Baptist Convention came 
into being on May 10, 1845. At that 
time the churches were comprised 
mostly of white, Anglo-Saxon, English- 
speaking persons with a decided bias 
for Southern culture. The notable ex
ception was the large number of black 
slaves who were members of their mas
ters’ churches but had no real influence 
in the affairs of the churches. Church 
growth and the establishment of new 
churches came as the result of reaching 
like kinds of people.

Today Southern Baptist churches are 
established in each of the fifty states. 
Members represent all skin colors, and 
worship is conducted in more than 
eighty languages other than English. 
However, the fact remains that, in 
1980, over 98 percent of all Southern 
Baptist resident church members were 
white.1 This fact, contrasted with the 
ethnic and racial pluralism of the na
tion, illustrates the immensity of the 
challenge which cannot be met through 
a business-as-usual approach.

Racial Pluralism
The 1980 census report indicated that 
there are twenty-eight million black 
persons in the United States. Over half 
(53%) of these persons live in the South 
and make up at least 20 percent of the 
population in seven states: Mississippi 
(35.3%), South Carolina (30.4%), Loui
siana (29.4%), Georgia (26.8%), Ala

bama (25.6%), Maryland (22.7%), and 
North Carolina (22.4%). Over 70 per
cent of the population in the District of 
Columbia is black.2 When it is noted 
that 40 percent of the churches and 37 
percent of the total membership of the 
Southern Baptist Convention are found 
in these same seven states and the Dis
trict of Columbia,3 it becomes obvious 
that the centers of greatest black con
centration are the centers of Southern 
Baptist strength.

Nationwide there are twenty-eight 
cities with a black population amount
ing to more than one hundred thou
sand. New York ranks first with 
1,784,124.4

Black persons, make up 12% of the 
total population of the nation. This 
represents a growth of 17.3% over the 
ten-year period since 1970.5

Southern Baptist Response to Black Population 
Cooperative ministries.—Prior to the 
beginnings of the black civil rights 
movements of the fifties and sixties, the 
response of Southern Baptists to black 
populations was fairly simple. Segrega
tion was not only the cultural norm but 
also the law of the land. What concern 
Southern Baptists showed was directed 
toward helping black Baptists 
strengthen their own churches in their 
own segregated communities. The his
tory of that involvement dates to the 
first session of the Convention in 1845 
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when the newly formed Board of 
Domestic Missions was directed, "to 
take all prudent measures for the reli
gious instruction of our colored popula
tion.”6 Cooperative ministries 
activities have evolved from paternalis
tic beginnings when white Baptists 
tried to "do for” black Baptists to the 
current emphases of "ministering 
with” National Baptist (black) conven
tions, associations, and churches.

As simple and straightforward as the 
approach might seem to be, it must be 
noted that progress has often been 
hampered by attitudes of racial preju
dice on the part of church members and 
denominational leaders. Often, those 
persons who risked becoming involved 
in interracial cooperation suffered both 
insult and physical abuse.7

Churches in racially transitional 
communities.—As growing black popu
lations in the cities began to put pres
sure on traditional black housing areas 
in the fifties, those communities began 
to expand. The result was that sur
rounding communities which had been 
white began to experience racial 
change. Usually the change, once ini
tiated, was rapid. Many white churches 
found that within a space of a few 
months the surrounding community 
changed from white to black. That 
same process of change, although con
siderably slowed, continues to exist to
day.

A recent survey conducted in twenty 
major cities by the Southern Baptist 
Center for Urban Church Studies found 
that 19.3 percent of the Southern Bap
tist churches of those cities were in 
areas experiencing significant racial/ 
ethnic transition between 1970 and 
1980. Only 16.5 percent of the churches 
in those transitional communities were 
growing, while 55.2 percent were in de
cline. Over half of those churches listed 
as growing were ethnic or black and 

had always been so. The average non- 
transitional church in those cities 
gained 52.6 members between 1977 and 
1982, while the transitional churches 
lost an average of 36.4 members. If eth
nic and black churches are removed, 
the loss of transitional churches is seen 
to be much greater.8

The church in the racially changing 
community represents the greatest op
portunity to date for effecting the liber
ation of white Christians from the sin 
of prejudice. Yet the current trend is to 
accept the fact of prejudice and seek 
only to anesthetize it long enough for a 
transition from white to black to take 
place in the church.

Predominantly black Southern Bap
tist churches.—In 1951, the Communi
ty Baptist Church of Santa Rosa, 
California, and the Greater Friendship 
Baptist Church of Anchorage, Alaska, 
both made application for membership 
to the Southern Baptist associations in 
their respective areas.9 Both of these 
churches were predominantly black in 
membership and leadership, thereby 
making them the first Southern Baptist 
black churches in this century. In the 
thirty-three years following that event, 
the number of such churches has grown 
to eight hundred.

There has, in recent years, been a 
sharp increase of interest on the part of 
state conventions and associations in 
starting black churches. Communities 
that were once ignored because of their 
black population are now being can
vassed to determine whether a need ex
ists for a new church there.

As hopeful as this trend appears to 
be, problems of racial prejudice must be 
confronted. Otherwise, racial fragmen
tation within the Convention is sure to 
occur, and progress in reaching these 
communities for Christ will be greatly 
retarded.
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Southern Baptist Racial Attitudes
In order to test for racial attitudes that 
would impact on future outreach, 326 
white church members from ten South
ern Baptists churches were asked to re
spond to opinion statements 
concerning black persons. Response 
was indicated in terms of "strongly 
agree,” "somewhat agree,” "somewhat 
disagree” and "strongly disagree.”

Attitudes towards segregation were 
not clear. Fifty-eight percent reject the 
idea of segregated schools being the 
best approach, while 53 percent feel 
that segregated churches are desirable. 
It may be that where force of law has 
mandated desegregation the majority 
have come to accept it as right while 
rejecting desegregation in voluntary 
associations. Another possible explana
tion may be that these adults are more 
able to accept desegregation for their 
children than they are for their own 
relationships. Such speculation is only 
that and no more. There is nothing in 
the questionnaire to give a more defi
nite explanation.

Those questioned seemed to cling to 
the view that relationships between the 
races are generally good and that dis
satisfaction with the status quo does 
not come from local people but is im
ported from without. Fifty-two percent 
strongly agreed and 34 percent some
what agreed to the statement: "The 
races would probably get along fine in 
this country if radical groups did not 
stir up trouble.” It can only be assumed 
that 86 percent of the respondents feel 
the civil rights movement did not grow 
out of the legitimate aspirations of 
black people for freedom and justice 
but was the product of a radical few 
who stirred dissatisfaction and disrup
tion. There is also the implication that 
anyone who speaks or acts on behalf of 
change in the pattern of relationships 
is a radical.

Some ray of hope for churches in ra
cially changing communities is seen in 
the responses to a statement concern
ing willingness to remain in a commu
nity experiencing change. The 
statement reads: "If several black fami
lies moved into our block, I would try to 
move to a new neighborhood, provided 
I could get a fair price for my house.” 
Patterns of the past suggest communi
ties do not remain stable as blacks 
begin to gain access. Often, the pres
ence of that first black family has set off 
a wave of panic selling. But 63 percent 
of the group indicated they would not 
move if several black families moved 
into their block. This should not be 
taken to mean they would remain in 
the community indefinitely, but that, 
for them, the "tipping point” of commu
nity transition would not be as quickly 
reached as in the past. Although the 
figures are encouraging, it is also a re
minder of the fact that there are a large 
number of white church members who 
remain unwilling to live in a racially 
integrated community.

Why are black persons, as a group, 
usually poorer than white persons? 
Certainly the answer to the question is 
complex, involving a number of differ
ent factors. The easiest way to avoid the 
need for feeling responsible to change 
the situation is to blame black poverty 
on black laziness. This "victim blam
ing” tactic was accepted by 38 percent 
of the respondents who agreed to the 
statement: "Black people are usually 
poorer than white people because black 
people lack the will to work.” On the 
positive side, not only did the majority 
of respondents reject the statement and 
the victim blaming it implied, but 30 
percent strongly disagreed.

Another opportunity at victim blam
ing was presented by the statement: 
"In general, blacks have inferior intel
ligence as compared to whites.” Here 
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was not only the opportunity to blame 
blacks for their lack of economic attain
ment and employment but also for poor 
educational development. Responses 
were similar to those given to the previ
ous statement. Thirty-six percent 
agreed with the statement. The 
"strongly disagree” category increased 
slightly to 33 percent.

Little shift in opinion was noted 
when the following statement focused 
on morality rather than willingness to 
work and intelligence. Thirty-eight 
percent agreed that "blacks have a ten
dency to be more immoral than 
whites.” Thirty-two percent strongly 
disagree, while 27 percent somewhat 
disagreed. While a strong majority 
disagreed with the three statements 
noted above, it is still disturbing to note 
that one third of the respondents were 
content to stereotype blacks as being 
lazy, stupid, and immoral.

The final attitude testing statement 
dealt with the respondents’ theological 
presuppositions regarding racial preju
dice. Respondents were given the op
portunity to justify what racial 
prejudice they have by appealing to 
religious belief and agreeing that: "The 
Bible makes it clear that God meant for 
the races to be separate.” Nineteen per
cent strongly agreed with the state
ment. When those who somewhat 
agreed with the statement were added, 
the agreement total rose to 43 percent. 
An additional 18 percent only some
what disagreed with the statement. 
These results reveal what now appears 

to be a significant percentage of active 
church members and leaders who hold 
to the belief that segregation of the 
races is God’s will as revealed in the 
Bible.

Although the above survey involved 
members from only ten churches, it is 
believed the results are representative 
of attitudes held by a majority of white 
church members in Southern Baptist 
churches. If this belief is correct, it can 
be seen that there is still present a 
theology of racial prejudice which 
threatens to restrict our Bold Mission 
Thrust concerns at home to reaching 
persons other than blacks. Unless this 
prejudice can be successfully altered 
through a fresh understanding of the 
gospel of Jesus Christ, we will continue 
to miss the opportunity to cooperate 
with eleven million black Baptists; we 
will lose our opportunity of witness in 
the cities; and we will fall short of the 
commission to go into the whole world.

‘Orrin D. Morris, Comparison of Racial Ethnic Change to SBC 
Growth by States, 1970-1980 (Atlanta: Home Mission Board, 
SBC, 1981), p. 36.

2 Digest, May 1982, p. 3.
3 The Quarterly Review, 43, No. 4 (July-August-September 

1983), p. 12.
«Orrin D. Morris, A Brief Study of One Hundred Cities with the 

Largest Black Population, 1980 (Atlanta, Home Mission Board, 
SBC, 1983), p. 3.

5 Census Data Manual for Associational Planning (Atlanta: 
Research Division, Home Mission Board, SBC, 1982), pp. 11-13.

6 Proceedings of the Southern Baptist Convention, 1845, p. 15.
’The stories of some of these persons are told in William 

Thomas Moore, His Heart Is Black (Atlanta: Home Mission 
Board, SBC, 1979).

8 C. Kirk Hada way, "Churches in Transition Project,” Center 
for Urban Church Studies (unpublished report).

’Sidney Smith, Working with Black Southern Baptists (Nash
ville: Ethnic Liaison Unit, Sunday School Board, SBC, 1983), p. 
43.
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Planning a Missions 
Strategy with Your 
Association
JAMES N. LEWIS, JR.

Strategic planning involves asking the 
big questions about an organization’s 
future and ultimate directions. It has 
grown in acceptance and utilization in 
a wide variety of areas ranging from 
Fortune 500 corporations to Baptist as
sociations.

Many organizations have made the 
mistake of concentrating this planning 
function in a small group of specialists 
and thus have often developed unsuc
cessful or ineffective corporate strate
gies. The reason generally given for 
such failure is the lack of input and 
expertise contributed by those respon
sible for actually doing the work.

A shift seems to be occurring in many 
of these same entities in response to 
failed strategies. The shift has been to
ward involving persons at the opera
tional level—those who do—in the 
planning process in order to make the 
plans relevant and realistic. These per
sons contribute experience and imagi
nation to the planning process, adding 
a dimension unknown to isolated corpo
rate planners.

This principle of grass-roots partici
pation in the planning process is a cor
nerstone of effective missions 
strategizing in the association with par
allel applications in the local church, 
state convention, and Southern Baptist 
Convention. No one person or small 
group of persons can develop an ade
quate knowledge/experience base for 

effective, unilateral missions strategy 
planning. An ideal process would in
volve all churches in the denomination 
(and thereby every church in a particu
lar association) doing long-range plan
ning. This would notably enhance 
denominational programs and goals as 
well as associational strategic plan
ning. Objectives and goals from such 
local planning could inform each entity 
of the needs which have been isolated 
and what responses have been project
ed.

In the association planners or plan
ning teams can take all the church 
plans, incorporate additional informa
tion gained through various survey pro
cesses, and evolve a much more 
comprehensive strategy. Gaps and 
overlaps in church plans could be han
dled through such a correlated ap
proach.

To expect such correlation to occur 
may never be feasible, but ideal has 
become reality in several associations 
and should find application in an in
creasing number of settings. In Char
lotte, North Carolina, for example, the 
first stage of associational strategic 
planning has been the equipping of 
church councils to do effective plan
ning.

The associational council, under the 
leadership of the director of missions, 
has the responsibility of maintaining a 
holistic view of the association. Coor
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dinating associational planning (and 
strategic planning) through this struc
ture assures a more comprehensive and 
correlated approach to all of the work 
of the association. All programs are re
sponsible for developing their own 
plans. However, it is possible for each 
program to contribute information re
garding needs and opportunities to a 
central data pool, thus eliminating 
some needless repetition in data gath
ering.

The Associational Missions Develop
ment Program has been designed to as
sist the association in missions 
needs/response planning. The data 
which this program obtains can be used 
to inform other programs in their plan
ning and can in turn be informed by the 
work of others. A spirit of cooperation 
and a determination to avoid repetition 
of efforts in the Associational Council 
make the task of coordination manage
able. It can benefit from the data gath
ered by the missions survey and 
analysis director to help keep the com
ponent programs informed about 
changes in demographics, population 
distribution, and industrial develop
ment which will affect the various parts 
of the association. The strategy com
mittee assimilates, analyzes, and 
shares data with all programs.

Associational program leaders and 
their counterparts, including pastoral 
ministries director, should develop 
means of training congregations to do 
individual planning that can be merged 
into a larger planning schema through 
the associational council.

It is not enough to have a mechanism 
in place which could produce and pro
mote a comprehensive strategy. Two 
other factors are essential, a workable 
plan and adequate implementation.

A meaningful understanding of pur
pose is necessary for any undertaking 
to be successful. Whether in business or 

religious settings, a clear definition of 
what the intent of the organization is 
enhances the planning, implementing, 
and evaluating of the work.

One of the most important exercises 
church and associational leaders can 
engage in is the pursuit of a purpose. 
Strategic planning is controlled by the 
perceived purpose of the organization. 
The purpose statement therefore 
should reflect the unique opportunities 
and resources of the group as well as its 
sense of call.

Strategic planning requires an in
depth knowledge and understanding of 
one’s situation. Awareness of where to 
look for information is important. Asso
ciational leaders can assist churches 
and its own organizations through the 
information maze with the assistance 
of the associational strategy committee 
and, in some cases, the missions survey 
and analysis director.

Analysis of data from the various 
sources is crucial for effective planning. 
The question, What does it mean? 
becomes the basis for further question
ing or decisions. Some needs are obvi
ous from the data. For example, a large 
population of elderly residents presents 
a different problem than a population 
with a large number of preschool chil
dren and working mothers. Other 
needs can best be interpolated from in
terviews within the community about 
felt needs and ways they can be ad
dressed.

Objectives are broad-based specific 
ends of indefinite duration which can 
be translated into goals and actions. 
These objectives direct the goals which 
are to be established and the action 
plans which are built upon them.

A goal is a statement of dated intent 
to obtain a measurable quality and/or 
quantity of results in keeping with ob
jectives. The acronym MAPS is appro
priate for the development of goals 
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from objectives. Goals should be mea
surable, attainable, practical, and spe
cific. Most of the goals and virtually all 
of the actions come from the mission 
performance programs which work 
together through the associational 
council.

When dealing within the context of a 
local church, it is easier to set goals 
than when the needs and resources of 
an entire association must be consid
ered. Good planning, however, maxi
mizes the potential for matching goals 
and resources regardless of the size of 
the participating groups.

Detailed action plans which inte
grate the program resources of the en
tire associational organization focus on 
the most faithful, effective, and effi
cient way to achieve the goal and objec
tive in light of the original statement of 
purpose. Unless every program shares 
in the establishment and execution of a 
plan of action in appropriate ways, the 
effectiveness of the association (and its 
programs) is diminished. Again, the as
sociational council serves as the cor
relating/coordinating group within the 

association which has the responsibili
ty for receiving the data, recommenda
tions, and plans. The council should 
also monitor the responses of all pro
gram organizations to the adopted 
goals in order to encourage broad-based 
support.

The council should also conduct an 
ongoing evaluation of all areas of asso
ciational work. Care should be taken to 
ask the right questions with regard to 
each area of work. Though it is unpleas
ant at times, as much care should be 
taken with evaluating unsuccessful 
plans as successful ones. It is important 
to keep good records of the planning 
and evaluation process for the benefit 
of subsequent leaders. It is a serious 
mistake to consider everything the as
sociation does as missions. It is an 
equally serious mistake to assume that 
a missions strategy can be developed in 
total isolation by missions development 
leaders. Everyone can make a contribu
tion to the effective work of the associa
tion of churches. Without coordination 
of efforts, however, everyone’s contri
bution is less effective.
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Book Reviews
Church Administration—Effective 
Leadership for Ministry. Charles A. 
Tidwell. Nashville: Broadman Press, 
1985. 233 pages. $8.95, paperback.

This theoretical, yet immensely practi
cal, book is intended for the person who 
is in a position of church leadership or 
who is anticipating leadership respon
sibility. Pastors, other church minis
ters, church leaders in general, and 
many who minister in other agencies 
which exist to assist churches will like
ly find this book to be useful.

The author’s purpose is to set forth 
an orderly, comprehensive, unitary 
presentation of the functional areas 
which comprise the field of church ad
ministration. A second purpose is to 
provide an introduction to basic skills 
required of leaders who work in the 
field.

Tidwell is eminently qualified to 
write a book on church administration. 
He was one of the earlier leaders who 
pioneered in the development of the 
program of church administration at 
the Baptist Sunday School Board. For 
many years he has taught church ad
ministration at Southwestern Baptist 
Theological Seminary. Tidwell has 
helped to develop the field of church 
administration in Southern Baptist 
churches as he has worked and served 
in the local church, denominational 
agency, and seminary settings.

The cornerstone for Tidwell’s book is 
that church administration should be 
an equipping ministry in the local 
church as a proper balance is estab
lished between people and things. From 
this perspective he defines church ad

ministration as:
the leadership which equips the 
church to be the church and to do 
the work of the church. It is the 
guidance provided by church lead
ers as they lead the church to relate 
its spiritual, human, physical, and 
financial resources in order to move 
the church toward reaching its ob
jectives and fulfilling its avowed 
purpose. It is enabling the children 
of God who comprise the church to 
become and to do what they can 
become and do, by God’s grace.
From such a definition of church ad

ministration, Tidwell devotes his re
sourceful book to discussing the 
functional areas of church administra
tion. These areas include purpose, ob
jectives, program or ministry plan, 
organization, human resources, physi
cal resources, financial resources, and 
control. He postulates that these func
tional areas must be approached in a 
particular, but different, sequential 
order in the planning and implementa
tion phases of the administrative pro
cess.

The administrator also performs cer
tain basic skills in the functional areas. 
Tidwell discusses these skills in his 
final chapter. It is the combination of 
the functional areas along with basic 
skills that comprise the necessary lead
ership for ministry. This discussion 
becomes an invaluable source of help 
and guidance for the practicing church 
administrator.

Church Administration uniquely 
combines the theoretical and the prac
tical. As a result, the reader not only 
gains a basic, comprehensive, theoreti
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cal perspective of the field of church 
administration but also finds a practi
cal reference manual to utilize for 
"how-to” applications. The lack of a 
subject or name index somewhat de
preciates this new book, but its bibliog
raphy is unequaled. I recommend the 
book to anyone who currently has or 
anticipates any responsibility in the 
field of church administration.

Pat Ford
Student 

Southwestern Baptist Theological 
Seminary 

Fort Worth, Texas

The Christian Scholar in the Age of 
the Reformation. E. Harris Harbison. 
Grand Rapids: William B. Eerdmans, 
1983. 177 pages. $6.95, paperback.

The Christian Scholar in the Age of the 
Reformation is a reprint of the 1956 
edition of the Stone Lectures given at 
Princeton Theological Seminary in 
1955. In this book, the late Dr. E. Har
ris Harbison examines the relationship 
of faith to reason and the possibility of 
Christian Scholarship as a vocation. He 
effectively uses personalities leading up 
to and during the Reformation era as 
the focus for his discussion, making the 
book quite readable.

In the third century, Tertullian 
asked, "What has Athens to do with 
Jerusalem, the Academy with the 
Church?” Throughout Christian his
tory, from Tertullian’s question to the 
anti-intellectualism of some present
day fundamentalists, many have de
clared that Christianity ought to have 
nothing to do with worldly learning. 
Others have followed the maxim "all 
truth is God’s truth” and sought truth 
wherever it may be found, whether in 
the Bible or in secular scholarship.

In chapter 1, Harbison begins by ex

amining the possibility of "Scholarship 
as a Christian Calling.” This chapter 
focuses on the patristic and medieval 
background as represented by Jerome, 
Augustine, Abelard, and Aquinas. Pre
senting the role of the Christian 
scholar, Harbison says, "The calling of 
a Christian scholar,... may be to shoul
der any one of . . . three major tasks 
. . . , or some combination of the three: 
(1) to restudy the Hebraic-Christian 
tradition itself, (2) to relate this tradi
tion to the surrounding secular culture 
and its tradition..., and (3) to reconcile 
faith and science, in the broadest sense 
of the word” (p. 5).

Chapter 2, "The Revival of Learn
ing,” examines the lives and thought of 
Petrarch, Valla, Pico della Mirandola, 
and John Colet. Harbison shows how 
the thoughts of these scholars laid the 
groundwork for the three key figures 
which occupy the remaining chapters 
of the book.

Chapters 4, 5, and 6 each deal with a 
central figure of the Reformation era: 
Desiderias Erasmus, Martin Luther, 
and John Calvin. Each of these Chri- 
tian scholars was concerned to hold the 
commitment to faith and the commit
ment to reason in tension. Harbison in
dicates that Erasmus leaned in this 
tension to the side of reason and learn
ing, Luther to the side of faith, and Cal
vin balanced the tension most 
effectively.

It is not surprising that these men 
differed in the way they balanced this 
tension. People are different. They 
have different interests, backgrounds, 
and commitments. That the Christian 
scholar must struggle to achieve this 
balance is not a problem. Harbison says 
it well in his conclusion, "If the age of 
the Reformation is a fair example, con
scious tension between the love of 
learning and devotion to Christ is a sign 
of health and vitality in the Christian 
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tradition rather than the reverse” (p. 
166).

Eerdmans is to be congratulated for 
reprinting this helpful work. The issues 
it raises are timeless. Much of the de
bate in our own Convention in recent 
years is, to some degree, related to this 
tension between faith and reason. 
Herein lies the value of this book for 
Southern Baptists. Perhaps if current 
debates and questions could be seen in 
the broad context of Christian history 
and the tension between faith and rea
son, they would not seem so threaten
ing. Inevitably the balance will be 
struck differently in different quarters. 
So it was in the age of the Reformation; 
so it will be in our day.

God used an Erasmus, a Luther, and 
a Calvin to accomplish His work during 
the age of the Reformation. It should 
not surprise us that He continues to use 
men and women with differing concep
tions of Christian scholarship to accom
plish His work in this present age.

John K. Crupper
Pastor

First Baptist Church 
Glen Alpine, North Carolina

A Sourcebook of Learning Activi
ties. LeRoy Ford. Nashville: Broadman 
Press, 1984. 118 pages. $5.95, paper
back.

A recent contribution to the field of 
religious education is LeRoy Ford’s A 
Source of Learning Activities. This 
book is intended for lay teachers who 
wish to involve their students within 
the various organizations of church life 
in reaching stated goals and objectives. 
"Many teachers can state goals and ob
jectives but find it hard to create learn
ing activities” (p. 7).

The purpose of Ford’s book is to pro
vide help for teachers in creating edu

cational experiences which serve as a 
means toward the attainment of spe
cified goals and objectives. There are 
101 "sample” learning activities. Each 
of these is designed with a particular 
age group in mind—either children, 
youth, or adults—and is oriented to
ward one of three kinds of learning: (1) 
understanding—both higher and lower 
levels of understanding, from compre
hension to evaluation, (2) attitudes and 
values—from seeing the value of some
thing to organizing one’s own value sys
tem, and (3) memory/recall—recalling 
memorized facts from previously 
learned information.

Professor Ford served for seventeen 
years as professor of foundations of 
education at Southwestern Baptist 
Theological Seminary in Fort Worth, 
Texas, before his retirement in 1983. 
He has written several books which aid 
the teaching-learning process. Among 
these are Design for Teaching and 
Training, Developing Skills for Church 
Leaders, A Primer for Teachers and 
Leaders, and Tools for Teaching and 
Training.

Along with the Introduction, three 
basic sections serve to facilitate the 
previously mentioned kinds of learning 
—Section I: "Activities to Develop Un
derstanding,” Section II: "Activities to 
Develop Attitudes and Values,” and 
Section III: "Activities to Develop 
Memory and Recall Abilities.” These 
three sections contain at least twenty 
examples to ensure that the reader will 
gain a clear idea of suitable activities 
for each of these three learning levels. 
Each exercise is outlined giving a pur
pose, an activity, an example, varia
tions, and (where appropriate) 
cautions.

The target audience of A Sourcebook 
of Learning Activities is teachers—spe
cifically lay teachers within church 
organizations. The author sets out to 
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provide helpful learning activities fbr 
the teacher to use for measuring the 
achievement of goals and objectives. 
This is accomplished by providing an 
adequate number of activities which 
differ in their approach to achieving 
the particular desired learning level. 
This helps to provide the reader with 
insight into the various alternatives 
available in presenting lesson material. 
The following is an example of the vari
ety of alternatives Ford provides in 
achieving the "understanding” level:

Present two statements which 
seem to conflict with each other. Ask 
the learner to reconcile the state
ments or to explain why the state
ments cannot be reconciled (p. 30).

Present a simple drawing which 
depicts an idea. Suggest that groups 
of two persons each develop a one- 
sentence interpretation (p. 49).
The author’s use of numerous illus

trations throughout the book is helpful. 
They enhance and explain many of the 
suggested learning activities.

The avoidance of technical ter
minology further ensures that the book 
will benefit lay teachers in any local 
church setting. At the same time, how
ever, the simplicity of Ford’s presenta
tion means that the book will be of only 
limited value for professional educa
tors.

Overall, A Sourcebook of Learning 
Activities can be recommended for lay 
teachers within the local church set
ting. It could prove a valuable tool to 
enrich the educational ministry of the 
church and should be placed in every 
church library.

Martha S. Bergen
Editorial Assistant

Southwestern Journal of Theology 
Southwestern Baptist Theological 

Seminary 
Fort Worth, Texas

Why the Church Must Teach. Lucien 
E. Coleman, Jr. Nashville: Broadman 
Press 1984. 168 pages. $6.95, paper
back.

Coleman brilliantly combines biblical 
and theological depth with the prac
ticalities of church life so as to frame 
the teaching ministry of the church 
against the backdrop of the twentieth
century breakdown of the educational 
process by which facts, actions, wisdom, 
and values are transmitted. Coleman’s 
conviction, which underlies the book, is 
that the New Testament church was a 
teaching church and that teaching was 
vitally related to every part of its life 
and ministry. He explores this convic
tion in eight chapters: "Jesus Came 
Teaching,” "The Teaching Church,” "A 
Different Kind of Teaching,” "A Chris
tian View of Learning,” "The Content 
of Christian Teaching,” "The Role of 
the Christian Teacher,” "Christian 
Teaching as a Calling,” and "Why the 
Church Must Teach.”

Coleman, professor of adult educa
tion at Southwestern Baptist Theologi
cal Seminary, focuses in chapters 3 and 
4 on the question of the distinctiveness 
of Christian education. Is it, after all, 
very different from other education? 
Differences exist, he argues, for Chris
tian education calls for commitment, 
centers on the uniqueness of Jesus 
Christ and the Bible, and seeks to shape 
the student in the image of Christ—a 
shaping which involves not only under
standing ideas but also embodying the 
word of Christ incarnate. Yet Christian 
education, he notes, does not have total 
distinctiveness. Students of the Bible 
learn as do students of science or busi
ness.

Coleman warns us that the Spirit 
will not "magically override the disas' 
trous effects of poor planning, errone
ous interpretation, haphazard meth
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odology, and boring procedures.” The 
Spirit works through the psychosenso- 
ry processes in human nature, "not in 
opposition to them, and not apart from 
them.”

The Christian teacher—parents, 
Sunday School teachers, pastors, 
friends, disciples (all of us)—must use 
the same procedures and categories as 
other teachers. "Learning,” Coleman 
defines, "is a process in which durable 
changes occur as a result of experi
ence.” The Christian teacher needs to 
study the current understanding of 
what learning means so as to facilitate 
the living Word’s permeation of emo
tions, altering of values, revitalization 
of relationships, and transformation of 
lives.

Coleman does much, much more 
than address the distinctiveness of 
Christian education. He discusses a 
vast array of educational concerns. Al
ways Coleman’s discussions have clari
ty, system, practical import, and 
theological soundness; but above all 
they exhibit an enlightened serious
ness about education. This seriousness 
about teaching negatively stems from 
the warning of James 3:1, RSV, "Let 
not many of you become teachers, my 
brethren, for you know that we who 
teach shall be judged with greater 
strictness.”1 Positively, this serious
ness arises from the realization that 
the teacher, as an interpreter of tradi
tion, is also a maker of tradition. What 
the teacher does changes understand
ing and how persons act, feel, and val
ue.

I heartily recommend the reading of 
Coleman’s book.

‘From the Revised Standard Version of the Bible, Copyrighted 
1946, 1952, © 1971, 1973.

Frank Louis Mauldin
Professor of philsophy 

University of Tennessee at Martin 
Martin, Tennessee

Keys to Understanding and Teach
ing Your Bible. Thomas E. Fountain. 
Nashville: Thomas Nelson, 1983. 240 
pages. $5.95.

The author of this book interprets the 
discipline of hermeneutics to layper
sons, and the book should be easily read 
and understood by laypersons. Most un
familiar terms are defined and/or illus
trated. The author’s work in literacy 
journalism was obviously helpful to 
him in communicating with a lay read
ership.

The author has done his homework. 
The book is divided into two parts. Part 
1 speaks to the general task and part 2 
to the special task of understanding the 
Bible.

In part 1, Fountain deals with the 
basics of right attitude, right method, 
accurate reading, the meaning of in
dividual words, context, parallel pas
sages, historical background, how Bible 
books came to be, and how Jesus Christ 
is the key to understanding both Old 
and New Testaments.

Part 2 deals with the specifics of her
meneutics. Included are figures of 
speech, Hebrew idioms, types, symbols, 
parables, allegories, fables, riddles, 
enigmas, proverbs, and Hebrew poetry. 
Also included are some of the difficul
ties such as interpreting prophecy, his
torical contradictions, doctrinal 
difficulties, and the New Testament 
writers’ quotations of the Old Testa
ment.

For the most part I found the book 
helpful. I had some trouble with the au
thor’s handling of typology. He admit
ted that there was a great deal of 
"controversy.” However, he dismissed 
those who disagreed with him with one 
statement: "Some teachers of biblical 
interpretation would like to see the 
study of types eliminated completely” 
(p. 118).
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Fountain was willing to acknowledge 
some of the biblical difficulties. The 
reader is carried through a number of 
these. In practically every case, how
ever, Fountain explained away the 
difficulty. Little was offered to help the 
layperson grapple with the text and 
make some personal decisions concern
ing the outcome. Laypersons should be 
trusted to deal with the problems and 
to find their own answers. I felt they 
were given ''answers” in this area rath
er than "keys to understanding and 
teaching.”

I also wonder if laypersons will read 
a book this large on a subject that is 
difficult for them. It will take a lot of 
interest for them to get all the way 
through this book. One of the negative 
factors for me was that I found the ma
terial boring in places. I must admit, 
however, that I have been through 
similar material many times. A first
time reader might find the book more 
interesting in those places.

The Scripture index in the back of 
the book will prove helpful to the read
er who uses this book as a study tool. 
Having the Scripture referenced is a 
plus for the book.

As a pastor, I would use parts of this 
book in teaching laypersons how to in
terpret Scripture. It has much good ma
terial for this purpose. I would 
recommend it for private use only to 
my best and most interested lay people.

Forrest W. Jackson
Pastor 

South Gate Baptist Church 
Nashville, Tennessee

Educational Ministry of a Church. 
Charles A. Tidwell. Nashville: Broad
man Press, 1982. $9.95, paperback.

Educational Ministry of a Church is a 
basic introduction to the educational 

ministry of a local church. Charles A. 
Tidwell, professor of church adminis
tration and chair of denominational re
lations at Southwestern Baptist 
Theological Seminary, takes a holistic 
approach to church administration and 
Christian education. His approach is at 
once biblical, personal, historical, sys
tematic, and practical. He understands 
the complexities of church, society, per
sons, and spiritual development in rela
tion to the many aspects of human life. 
And he considers the why, the what, 
the who, and the how of Christian edu
cation in a local church. Fundamental 
to his holistic approach is Tidwell’s 
pointed premise that "the educational 
ministry belongs to the very nature of 
or essence of a church.”

Part I presents the necessity (the 
why) of Christian education. It focuses 
on biblical precedents, historical deve
lopments, the diverse needs of persons, 
the genius of a church, and the trends 
of the contemporary world situation— 
all of which demand that a church edu
cate.

Some things a church does regularly 
as a matter of course; some things a 
church might wish to do; and some 
things a church must do. Among the 
"musts” of church life emerges the im
perative for a church to educate. Edu
cation is demanded by Christ, affirmed 
by the nature of a church, and required 
for spiritual nurture. But how? Part II, 
"Basic Components,” examines the es
sential elements in an educational min
istry—Bible teaching, discipleship 
training, missions education, music 
ministry, and ministry of enrichment 
and support.

Who is to lead in the educational ven
ture? Part III, "Leadership Personnel,” 
presents the work of the pastor, other 
ministers, volunteer leaders, and or
ganizational councils. Some analysis of 
group processes also occurs in Part III.
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The "how” of Christian education 
comprises Part IV, "Vital Processes.” 
In a functional and practical vein, Tid
well discusses planning and organizing 
to meet real needs, facilitating work
ers, providing adequate resources, im
plementing plans, and evaluating 
outcomes.

The book has two possible flaws. In 
the section on the history of Christian 
education^ Tidwell too quickly narrows 
his historical analysis to the experience 
of Southern Baptists. The reader could 
wish that Tidwell had fleshed out the 
history of Christian education more ful
ly. And, more importantly, Tidwell re
stricts his analysis of the educational 
ministry of a church to the more tradi
tional concerns. He largely omits the 
necessity of a church to be involved in 
the education of those outside the 
church, of the leaders in politics, busi
ness, education, etc., and of the public 
as regards spiritual, social, and ethical 
issues. But these deficiencies are rather 
minor when compared to the strengths 
of the book. Tidwell, above all, displays 
a good sensitivity toward the nature 
and the needs of persons as persons and 
as Christians. Pages 64-84 reflect in ex
cellent manner this sensitivity. In fact, 
these pages are worth the price of the 
book. In addition to its person-centered 
orientation, Tidwell’s book exhibits a 
delicate mixture of biblical and con
temporary principles; and, as such, it 
does provide sound insights into an ex
tremely important ministry of a 
church. Anyone concerned with an au
thentic biblical ministry to persons in 
the current situation will discover in 
this volume insightful ideas, a sys
tematic approach, and innumerable 
practical suggestions.

Frank Louis Mauldin
Professor of philosophy 

University of Tennessee at Martin 
Martin, Tennessee

Communication Theory for Chris
tian Witness. Charles H. Kraft. Nash
ville: Abingdon Press, 1983. 255 pages. 
$11.95, paperback.

As I read this book, I kept wishing I had 
read and assimilated it during my semi
nary studies. This book will be helpful 
to ministers and laypersons wherever 
they are in their experience. Skilled 
preachers will be reminded of impor
tant basics and updated on the effects of 
the ever-changing sociological scene on 
the traditional ways of presenting the 
gospel, and emerging preachers need to 
have the insights presented in this book 
as they begin. Everyone who is sincere
ly interested in communicating the gos
pel will be helped by reading this book. 
I recommend that the book become re
quired reading in homiletics courses in 
seminaries and Bible colleges.

The book seeks to communicate the 
dynamics of the communication pro
cess. It works from two points of refer
ence, the Bible and contemporary 
communication theory. It looks to the 
theory to shed light on both what we do 
and what God does (as presented in the 
Bible) communicationally. The Bible 
reveals not only the messages to be 
communicated but also how to com
municate them effectively.

Charles H. Kraft is the author of nu
merous books and articles. He holds de
grees from Wheaton College (B.A.), 
Ashland Theological Seminary (B.D.), 
and Hartford Seminary Foundation 
(Ph.D.). He has been a missionary in 
Nigeria and has lectured in linguistics 
institutes and African languages at nu
merous universities and linguistics in
stitutes. He is currently professor of 
anthropology and intercultural com
munication, School of World Mission, 
Fuller Theological Seminary.

After setting the stage in chapter 1, 
Kraft provides his readers with Ten 
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Myths concerning communication as 
understood by Christians. For example, 
Myth #6, is: The sermon is an effective 
vehicle for bringing about life change. 
He writes in part:

"Many Christians, both pastors and 
the members of their congregations, 
feel that the purpose of the Sunday 
morning session is to bring about 
major changes in the hearers’ life. 
. . . What often happens ... is that 
sermon-hearing becomes a spectator 
sport in which the actual functions 
served are quite different from those 
aimed at. Though the stated goals 
refer to persuasion and instruction, 
what often goes on is more similar to 
a musical or an athletic perfor
mance in which the preacher pre
pares and practices during the week 
to perform competitively on Sun
day. The real aim, then, may become 
to win the applause of the congrega
tion expressed via compliments on 
the sermons, continued attendance, 
and the attracting of additional at- 
tenders. . . . The Sunday morning 
sermon functions as a reinforce
ment of things largely already 
agreed upon by the group.
In an easily read style interfaced 

with technical language, Kraft goes on 
to define what we are called to com
municate, the importance of the recep
tor in any communication, to remind us 
that meaning is as much a product of 
the receptor as it is the communicator. 
He brings before his readers the need to 
watch the setting in which communica
tion takes place and to use freely the 
several vehicles available for effective 
communication. Jesus is cited as "an 
effective communicator” and the read
er is encouraged to follow Jesus’ exam
ple. The book provides and explains 
seven principles of communication 
found in Jesus’ example. In relating to 
receptors, the reader is encouraged to

"relate as a fully human communicator 
to a fully human receptor.”

The book closes with an effective 
chapter on "Communicating for Life 
Change.”

The book makes a significant contri
bution in applying communication the
ory to the tremendous task of making 
the gospel relevant in today’s world. It 
takes some of the mysticism from 
preaching and provides the insight 
needed to make not only the message 
but also the means of communication 
relevant and effective. The reader can
not help being better prepared to com
municate the gospel after reading this 
book.

I am convinced that the author’s con
clusions are right on target. He pro
vided me with insights which were 
either not presented or which I missed 
in my seminary training. He reminded 
me of techniques I had learned during 
my twenty years working for major cor
porations and in attending the various 
communications seminars offered by 
those companies. Somehow we in the 
ministry tend to spiritualize our task 
without remembering that most of 
those we want to reach for Christ need 
to be reached within a secular culture. 
They must be reached where they are 
in language they understand and by 
real people. This book serves an excel
lent purpose and does it effectively.

Paul S. Kennedy
Pastor

First Baptist Church 
Swansboro, North Carolina

The Teaching of the Parables. Peter 
Rhea Jones. Nashville: Broadman 
Press, 1982. 263 pages. $12.95.

This contemporary study of the par
ables of Jesus is probably one of the 
best books Broadman has produced in
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recent years. Peter Rhea Jones blends 
the research of scholars with the skills 
and concerns of a pastor. He gives the 
reader a look at the most recent study 
of the parables of Jesus. He also com
pares, contrasts, and analyzes these 
contemporary studies with his own 
keen insights into the heart of the par
ables.

The reader who isn’t a specialist in 
New Testament studies may find the 
first three chapters challenging. An 
academic discussion of the latest re
search is found in these pages. Jones 
uses footnotes freely to refer the inter
ested reader to original sources, mak
ing this an excellent seminary or 
college text on the parables of Jesus.

The book is divided into four parts: 
Part I: The Sure Coming of the King
dom; Part II: The Crisis of the Coming 
Kingdom; Part III: The Grace and Re
pentance of the Kingdom; Part IV: The 
Character of Discipleship in the King
dom.

Jones seeks to determine what each 
parable meant when Jesus told it. The 
parables themselves are seen as a help 
in understanding who Jesus was and 
how he perceived his ministry. The 
quest of the book is to grasp the literary 
aspect of Jesus’ parables and to grapple 
with the meaning as Jesus told them. 
The reader will need to take the foot
notes seriously to engage in the critical 
or scholarly details concerning the in
dividual parables.

Thirteen of Jesus’ parables are dealt 
with in detail in the major portion of 
the book. The background of the par
able is usually considered in some de
tail. A search for the original meaning 
as Jesus told it is then undertaken. Fi
nally, an interpretation and contempo
rary meaning of the parable are given.

The Teaching of the Parables will 
give the interested pastor a background 
for a series of sermons on Jesus’ par

ables. Jones gives new insights and food 
for thought that will enable a pastor to 
preach some serious sermons on the 
meaning of the kingdom of God and the 
behavior of kingdom citizens. The book 
is worth the price just for the sermonic 
help.

The author is not dogmatic, yet he 
expresses his ideas with clarity. He 
points out his areas of agreement with 
scholars and admits his admiration of 
Adolph Julicher and Joachim 
Jeremias. At the same time he makes 
his case where he disagrees or sees 
variations in meanings.

I recommend this book for serious 
study and preaching. Peter Rhea Jones 
has given Baptists a new voice in the 
study of the parables of Jesus.

Forrest W. Jackson
Pastor

South Gate Baptist Church 
Nashville, Tennessee
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Bold Mission Thrust and 
Church Training 1986-87
Bold Mission Thrust seeks to involve churches in evangelizing the world through 
enrolling people in Bible study, training church members to witness and pray, 
starting new churches, and equipping believers for ministry.

Bold Mission Thrust will succeed as God’s people are willing to Reach People, 
Develop Believers, and Strengthen Missions. All programs in the church have key 
responsibilities. The pastor and staff’ should be familiar with the emphasis of each 
program as plans for 1986-87 are considered.

Church Training continues to play a significant role in Bold Mission Thrust 
through five strategies with ten projects. From these a church can develop a training 
program to meet specific needs. See the June 1986 issue of Church Training maga
zine for complete details.

Strategy 1: Train Church Members
Four Projects: (1) Dynamic Doctrines, study content in dated periodicals for October 
and November, (2) Sovereignty and Stewardship, study content in dated periodicals 
January through September, (3) Prime Time Pastor’s Seminar, three pastor-led 
seminars suggested for February, May, and September, using Equipping Center 
modules, (4) Ingathering, an Equipping Center module for training small groups to 
engage in a coordinated effort to reach inactive resident church members.

Strategy 2: Train New Church Members
Project: New Christian Encourager Plan, coordinated with Sunday School to help 
the new Christian complete the appropriate Survival Kit and to become involved in 
the life of the church.

Strategy 3: Provide In-Depth Discipleship Training
Two Projects: (1) MasterLife and MasterBuilder, twenty-six weeks of intensive train
ing, (2) DiscipleYouth and DiscipleYouth II, discipleship/evangelism training for 
youth, grades 7-12.

Strategy 4: Teach Baptist Doctrine
Project: Baptist Doctrine Study 1987, The Doctrine of Prayer

Strategy 5: Train Church Leaders
Two Projects: (1) LEADtime, involves three steps: determine leader training needs, 
enroll leaders and potential leaders, and conduct training courses, (2) LIFE: Lay 
Institute For Equipping, a planned educational system that enables church mem
bers to grow at their own pace and develop competencies in ministry according to 
their own life goals and spiritual gifts.

Church programs working together, under the leadership of the Holy Spirit, will 
strengthen our Bold Mission Thrust.
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Books in the Broadman Leadership Series 
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his NEW book... CHURCH 
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AND 
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GROUPS 
by Glenn A.

Igleheart 
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cults...

People see cults and wonder about them 
People see cults and wander into them 
People see cults and wish they could 
cope with cult claims and representatives
Cults present direct challenges to churches 
and their ministers at the points of authen
ticity and adequacy. This book can help 
you and your church respond competently
to these concerns and challenges. One 
result of looking at other faiths is that you 
are forced to look at your own beliefs and 
to define them with more clarity and, per
haps, with more certainty.
(Broadman) $5.95

Visit your Baptist 
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